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This GUIDE TO THZI TZLACHING OF RILDING I THE JUINIOR ZIGE
SCHOOL, GRADIS 6, 7, 8, is intended primarily for tcachors
chﬂrg‘d ilrectly with thc respounsibility for reading i
prove:aent in the Junior high schools. It should be héelpful,
however, for any teacher couceorucd with the total develop--
rnental re%dlng progran in the city.

It attonpts to provide a brief francwork of rcfercuce
highlighting the rescarch findings on which good classroon
practice is built, the major cmphascs of our progran, and
sninie proccdaurcs for diegnosis and tcaching. The wide rangoe
cf rcading ability levels within the classrooin, the nany
interests, ond the largely undefined goals of the adolescent
nake plenning lessouns and activitices with hin a chialleage
for all tcachers.,

The GUIDZ, thercforce, contaias norce of what has worked
and how-to=~do-it than why., It is not inteanded as a total
curriculun, nor is it a substitute for college courses in
the teaching of reading. The book is intended rather as
a "master manual' for assisting teachers in seleocting
nethods and materials to carry out certain obgbctlvcs of
the progran. Thce purpose of the GUID= is, then, to help
tcachers to help pupils to read nore cefficicntly, rnore
critically, and wmorce cnthusiastically.

The usual procedure in the writing of curricula is to
list short range, iatermediate range and long range goals
for the partlculwr progran. Though nany specific objecctives
arc delincated throughout this GUIDJ, the nost important rowl
is quitc sinmply TO HILP 3.CH STUDZNT TO RBAD 3TWTTER THAT HD
I'0W DOES.
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Ian preparing this GUIDE we have drawn on nany profces-
sional books, publisher's naterials, and idecas fro:n peoplc we
have talked to and placcs we have visited., It is difficult
to deternine who crcated what., We have tricd to be falth-
ful about crediting dircecct sources of information, and we
ost certainly acknowlecdge our grcat debt to the cxperts
in our ficld,

The writcrs of this GUIDZ arc grateful for thc support
and encouragenent which they have rcceived from the Board
of Zducation, District 78, from the Junlor high school
principals, and fron the dircctor of curriculum.,

Mr, Thaycr J. Hill, Assistant Supcrintendeat of the
Haperville Schools, merits our spccial thanks and apprccia-
tion., s the principal of Washington Junlor High School,
he carly saw the valuce of cxtending the developacntal rcad-
progran beyond the K-5 lcvels, His encouragemnent of
the progran in its carly stages was most helpful,

The success of any such progran rests ultinately on
the classr-om teachers involved., The comnittec acknowledges
with thanks and apprcciation the diligence and contributions
of all of the teachers and librarians in the Jjunior hig
school rcading departments. Specifically the following have
contributed dircctly to the writiang of this GUIDE,

Tirginia JAllcn
Barbara 3Burken
Sally Gebhardt
Dorothy Xlecinschnidt
Dorothy Hichacls

Jain Wagoner

Alna K, LicKee, Zditor
Recading Consultant
District 78




THS DEVELOPMELTAL READING PROGRAM

Questions and .mswors
WHAT IS DEVZELOPLIZNTJLAL RZADING?

It is a curriculum emphasis in which the studcnt's rcad-
ing skills arc strengthened and perfected throughout his totol
K~12 school carcer, The pupils read for o purpose from materials
vwhich arc on o "level with the reader's own devolopment."” The
program is described further thus: ‘

(It) gives rccognition to the sequenticl
developnent of reading skills cxtending
from the lowest primary grades through
grade twelve, and possibly even into col-
lecgee.eoit is no longer assumed that a
child lcarns to recad in grade onc, or two,
or cven in the primary gradecs, but that

he lecarns a kind of reading at cach suc-
cceding level...is developing his read-
ing skills oand abilities along a countinuum
with cach stop of his progroess lecading %o
2 logical noxt step...o continuous proccss
of growth., It is possible for cveryone to
improve his reading, however well he now
reads.  3xcellent recaders caun impr?ve to
the point of greater exccllcincCe.e.

WHY IS IYSTRUCTION EXTEZI'DED BEYO¥D GRADE SCHOOL?

The foregoing explanation infors that a wide variation
in reading abilitics cxists among groups of studcats., Even
within the reader a variation of skill proficicucy may be
noted., Some pupils still arc inadequate rcaders at the low-
est level of hasic skills; others are inadequate at criticoal
reading, There is more to reading than what was oncc assunad,.

snd there is morz to be read and learancd today, Junilor
and senior hignh school teachers have up~dated their courscs
to include very sophisticatced understandings; morc reading is

rcequired in mony courses.

Finally, with the barragc of words to be listencd to and
read--words choscen to influcuce the individual's decisioiS~e-
iastruction in the critical level reading skills 1s nccessary.

1 . . . . -
Doveloomecatal Reading, Illinois Curriculum Program, Jddminis-
tration and Supervision Seriocs, Bulletin 4i~5, pp. 8-9.

ERIC 7
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THE DoVILOPMENTAL READTNG PROGRAM

WHY DOBES EVZERY STUDZENT RECEIVZ INSTRUCTION?

By providing o remecdial rcading program only ia
junior high school, as 1s done in miost school systecns,

Just a few pupils would be scrvede 4 devclopumcntal
program, in contrast, strives to hclp all students

grow in the ability to rcad many materials effcctively
with pcrsonal satisfaction. Corrcctive instruction is
given in small groups within the rcgular class pcriod

or during cxtra homcroom pcriods. The multilevel materials
simplify this extra drill worlke.

Provisions arc made for small classes for rcmedial
instruction. In thesc classes speclal units arce taught
to capturc the interecst of the rcluctant reader., Ifforts
arc wade to improve the sclf-image of such students by
having then assunc rcesponsibllity for planning, and by
having goals which they can rcach. 4As time gocs on it
is hopecd that swore tutorial work can be offcred by
rclcasing onc of the tcachers from a hcavy ciass load, or
by cmploying a gpeccial remedial tcacher in cach buildlng.

WHAT IS A BLLLWCED READING PROGRAM?

Balance in the rcading program is achieved by stressing

threc aspccts of rcading:

improvement of the bvasic and advanccd skills
improvement of skills needed to rcad spccial
subjccts

opportunity to rcad for recrcation; improves
ment of taste

A survey of the conteats of this GUID:Z will show the sconec
of the prograri,.

IS THZRE A SEQUELCE OF SKILLS?

Yes, beforc onc can do critical rc%ding there arc
many lower level skills., The chart which follows shows
thesce general skills., Sach tcacher nust be cognizant of
the steps throuszh which a learncr must progress before
he can apply o skill to cven the simplest task, Tcachers
of grﬂdos 7 and 8 should familiarizc themsclves with the
tecacher's manual of the grade 6 basal reader progroii,
particularly in thc arca of word perccption.




BASIC READING SKILLS MECESSARY FOR A MATURE READER

LEVEL MEANS END _
1 ; To Use:
]
SKILL j 1. Sight Vocabulary - INDEPENDENT
LEVEL ! (Renember Word Forms) 7ORD
g 2. Phonetic and Structurzl RECCGNITION
; Analysis
i 3. Contextual Clues
i 4. Syllabication
: 5 Dictionary Skills
11 To understand:
COMPREHENS ION 1. Literal or Sense meanings UNDERSTANDING
LEVEL a. Main ideas c¢. Conclusions THE AUTHOR'S
b. Details d. Vocabulary MESSAGE
2, 1Implied or Non-literal
Meanings
a. Inferences .
b. Author's purpose, mood,
tone z
c. Generalizations '
II1 To develop criteria to:
CRITICAL 1. Weigh author's assumptions, JUDGMENTAL OR
LEVEL biases, and competence EVALUATIVE
2. Evaluate relevancy, REACTIONS TO
authenticity and WHAT HAS
reliability of content. BEEN READ
v To integrate ideas arquired
through reading with previous
CREATIVE experience:
LEVEL 1. Analysis 3. Selection

2. Comparison 4. Synthesis

Accurate assimilation (convergent)...

Free association and imagination

(divergent) ......... Ceteeerenas cesen

NEW INSIGHTS
ON OLD IDEAS

NEW IDEAS OR
ORIGINAL
PRODUCTIONS

*In reality these levels are not distinct nor exclusive, but fluid, espe-
cially between levels I & II, IT & III, III & IV.
#%Unfortunately the source of this chart has been lost.




THS DSVELOPHINTLL READING PROGRAL

IS THZRE A SDQUENCE OF SKILLS?

The grade level at which cach skill is rcintroduced,
prcscnted for the first time, or coasidered to be masteread
is not included in this GUIDZ. The book, Reading in Grades

8 s, Curriculun Bulletin, Fo. 11, Board of Z3ducation,
Hew York City, or othor professional referenccs suggest when
these skills night be cmphasized by grade level, There is
imch overlapping in any charted secquence of skills,

Thec basal books uscd at cach grade lecvel remind
teachers of skills which should rcceive attention, The
individual pupil's demoustrated nceds show whether
rcinforcencnt is nccessary and what the next step of
his progran should bc.

WHAT PROVISIOIS FOR GROUPING IXIST?

Adninistrative groupings arc arranged on rccoixcnda-
tion of the tcachoers who have kunown the pupils. In the
first quarter's cnalysis of abilitics it nay be apparcat
that shifts fromn one group to auvother would benefit
several pupils. If so, this rcarrangenent is cffccted
through the departnent chairmon aand priancipal,  “Then two
tcachers arc scheduled with back-to-back classes, they
may regroup for instruction without disturbing the office,
In the cighth gracdce during the laboratory cxpericnce it is
comnon to recarrange class assignncnts for individual pupils
or snall groups.

Three administrative groupings for rcading arc:

HOHWORS ~~oune or two scctions of pupils at least
two grade levels above gradce placenent;
approxinately thirty pupils per scetion,

REAIIDI L~=0:0 or. two scctions per grade level;
approxinntely fiftececn in cach class.

2

ial progran adjustaoent. Sone nercly
uced to catch up and when they do, they
arc transferrcd to a heterogeneous or
rcegular scetion. The word DEIVELOPIIZITLL
is given to thosc classcs in Zaperville.

Soric arce slow learncrs who necd o spe-
c

oy




THE DIVZLOPHANTAL RuADING PROGRAM

WHAT PROVISIONS FOR GROUPING ZEXIST?

REGULAR ~~2l1l other scctions, 4 wide range of ability
cxists in thesc classes, as onc inight cxpect,
In an eighth grade on a standardizced test the
rainge oy be frowm 4,5, the basc of the test,
to 12,0+, thc ceciling. This sailc range is
present in the content subjects, of coursc,

Jach teacher is currcntly assigned five clas-
cs of developncental recading and a horicrooii,

WH.T SPECILAL PURPOSES DETERMINE GROUPINGS?

WHCOLT
CL.SS ~~to conduct an Informal Group Inventory
to introducc a skill now to all
to introducc ncw matcerials
to review a skill which will then be practiced
in multi=lcvel moaterials
to discuss a story or book which 2ll have rcad
to work on spccial units such as:
library oricantation; rcfercncce locations
o newspapcer unit
the analysis of clcction propaganda

SMALL
GROUP -~to practicc o skill in which several pupils
arc deficicnyt
to listexn via headsets to tape rccorded spell-

INDIVID~
UALIZED
PRICTICE==to rcveal to the teacher weaknesscs which
necd atteation
to practicec and lcarn through rcpetition cer-
tain skills using naterial at a rcading
level suitable for instruction
to usc the coantrolled recador nachines at o
spcecd comnfortable for inprovencent in
rate of comprchension

"

Aala )

HOW CANW SEVIRLL GROUPS BE TAUGHT AT OWCZ? A plan follows,

.-

ing lcssons, listcning lessons, and storics




Day 1

Day 2

Vay 3

Day 5

SAMPLE PLAN FOR WORKING with THREE GROUPS SIMULTANEOUSLY

Group I

Group II

Croup JIIT

Introduction to story in
basal reader: setting
purposes for reading it;
vocabulary study if
necessary

Teachcr)

Silent written review on pre-
fix meanings: words from
reading and spelling lessons

Silent reading of

story previously intro-

duced. Guide sheet

reminds pupils of pur-

poses for reading.
(Teacher, 2nd part)

Silent reading of story in
basal reader. Purposes
written on board or guide
sheet. Extension--reaction
to story

Oral and board work on work

done yesterday. Introduction

to story in text; noting pre-

fixes on a page or two
(Teacher)

Comprehension exercise
related to important
details in story. Two
pupils from Group I

as consultants.

Answer selected comprehen-
sion questions. Read from
library books or supplemen-
tary on same theme as basal

-

story.

Silent reading of basal reader
story. Recap to find five
phrases containing prefix
words.

Oral work on story de-
tail and inference
questions involving

cause and effect
(Teacher)

i
|

Discussion of comprehen-
sion questions using evi-
dence in basal reader story
as proof. Get differing
interpretations. (Teacher)

Reread story to find humorous
or sad parts for oral reading.
Library book reading.

Multilevel materials for
skill practice on main
idea and details.

Silent reading in supple-
lmentary enrichment reader.

mall group discussions in

circles.

Discussion of story with parts

read orally.

I and III may join.
{(Teacher)

Pupils from groups

Silent reading in supple-
mentary enrichment readers
Small group discussions.

i

Oral and/or written directions are clearly given before work.

Teachers should read basal reader sections called “Taking Stock’ and the ""Essentials of

Reading Competence. !

Manuals of all materials are filled with a wealth of idess.

N

Aruitoxt provided by Eic:
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THS DaVELQPILIIIT AL
THE BASAL RELDER-~Gradce 6

The story-type hasal recader is the backbone of the rcad-
ing progran in sizth gradc. The ncw scrics is beautifully
illustrated; the storics arc intecresting and thought-
provoking. In tinc the curichment book above the basal and
the book below it will supplant others in usc,

The basal rcader has thesc particular advantages for
tecaching rcading at this first level in the Jjunior high
school:

1. It provides o familiar tool for pupils
noving to a new school. Pupils who got
along in gradec school have to nake many
adjustoents to larger nuvmbers of bigger
pupils, lockecrs, and nony morc tcachers,

2, It provides a bullt-in scqucncc of skills,
speclled out in the nmonual, so the teacher
can conduct a sound progran of instruction
for nost chiléren,

3, It provides for the tecocher ncw to the
tcaching of reading a completc GUIDEBOOXK
bound with thec storics. This 1is rcally
o professional book on the teaching of
rcading. 1ony cxzpericncad tcachers 'got
their start" in the teaching of reading
with a wellwwritten nanual, The spcecial
articlecs by the cxperts arc good.

4, It provides a testing program. This is
cspeeinlly convenlent at 6th grade where
the cunulative rcading record is started
for junior high.

5. It providecs up=lifting thecnes which can
be cxtended with other materials. 3cecausc
skills arc idcntificd with cach story,
individual practice can be provided as necded,

The basal readers do not leave the classroom, Fron the
tcacher's point of view they arc a vchicle for teaching
skills, .11 othcr beautics are fringe benefits of the
developnental rcading plan.
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Honors

THX DEVELOPMENTALT RLLDIHG PROGRLM

TSACHING TIPS~~frade 6

Glasgs and other Indencndeant Readers

Te

Reeularx

Develop study guides and goal shects for work to
be done over o two-weck or so period. Have chale
lenging activitics to cexteand their personal choice
litercturc. STAY OUT OF THEIZ WAY whilc they arec
rcadiug silently unlcss you schedule individucl
confercences, Call them together for discussion
on & prc-~arranged schcecdule.

Deternine what skills they really nced. Do not
assuric too much, but limit drill on skills which
nced only a brief review. Individualize this drill,
Be sure to train pupils wecll in the usc of the
dictioncry.,.

Usc the Junior Greot Books critical reading teche
niques for longer and decper sclections,

Have a few pupils help as story consultants iz hetcro-
gencous classcs, if rapport is good and if their
own work and rccreational rcading is not inpaired.

Help thesc students develop a love for now words
and hold theinr to precision in cxpressioin. Use a
mind-stretcher vocabulary yoursclf. ILet theil know
that you apprecciate the new words which they bring
to class,

Classcs

1e

|
|
:

In addition to any or 2ll of thc above, spcnd
cnough time setting thce routines so that the
ctnosphere is right for grouping and indivicucol-
izing. The class should move from activity to
cctivity quictly.

Tcach the first unit pretty much by the book to
get the fcel of the class and to obscrve for rc-
grouping. Do not spcnd weeks on onc story.

Sct up 2 chart with activitics to be doiie when
assigned work is completed. Have thewm do more
ixiting than circling of words and drawlng lincs.

PR




TZACHING

2% DEVELOPMEITLL READIVG PROGRL..

PIPS~=Gradc 6

Regulor Cloassc..

4,

6.

Renedial

Plan to check assigncd worlk carcfully the first
quartcr on a sort of rotation basis, by groups.
Try random checcking of cecrtnin items., Sct up
kecys for checking, dut check the checkers.

Usc supplcnentary books both above and bclow the
basal. Usc the old basals, which arc a littlec
casicr, for sunplcnontary work and thc olda work-
book shccts for drill, Ilount drill shects anad
color codc them using the wordiug oun the cunula-
tive rcading rccord as o guidce,

Hove children rcad to tape to share their storics.

Classc

T

ERIC

Ty -

Hove a questiou~of~-the-day for theim to loolk
in dictionary or toxt upon cntering the roeon.

Set routincs carcfully and be counsistent in whot
you ask thom te do. 3Bec consisteatly firm, too.
Develop o classroom osprit de corps through ncrited
praise for littlc bits of progress.

Give daily worn-up drills on the confusing abstract
untouchables: though, tbroufa, thorough, ctc,

Usc the fommon Yords Spelling Lists For sight words

Usc thc tachistoscope for built-in attention and
quick recognition~~daily 5 to 10 miuutcs.

Eove silent rcoding cvery day wlth dircctious
vritten sinply, so cxplancotions con be read
Switch dircctions within o test %nd deduct p oints
for failurc to read dircctions,

Let two pupils do workbhook activitics as o team., The
oup &

object is lots of rcading and o fecling of succcess,

Tork on likcnesscs ana diffcrcences, conpoarisons
and coatrasts for inference reoading.
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THE DEVELOPITHTLAL READING PROGRLLL

TEACHING TIPS-~Gradc 6

Rericdial Classos

9. Try to gect thoso children to visualizc what they
rend., sk "That do you seo?”

10, Have nany dallynllfo rcading aotivitios: cerecal
boxces, now-to-inko things, catalogucs, want-ads, cte,.

1. Train nonitors for taking attendance, checking
mcterials, ond rcading the bulletins,

12, Hove pupils kcep special interest folders-—-individ-
val folders for paragraphs and picturcs,

SPECILL PROJECTS~Grade 6

1. Inveatory of Students’ Titerary Backeround, o
niddle grade survey, of children's clossics and
other good books, is & goou guicdc for futurc
reading. (Scott, Foresiman)

2. TPFigurative language lists arc fun. (”Food for
Lhought ~-~Cc00l as & cucumber, in a stew, half-ba

[
~—

S Listoning to tapcs of tallks with children's authors
such os ilargucrite Heonry cunriches young rcaders,

4, Iibrary book browscrs choosc books on thc bhasis of
student-written resumcs. (Honors Class projcct)

Q. Teacher sclcets ten differcit titles
of which therc arc nmultiple copics.
b, Tcn groups of children, threc per
sroup, choosc their book,
C. Books arc rcad aind discusscd with tcachcr,
d, Summarics arce written, checked, then writ-
ten on 3x5 cards and pasted in books,
c. Cord with tcn new words in context is
slipped in library pocket of book,
f. Coinprcheonsion questions bascd on boolk
arc writtecir on another coard aad oput
in library book pocikct.

1b

!
}
i

[
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THE DEVELOPMENTAL READING PROGRAM

I Story-type f
W BASAL READERSH
3
l HONORS-~Cavalcades E SUPPLEMENTARY
i Vide Horizons Q
STUDY SKILLS _ Lippincott 6 U People &
E Progress
Parts of text REGUL&R~--Cavalcades N More People &
Scholastic Wide Hori- T Progress
Dictionary zZons I Basal Workbook
Library Open High- A Pages
orientation ways L

!

’ DEVELOPMELTL OF CONCEPTS

E'Text Eook Lists
SPELLING —Common Words & Dr. Spello

Word attack skills Vocabulary building Proofreading
(Rules in use) -
L REMEDIAL (15-13) S Reading Lab
i I K Kits
S Open Highways I
T Stories to L Vocabulary kits
E Remenber L
N Webster Clinic S
I A
N PERSONATL CHOICE
i G
- 1 Library Books & Paperbacks
Pilot Library
The ATM of the lesson governs 0ld Supplementary sets

the use of the materials.

40+ minutes daily

FREE READING for GROWTH

all year

]

all pupils INDIVIDUALIZED
READING APPROACH

FIRST OUARTER -~ Appraisal Basal Reader, daily, 3 wceks
Spelling (Perhaps 10 words with endings
comaon words ~-- 3 week block)

Study Skills

Library Book Reading

SECOND QUARTIER -~ Library Orientation Spelling Reading
BALANCE OF YEAR -~ Basal Reader Activities Spelling
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THE DEVILOPIENTAL READING PROGRAM

TEXTBOOKS and MATERIALS~-~Gradc 6
RUADING: BASIC TE{TS

Lippincott, J.B. 32sic Reader 6 (~lvanced) ]
Lyons and Coarnahan Storics vo Relenber
(cogicr boolr) T
. f
Scott, Forcsman and Conpany Cavalcades (gencral usc) -
Opcn Highways (casicr
book)

§ oy

Bright Horizons 6 (advonced) ‘
Vorkbooks noy not have been ordered, , |
READING:  SUPPLELIILTARY TIATERTALS

Aiisco School Publication, Ince. Recading, Spelling, Vocabu~ ‘
lary, Pronunciation,. |

3 vy

ramemtmeney

Contincntal Press fcading and Thinking
Skills (ditto nasters)
Ginn dings To Ldventure
Lyons and Carnahan Phonics ‘e Usc |
imciillan Let's Go .lhead '

MeGraw-Hill, ¥ebster Division Tebster Reading Clinic
and Word Yheels
HWebster Practice Readers
Conquests in Reading

Merrill adventure ILonds

Scicnce Research xnssoclatces Graph and Pilcturc Slkills
Reading ILaboratexry
Pilot ILibrary ;
Vocabulab IIT ;

Scott, Forcsman and Conpany Pcople and Progress
xorc Pcople and 2rogress

SPELLTNG: BASIC TEXTS

McGraw~Hill, Webster Division 3Basic Gools in Spelling 6

=5

Dr. Specllo (remedial)

Fovics and filnstrips for rcading and spelling may be orderced
fron VID, a central sourcc for audio-~visual matcrials in
DuPoge County. Some filns and filmstrips crc available in
the buildiags, Preview before using.

ERIC
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THE DEVELOPMENTAL READING PROGRAM

READING for INFORMATION and the LABORATORY—~Gradcs 7 and 8

In scvecuth and cighth gradcs the nost obvious change in
the progran is o shift away from the story~centecred basal
rcadcr, How to rcad in manyv kinds of noterials for purposcs
closcly associated with their rcading nceds in math, social
studics, scicnce and other academic disciplincs is o najor
goal, Pupils arc cixpcctcd to dcvclop competence in:

locating informatioin in textbook and refcercice
books of gcncral and spccific coverage

using the context clucs for understanding the
vocabulary introduced in cach subjcct

tnowing how to study cach subjcct and how to
put the SO3R method te rork

pacing the spced of rcading for the purposc
for roading and thce difficulty of the nmatcrial

the critical reading of both frcc choice books
and thosc assigncd aos iuformation-typce rcading

rcading at deeper levels of apprcciation

For some who still lack word rccoguition skills and the
ability to find or to state the nain idea, there is spocicl
practicc and lots of it. Isolated drills, an casy to rcad
workbock in the content arcas, and practice with short
paragraphs cffect sonc loproveiient,

In both grades the basal bock is an outline for the
revicw of skills in a step=to-stop sequence, Teochers ond
pupils note whot gocs o¢n in rcading unadorncd by a pretty
story. Pupils aorc taught o usc the language of recadiug
such as, infcreuce, critical rcading, cud ratc of conprchen-
sion.,

The basol rcader is uscd as o springboard for practice
in the nultilevel ond zultinedia resources avallable in cach
school, - skill is rcvicwed or iantroduccd as =nccded, It is
practiccd os lon@ as 1t is ncedad for the developncut of =2
particular pupil's growth ia rcading, His repctitious
practicc, howevcer, docs not hold up the others in his class
becouse of the lohoratory naturce of the progran,




O

ERIC

Aruitoxt provided by Eic:

T14

THE DEVELOPIENTAL READING PROGRANL

READING FOR INFORMATION and the LABORATORY--Grades 7 aud 8

In scventh grode the progrom is still prinmarily tcacher-
dirceted on a day~to-day basis. & OOJpTOhOﬂSlV“ rcference
unit is taught with the coopcration of the librarian, the
social studics and scicnce tcachers,

Pupils choosc a topic of intercst to theile The topic is
narrowed, often a difficult problen. General cnecyclopedia
coverange is notcds The ciophasis, however, is to move beyond
cncyclopedia noaterial by:

finding spccific books, possibly primary sources

reading to solve the particular probleir poscd by
the linitations of the question to bhe answered

stating a conclusion in o brief sumnory answering
thc quecstion accurately

The lbridged Decaders' Guide to periodical litcraturc is rc-
vicwed. SpuclﬂT dictionarics, yearbooks and cnnuals arc
rcad to find the most current iuformation.

The laboratory approach is uscd to individualize in-
struction in cighth sradc, The organizotional skills of the
tcacher arc chollenged. .nalyzing nceds, seleccting the
right naterial for the purposce, deternining whether growth
is actvally taking place=~=all thesc busy the laboratory

acher, 3But it is worth it. Puplls want to work in study
purlods, before and after schoel to accomplish their goals.
(Pages 19-23 in this scetion describe the organization of
the laboratory work.)

sorne goals arc stated in quantitics such as: try for
10 steps growth in this kit, or for 200 wpn ratc of conpre-
hension with that nmaterial, Thesc acconplishizents ore cosily
rccognized by the pupil who hcelped to set the goals,

The quarterly cvaluation, however, 1s bascd on whother
or not skill il a particular aspcect of the rcading proccess
is inproviag. achers look for carry over froil class work
to the pcrsonal ch01ce rcading. (Sce RI.LDING ILPROVEMILT
SCORIC_RD and CUMULATIVZ RECORD.)

The charts and 1lsts of naterials on the next two poges
highlight the publﬂshors ororr s, It 1s understood thqt
tecachers choosc from the nony noterials thosc which bost sult
the purposc of the gencrol leSOu nr the ueed »f the pupil.

20



THE DEVELOPMENTAL READING PROGRAILL

FROGR:i1 OVERVIEW==GRADE 7

i
i
!

i Reading of ;
i INFORMATION-TYPE

\ P A -

! BASAL TEXT MULTILEVEL
| Advanced Skills
CONTENT READING SRA Reading
STUDY  SKILLS ) Laboratory
l R /" Ry
Be a Better Reader, I ™ G 1 Reading for
A ___ Understanding
Student Text Books N
Dictionaries I | Study Skills
Encyclopedias Z " Kits & Guides
Atlases E "\
One Topic References D Vocabulary
Step_ Books
[ by v
_REFERENCE UNIT | step’ | Speed Drills
%ISTENING Reading &
! Thinking i

SPELLING

Text Book Lists
Common Words

Word attack Rules Spelling Labs
REMEDIAL
PERSONATL CHOICE
Tachistoscopic
Word Recog. Library Books & Paperbacks
Phonics Periodicals
Webster Clinic Pilot Library
B

| TeenAge Tales

The AIM of the lesson governs
the use of the materials.

FREE READING for GROWTH
in taste, READING HABIT

40+ minutes daily
all year

Junior Great

Books

all pupils

Individualized
Approach

FIRST QUAKTER -- Appraisal Content Reading Study Spelling

SECOND QUARTER
THIRD QUARTER

~ Basal Reader with Extensions
~ Basal Reader with Extensions
FOURTH QUARTER -~ Personal Choice

Projects

I -15

Spelling
Spelling
Evaluation




THE DEVILOPMENTAL RIATTNG PROGRAM

TEXTPCHXS ooad ATZRIALS~-Grade 7

RILDING: _ BASIC TELTIS

Macllillan

Preoentice~Hall

READING: SUPPLUMINTARY MATERTALS

~dvanced Skills in Recad-
ing I

Be L Better Reader I
(Content Subjeccts)

<nsco School Publications, Inc.Reading, Spcelling, Vocabu-

lary, Proauaciation
(R3VP) Yorkboolk

Burecau of Purlications, Tcach~ cCall-Crabbs Stondard

crs College, Columbia Univer-
sity

Continecntal Press

Sducational Doveloniiental
Iaboratorics

Great Books Foundation
Heath, D,C., and Conpany
Honmond and Compan

Holt, Rinchart and “riaston

MeGrow~-Hill, Yehster Division
I

Scicnce Rescoarch Jssociatcs

Scott,Foresnan and Company

Tcst Lessons~-0,D

Reading & Thinking (ditto)

Tisten and Think Tapes
Controlled Recader, filns
and Guides~-Z,F,G=1

Flash=z ond discs

Tach-zx and filnstrips
Study Skills Library

Junior Great Books~-~4

Tecn .lgec Talces

Words .rc Inportant (Orange)
dJord Yiealth, Jr,

Webster Classroor Clinic
Webster Procticc Readers

Better Reading Book, I

Pilot Library

Reading Laboratory
Recading for Understanding,
Junior and General

Basic Reading Skills for
Junior High School Use

SPEILLING: B SIC TIXT AND SUPPLEMENTARY

tleGraw-~Hill, ‘ebster Division
Scicneec Rescorch Jisscociates

Basic Goals ixn Spelling 7
Spclling Laborotory




THE DEVELOPMENTAL READING PRCGRAL

PROGRAM OVERVIEW--GRADE &

Y LHE —_{I
READING LABORATORY !
BASAL TEXT: Advanced Skills IL !
CONTE|INT Readiqg_\ MULTILEVEL
STUDY SKILLS MULTIMEDIA
Review Grade 7 Vork Individualized
Patterns of Writing Approach :
Skimming & Scanning Vocabulary
. SQ 3R & Guided Study NOTE BOOK
Test Taking Tips !
Be a Better Reader II Greek and Latin
| Roots & Affixes
Guide to Periodicals RN

Interest Units

Projects
fl I

Text Book Lists

SPELLING Common Vords
Taught as part of LAB Work Tachistoscopic Flash
Spelling Labs
REMEDIAL NE
%Special Units) PERSONAL CHOICE
Cars ~ Library Books & Paperbacks
Sports Literature Sampler
Trade Magazines Periodicals
Fashions
|_Homemaking, 3| FREE READING for GROWTH
The AIM of the lesson governs CRITICAL READING EMPHASIS
the use of the materials. '
Speed of Comprehension

40+ minutes daily

all year i

all pupils Junior Great Propaganda in]
Books Advertisin

FIRST QUARTER
SECOND QUARTER
, THIRD QUARTER
~ FOURTH QUARTER

Appraisal Study Skills Review Basics
Laboratory Work Special Units  Books
Laboratory Work Special Units  Books
Personal Choice Evaluation Summary




THE DEVELOPMELRTAL READING PROGIRAM

TEXTBOOKS and MATZRIALS-~Grade 8

READING: BASIC TEBXTS
Mac:illon

Preontice=-Hall

RELDING: SUPPLEMINTARY MATIRIALS

Advanced Skills in Read-
ing IT

Be a Better Reader IT
(Content Subjects)

4amsco School Publications, Inc.Recading, Speclling, Vocabu=

lary, Pronunciation (RSVP)
Workbook

Burcau of Publications,; Tcach- IicCall-Crabbs Standard

ers College, Columbia Univer-
sity ‘

Contincntal Press

Zducational Developnent
Iaoboratorics

Zncyclopedia Britamnica Prcss
Great Books Foundation
Hannond and Coupany

Heath, D,C, and Comnpany

Holt, Rinehart and ¥Winston
McGraw, Webster Division

Science Rescaorch Jssociates

SPELLING: BASIC THEXT

McGraw-Eill, “ebstcr Division
Scicnece rescarch Jssociates

24

Tcst Lessons--C,D,5

Reading & Thinking (ditto)

Controlled Reodcr, Filns
and Guides &,7,G=H,E~-G
Flash-x and discs

Listen and Read tapcs
Study Skills Library
Toch-x and filnstrips

“Tord Clucs

Litorature'Samplcr
Junior Grecat Books-=5
WJords Lre Inportant

Tcen Lge Tales

Tord Wealth, Jr,

lebster Classroon Clinic

Better Reading 3Books IL,IT

Pilot Library

Reading Laboratory
Reading .ccelerator
Recading for Undcrstanding.
Junior and General

asic Goals in Speclling 8
Spclling Laboratory




THE DEVELOPMENT.AL READING PROGRAM

ORGAUIIZING FOR LABORATORY INSTRUCTION--Gradc 8

L.

Testing, analysis, goal sctting

divre

Collecetion of test data (Begin this in Septenber. )

T,
24

Cunulative rcading foldor
survey and diagnostic tests of this year

Placenent tests, nultilevel materials (Scptenber)

Te

“ord reocogunition (Problems affeet all rcading. )

2. Usc Boyd or other diagnostic test if nceded,
b. Usc words in 8th grade spclling text,
c. Use Be a Bettecr Reader, II, p. 14, p. 55.

Vocabulary (Choose best naterial for puUrposc,. )

0., ‘ord Clues (ZEDL)

(1, Adninister plocoment tost.
(2. Test use of 10 words in sentenccs.

b. Words .rc Important (Orange or brown)

General comprechension and inference

2., Reading for Understanding (SRi)

(1 Scc Tth grade rccords or give test.
(2, Placc students at level of success.

b. Reading TLaboratory (SR.)

(1. Usc test to find Power Builder lovel,
(2. lssign beginning color level in kit.

Rote and couprchoension

&, licCall-Crabbs, Books C, D, 3,

(1. Admiaister tosts 1 and 5, seleccting
book best suitcd to pupil.

(2. Sclcect book from which he nisscd no
nore than two answers.,




THE DIVILOPLENTAL READING PROGRAN

LABORLTORY INVEHTORIES--Grode 8

D

C.

Spelling -~ Have lessons on tape

Q.
b
c

Better Reading, Sinpson, (S21W), 3osk I or II

(1.
(2.

(3'

Jxanine 7th grade rccord to deternine
book to usc

adninister tests 1 2nd 5. Conpute
EFFISCTIVE RELDIVE RATE.

Ixanine vocabulary scorc,

Controllcd Recadcr and Study Guides (SRL)

(1.
(2.
(3.

Choos~s fron sct 3, F, or Gh depeuding

on general ability of group being tesved.

Give at lecast two lossons at speed
confortable for most of the class,
Deternine f£film set and ratc on basis of
foregoing., (Individucl machines are
used later,.)

Common ¥Words list--Check previous rcecords,

Basic Gools in Spelling, 8-~Give diagnostic tost,

Spclling fab  (SR.) == Give placcricnt tost e

Ce Jnolysis =~ Questions to guide teacher and student,

T,

" ERIC

Aruitoxt provided by Eic:

Are
Qe

b,

word rccogunition skills wenk?

Is there o history of spcech problens?
deoring? Vision?

Hos he. a firn grasp of the usc of phonics
principles?

Can he read the phonctic narkings in a
dictionary cutry?

Where is the problen in the acw word?

Is vocoabulary developnicat weak?

If the word is pronounced for hin, docs he
know its necaniang?

Docs he have a specialized vocabulary

(i, e. automotive) which indicates ability
to handle multi-syllablc words if they ncan
soncthing to him?

2L

for working ahcad.

ey




THS . DEVELOPMENTAL READING PROGRAII

AWALYSIS of DIFFICULTIES--Grade 8

c, iow can he increase his vocabulary
effectively with materials he can
read? Prefixes. roots, suffixes?
Does he use context clues too little?
Too much, with little precision in
defining?

2
.

3. Is this a comprehension problem?

a, Can he find the key words in a sentence?

b. Does he see that a well-written paragraph
has a main idea? Can he find it?

Ccs Does he find supporting details? Does he
know that a paragraph may be developed to
include comparison, contrast, description
of a process, etc.? :

d, Does the lack of ability to think abstractly
inhibit his ability to infer or to think
critically?

e, Can he follow the train of thought in a
longer passage?

4, Is this a rate problem?

a, What retards his rate of reading? IHaterial
too difficult? Iingering eye problem? O01ld
oral reading habits? Is he afraid of being
quizzed on minute details?

b. Does he read too rapidly for comprehension?
superficial reader who must be first to finish?

¢, Can he judge how he should pace his reading?

5., "hat 1s causing the difficulty in spelling?

a., JAre the words in his listening and reading
vocabularies?

be Does he know the basic rules for spelling?

Cce 1s this a penmanship problem ian which he does
not see the correct form as he practices it?

d, How does he go about learning to spell a new

word? Does he have good visual memory?

Is this a pronunciation or hearing problem?

f. Can he proofread his own work? Can he find
misspelled words in typed copy?

-

®
.
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THE DEVELOPMENTAL READING PROGRAM

LABORATORY SCHEDULING--Grade 8

D, Goal setting and scheduling

1.

2.

Indivlidual goal sheets

a.,

b,

Coe

Determine with the student, areas of greatest
need,

Set minimum requirements as to number of
lessons or practices to be done, within the
quarter, Help pupil to set realistlc goals.
Have pupll plan a weekly schedule making
sure that he includes at least one spelling
lesson,

Try to see that he gets variety in his plan,
Help him to see that he competes only with
himself and that his grade will be based on
how far he gets toward the goal he has set.

Scheduling of pupils and materials

a.,

Ce

Ee

Teach care of books, fllms, materials, and
machines,

EZstablish the fact that each person is re-
sponsible for getting and returning materials,
for settling down to work, for putting the
room in order for the next class. For sone
groups or individuals it may be necessary to
1imit thelr activities until they show that
they can work in a laboratory set up.
Organize a master schedule for groups to use
machines and materials of limited quantities,
so there 1s no argument and so the teacher
will know what must be available 1n a class
period,

Post clear directions for the use of each
material,

THOROUGHLY instruct the students in the use
of one material (main idea etc.) before
introducing the next., Be prepared to repeat
the 1lnstructiouns,

Return to the basal reader for clariflcation
of sklll develorrent,

Plan to 1include time for recreational reading
within the week,

I\
&




THE DEVELOPMENTAL READING PROGRAM

LABORATORY, IVALUATION of the ACT-VITY~-Grade 8
IT., ©mvaluation of progress
A, The total laboratory experience -~ Consider:

1. Is the work purposeful for each pupil? Is the
room quiet enough for study?

2. Does each pupil know what the drill material
stresses? Have you anslyzed his mistakes and
successes and changed his program accordingly?

3. Can you adapt more of the avallable materials
for independent study?

4, Did the group enjoy their work?
B, Zvaluation of each pupil's progress

1« Has he met the goals which he set for himself?

2. Does post-testing indicate progress?

3. Has he gained in self~concept and confidence?

4, IS progress ian prepared materials reflected in
his ability to read from his library books more
successfully? Is he finishing more books?

5. Has he used the homeroom reading lab periods?

The junior high reading teachers like those in the grade
schools organize for instruction well in advance of a particu-~
lar lesson, Continuous appraisal reveals who needs what, when,
and at what level of difficulty. This GUIDZ should make clear
to all readers that:

the AILl of the lesson governs vhat materials are
chosen and EOY they will be used.

SPECIAL HZILPS POR THZ IEW T3ACHER, which follows, recog-
nizes that in spite of one's excellent plans some pupils will
not be motivated immediately., IFPECTIVI QUESTIONING and the
ITQUIRY TELCHER reminds readers that when teacher is talkiag,
pupils are not usually reading. i
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THE DEVELOPMZNTAL READING PROGRAM

SPECILL HELPS FOR THI NEW TBACHZER

Four basic characteristics arc nccessary for success
as o tecacher of junior high school rcading. These arc:

understanding the rcading proccess

organiziing for cffcctive instruction

keceping good rccords

understanding the junior high pupil

This GUIDSE is prinarily an attenpt to help new teachers

to understand somcthing about the rcading process and its in-
plenentation in classrooil practice in Haperville, It will
not take the place of professional courscs, It might cct as

a kind of pre~primer introducing the tcacher to the vocabu-
loxry and a few procedurcs of valuc,

Orgonizing for coffective instruction includes cstablish-

T
irg routines for.

running a snooth operation in the classrooi
planning the quarter's work and daily worlk
planning group and single-rcader activitics

Xecping good records involves the day-to-day appraisal
of progress, the quarterly rcport cards, and the cumulative
recading record. Tcachers find it useful to nake many copics
of their classcs by periods using the duplicator, Scparate
notcboolk pages or a file box with a card per pupil can be
uscful for noting deficiencies, scores, and intercsts., -
yearly pupil goal sheet, 2 class rccord and a curnulative
rcading rccord arc found in scction IT.

Understanding the junior high pupil is a life's work,
He is at times "an cnigmea wrapped up in a puzzle," o parac-
phrasc Churchill's coimient on a forcign power. Psychology
books oxn pre-adolescent behavior arc important, of coursec,
but somectincs class=tested tips are more uscful thosc carly
days in September wheir oune ncods a good idea in a hurry.
The suggestions which follow are offercd with hunility and
without rcfercnccese.

30
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THE. DEVELOPMENTAL READING PROGRAN

SPECILAL HELPS FOR THE WEW TELACHER

Te

5e

Plan for written work on the filrst day: ianventory-survey,
diagnostic spelling test on tape, interest ianventory, or
something similar. Have extra pencils and paper, Hava a
magazine on each desk for free reading.

List on the board the equipment you expect %o have brought
to class daily. Be sure to include, LIBRLZY B00X.

Tait for attentlon before addressing the group. Stand,
look pleasant, and wait. Look at those who may be tal¢~
ing., ¥ention the namc quietly, but TAIT., Then begin guietly.

Permit pupils to keep the seats they takc when they enter
the room and have them sign theilr names., The first per-
son in the row can check attendance for you the next day.
Warn anyone who may need to have the seat changed, 0:CI,
If misbehavior continues, move his seat at once to the
fringe (Siberia) seat and decide by tomorrow whcre his
place will be. Under no circumstance start a musical
chairs business., If necessary have the pupil stand, AWAY
from the board or table for a time,

Tf two buddies talk or use annoying silent communication,
put them in the SAME ROW with seats between themn,

Be consistent., 3e firm., For the first two weeks keep a
tight ship., Praise (note: apPRAISal) what was done the
first day,

If you learn of intercsts of the less~able recaders, get
books from the library for them, Commend individuals for
good work or achievement outside of recading class. 7Post
plctures of the Hapcrville high school sports and other
events, elp pupils look ahead.

Have a cartoon corner or some spot of daily news.
Displey daily papers of work well donee. For remedlal

pupils, put papers up before the period and pass them
back in class 1f there is any dangecr of embarrassment.
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THE DEVELOPMZEWTAL READING PROGRALM

EFFECTIVE QUESTIONING and the INQUIRY TELCHER

The tcachcrs of reading who get to the basal reader
questions that ask, "How do you think Suc should solve her
problem? Fhy?" have cvideance of the good thinking which
can take place when children get the opportunity to do it.
The reading teachers who use the Great Books techniques for
questioning scc the excitement engendcered by open-end dis-
cussion., Those who have taken the Great Books training
sessions realize that it is not casy to form good questions
which motivate critical thinking.

How can the teacher of reading hclp pupils to become
problem solvers, to think critically and creatively about
a problem, to learn how to learn? He improves his question~
ing. He lcads pupils to question. He provides an atmosphere
for real learning-~not merely the sponging up of trivialitics
that lcad nowhere., The excerpt which follows outlines many
valuable procedures for helping pupils to learn,

is Questioner and Inquiry Sustainer, the Teacher says: (5,pe44)

1. The students talk more than I do.

2. Students are free to discuss and interchange their
ideas.

3, Then I talk, I "question," not "tell."
b

4, I consciously use the ideas students have ralsed and
base my statements and questions on their ideas.

5. I redirect student questions in such a way that
students arc encouraged to arrive at their own
answers.

6., Iy questions are intended to lcad the puplls to ex-~
plore, explain, support, and evaluate their ideas.

T. I encourage the students to evaluate the adequacy
of grounds provided for statemcnts made by them or
by others,

8. Students gain understanding and practice in logical
and scientific processces of acquiring, validating,
and using knowledge.

2
o
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THZ DIVELOPMENTAL READING PROGRA:

EFFECTIVE QUESTIONING and the INQUIRY TEACHER

45 Questioner and Inquiry Susteilaer, the Teacher says: (5,p.44)

9. iy questions lead the students to tegt the vallidity
of their ideas in a broad context of experience.

10. I encouragec students to move from examination of
particular cases to more generalized concepts and

understandings,

48 Monager, the Teacher says: (5,p.44)

e I allow for flexible seating, student movement, and
maximum student usce of materials and resources,

2. Class dialogue is conducted in an orderly foshion
that cmphasizes courtesy and willingness to listen
to each person‘s idcas.

5. Studeants are actively involved in the planning and
maintenance of the total classroom environment.

Ls Reworder, the Teacher says: (5,p.44)

1. I encouragec and reward the frce czchange and testing
of ideas.

2. I emphasize the internal rewards that spring from
the successful pursuit of one's own ideas.

3¢ I evaluate students on growth in mony aspects of the
learning experience, rather than simply on the basis
of facts acquired,

To stimulate critical thinking and rcading, more of the
questions asked in the rcoading classes must be the interpre-
tlve type vhich coannot be answered by o simple yes or no., Tho
teachers of rcading have a responsibility for helwning shudents
reflcet about what they read, study and learn. The section
of the GUIDS, titled IMPROVIIG CRITICLL RELDING, suggests ad-
ditional proccdurcs and definite activitices for stimulating
good thinking.
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THE APPRAISAT OF READING PROGRESS
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THE APPRAISAL OF READING PROGRESS -

EVALUATION ¢ eses e e DTAGNOSISesees e« GUIDED PRACTIICE. 44 s s « GROWTH

Teaching from the reader's point of view involves the
first threc of thesc clcments and assures the fourth for most
pupils, When the classroom tecacher uses some of the diagnostic
tools, applies astutc observation and then adjusts the instruc-
tion and the materials to the range of rcading capabilitics
discloscd, he is doing diagnostic teaching. This kind of in-
struction is important in the Napcrville Junior high school
developmental reading program.

Harris has said that, "Evaluation means arriving at judg- ;
ments about the degrec to which objectives of the rcading pro-
gram are being achicved" (8,p.152). Z=valuation, then, describes
the progress of onc reader, a class of rcaders, a school of
readers, and ultimatecly a community of rcaders, It is con-~
cerncd with strengths and weaknesses in skill development.

It is concerncd with attitudes toward rcading, ZEvaluation
likc diagnosis is not an end-product in itsclf; its use is to
lend dircection to guided practicc; thercforc it must be con-
tinuous,

Certainly uppermost in any Jjunior high school reading
tecacher's mind arc threc major questions:

What do we know about this class? This child?

Where do I want to go with them? Him?
What procedures and materials will I try?
and then a fourth, what is wrong with Pete's recading?

That fourth question is likely to involve individual diag-
nosis employing a few of the tools of a recading clinic. The
reading teacher is trained to ask, "How can I help Pete to
rcad better?’ "What should all of us do on the basis of what
T Jiave discovered about his rcading problem?"  How shall I
modify his present program?” C

The cumulative rccords arc the place to start to lcarn
about each of the five classcs the rcading tcacher will mecet,
gulde, and tcach,
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CUMULATIVE RECORDS

The cumulative records from the grades schools, brought
up to date with junior high information, arc maintained in
each principal's office., A copy of report card gradecs, dupli-
cates of grecen slips or failurc warnings, and pink slips, the
commendations, are included, Standardized test results arc
the major resourcc. Health data is storcd with the nurse,

The results of individual psychological tests and conferences
related thercto arc available upon request to the principal,

At the prescnt time the sixth grade tcacher docs not
have much detailed information to plan with before school be-
gins, An honors class and a remcdial class of from 15-18
pupils may have becn designated and scheduled on the basis of
rccommendations of the previous tcachers, Ilost of the children
will be schedulcd in hetcrogencous classcs, Thus the basal
rcader inventory-survey test and the dlagnostic spelling test,
given at the beginning of sixth grade, arc important tests,
In timc the system will have a K-8 cumulative reading record
to ald articulation and continuity.

The junior high school cumulative rcading record (Scec
copy at the end of this scction.) is an attempt to describe,
more fully the reading progress of each pupil in light of
program objectives, Thec sixth gradc tcachers begin this rccord
and a filc folder for cach cntering pupil. The reccrd passes

to cach succceding tcacher aad cveantually the ninthegrade rcading

tecacher uses it in a combination Znglish - Developmental Read-
ing class, Rccords to and from the summer school arc cxchanged
as well,
The student's RIADING FOLDER contains:
a summary of his work with cach rcading tcacher
test booklets or a summary of individual testing
placcment tests and informal quizzes, if pertincat
spelling diagnostic tests

rccord of pcersonal choice book titles
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ORAL READING for DIAGNOSIS

During the first few days of school the rcading tcacher
improves his own listening skills whilc getting to know cach
pupil. i simple oral reading activity in which thc teacher
makes bricf notations about performance yields good results
for the time spent, A more ambitious activity is the GROUP
INFORMAL INVENTORY and morc valuable still is thc INDIVIDULL
INFORMAL READING INVENTORY, both of which arc discusscd at
the end of this scction.

Basically the tcacher is listening to scc whether or not
the pupil decodes accurately and whether he understands what
he has just rcad., Thc teacher makcs notes according to thesec
hallmarks:

Word Rccognition -~ pronunciation, corrcct sound to
symbol

Comprchension -~ phrasing, tonc of volce showing that

he is getting main idea

-~ rcading ahcad to anticipatc ncxt
cvent, gucssing ncxt point

-=- replics to infercncc qucstions
indicatc rccognition of rclation-~
ships of uncxprcssed idcas

- judgments following synthcsis

Bchavior -= tension; apparent casc

"Voice Pictures," taped oral readings with a "Man on the
Strect" format, chualnt the teacher with the pupil, his frcce
rcading intcre sts, and his pcrformancc of a preparcd cxccrpt
from a book or magazinc, Within cach of two or thrce frcc
rcading pcriods the tcacher breczily interviews a small group
of local celchbrities, whilc thc tape rccorder whirrs on. Qucs~
tions bascd on what the tecacher alrcady knows about the pupils’
interests and activities furnish the background introducing
ecach rcader and his sclcction.

A quick 1nferencc question is enlightening, "Do you plan
to finish thc book?" Why? Why not? shows cvidcnce of crit-
ical rcading ability and whcther or not thu pupll has Sp001al~
izcd somewhat on this kind of litcraturec. V01cc Plcturcs
arc a rcady-madc Open House activity.
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INTEREST INVENTORIES

A short intcrest iavontory is oftcn administcred at the o
beginning of the school ycar., Qucstions rclated to the pupil'ls
out of school activitics are included. Some of thcese arce: -

1. When you have nothing to do, what do you do?
2, What would you rather do?

3., ‘hen can you do what you please?

4, What tasks around thc housc must you do?

5. What is your favorite tv show this scason?

6. If you had your choicc of placcs to visit oute-
side of the state, where would you go?

7. What do you think was the most outstanding
event in the ncws last yecar?

8. If you could talk with anyonc dcad or alive,
with whom would you likc to chat?

9. What onc book or story stands out in your mcmory?

10, If you like to read, what do you likc to rcad for
fun?

11, If you don't like to read, what do you mot like
to rcad most?

12, Do you canjoy looking through catalogues? If so,
what kinds of things do you like to drcam abosut
owning?

Sometimes pupils at this agc begin to resent question-
nalres, A way to relieve them of the obligation for answoring
everyching and to prevent "smart aleck" answers is to permit
the phrasc, "No comment.," -The tcachcr-at times lecarns as
much from what is unanswercd as he docs from the writtcen
reSpONsSEes,

Pupil interests aro mecrcurial, Teachers should obsecrve
and listen for clues to interests. .~ - S
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STANDARDIZED TZESTS

Group tests: Recading Survey, Intclligence, Gencral
Achievcment

INVENTORY-SURVEY tcsts available from the publisher of
the sixth grade basal rcader, yleld a total gradc cquivaleant
bascd on a good sampling in cach of five subtests: Word Mecan-
ing, Scntcnce Meaning, Paragraph leaning, Word 4Analysis and
Dictionary Skills, The teacher administers and scorcs the
test himsclf., In addition to the individual scores, further
values are gained when! 1

the performancc on subtests 1s discusscd with the
class and individual

an itcm analysis is made of a particular subtcest
to see what skills within an ability are wcak

When a survey test involving time is used, the teachoer
considcrs the relationship of onc score to another. Burnett
suggests that the following information is useful when differ-
ences of at least two grade lcvels cxzist between subtest scorces:

RATE high as comparcd with COMPREHENSION-~good context
rcader with easy matcrial; favors word gucssers

RATE low as comparcd with VOCABULARY AND COMPREHENSION
consider teaching child to vary spced with casier
matcrial; check rcading of thought units

VOCABULLRY high as comparcd with COMPRZIHEINSION=--may
have supcrior word reccognition; is poorcr on infcrencces,
Re=check to see whether difficulty is word attack or
poverty of vocabulary.

COMPRZHENGSION high as compared with VOCABULARY=--1is
pupll probably deficient in word attack. 4dnalyzc
paragraphs to note sclencc, social studics, or math
concepts which might be revealing.

On some survey tecsts credit is given when onc multiple choice
item is correct and thc other is not, within thc samc short

-

paragraph, .4 corrcect gucss railses the scorc beyond crcdibility.

- ad

L3

# (Class notes, Dr. Richard Burnett, Northcrn Illinois
University, 1963
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READING EXPECTANCY

Intclligence tests, broadly speaking, indicatc to the
rcading tecacher the degree to which a student will be able
to recad successfully, There are reservations to note:

since most groun IQ tcsts are reading tests,
any youngster with readiing probleiizs nay show
a low IQ score

children who have not had thce opportunity to
learn will score a low IQ

If intelligence scores arc questionable, and the nath
conputation scorc on the achievement test is two or morc
grade lcvels higher than the recading score, the chances are
that the student is a disabled reader who has the ability t»o
learn. If 211 scores are low, the recader is probably fuic-
tioning as well as he can,.

If an individual test IQ score is known, (WISC or
Stanford-Binet), thc teacher may have occasion to use the
Bond Formula (4, p.78) for detecriining reading expectancy.
This formwla is:

READING TXPECT.ANCE = IQ X years in school = 1,0
completed

Thus: I school Estimated
years Reading Ixpesctancy
100 X 6 = 6,0 +1.0 = 7.0
80 X 6 = 4,8 +1,0 = 5,8

(The 1,0 is added becausc his grade score was 1,0 when he
entered school,)

Harris (8yp.300) beclisves that the Bond and Tinker
formula sets unduly high predicted levels for the dull chilc,

and insufficiently challenging levels for the bright. Assumed

within the forimula is the premisc that the child had tinme to
get started in reading and that he was offered a reasonably
adequatc progran., 11 reading expectancy formulac and charts
are open to question:; however, thc teacher wants ncither to
accept too little nor to expect too much from pupils,

S——e, §
H )
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THE APPRAISAL OF READING PROGRESS

READING EXPECTANCE

dchicvenent tests in local use ylcld scores for scveral
content subjcct arcas which involve rcading too, Thc usual
reading subtcests are: wvocabulary, conprchension and somctimes,
rate, Whecn ratc is a factor, the validity of test scores is
usually affccted,

The pupil's comprchension test scorc probably indicates
his FRUSTRATION LEVEL or pealk of reading achicvencnt, unlcss
the ceiling of the test was hit. THE INSTRUCTIONAL lcvel is
considered to be from onc to two ycars below the reccorded
achievenent test scorc, Recading tcachers nust help to broad-
cast this bit of information to every principal and content
subjcet tcacher, Too many children are being taught from books
they cannot read, and little adjustment is being nade for then
in sonec classecs,

Pupils who scorc at cither cxtrcmec of an achievcnent
test arc probably not being ncasurcd as well as the others,
By gucssing, the pupil ncar the base of the test nay be granted
an achicvencnt level which he docs not posscsse. Tcachers
sonetinecs fail to note the hasc and range of standardized
tests and acttenpt to comparc one test with another., If the
base of. onc is 4.0, and another is 1,0, and they arc being
uscd to compare performancc, inaccuracies of intcrprectation
may occur, -

The problcir of conparability of survey rcading test
scorcs is still a problen, (2, p.61) The nonequivalence of
norn groups, aad the umarked content diffcrcnces of tests which
arc intendecd to ncasurc the sawmc traits arc, according to
Bligh (2, p.61), unrcsolved,

A sumnary of highlights in the usc of achicvenent tests
for idcntifying pupils with possiblc rcading disability follows,

PLACEMENT TESTS, PRACTICE, QUIZZES, DIAGHOSTIC TZEACHING
Placcnent tests included with kits, programncd books and

other naterials intended for individual corrcction of diffi-
cultics and thc deveclopment of skills provide:

diagnostic featurcs rcvealing break-down spots

achievenent levels for comparison with pupil placcnent

44
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THE APPRATSAL OF READING PROGRESS

DIAGIOSTIC TZACHING

Fron cxpecricnce, tcachers have found that scores obtainced

from placciient tests usually predict a higher lcvel of achicve-
ment than class performance indicates, The linited number of
exanples included in some of the tests, thc nultiple-choice
featurc for answering, and gucssing probably accouunt for the
disparity.

Students begin their practice at a lcvel of success sonic-
what below the placciient test score, Thus the pupil sces ia-
nediate progress which mnotivates him until he rcaches a platcau
when vocabulary and cxpericence may hold hin up for awhilc,

Then this occurs other materials are available for attacking
another objcctive., Latcr the worker rcturns and finds that
he has grown in the skill aind he rcads nore difficult material,

Tcacher-nade survey tests, informal quizzes, and discus-~
sions with thec pupil give dircction to the next step in his
developnental rcading program. To get ncar the child's in-
structional level, thc tecacher trics to observe his thinking
at closc rangc,

To effcct diagnostic tecaching in the classroom the teache
cr must be knowrledgeable about the scquence of reading skills
at all levels, ¥When the teacher is also a diagnostician, 1o
tine is lost in getting the child to a reumedial rcading teacher,
Ordinary classroon practicc matcrials arce scen as instruncnts
for diagnosis and rcmedics for curing disablenent, This pro-
cedure describes "corrcetive" teaching., Most children can over-
conc their rcading difficultics in the rcegular class sctting.

The rcading tcacher nceds professional preparation and
he also necds daily "preparation" periods to plan for testing
and to analyze the results thercof, Winkleys summary, 'Four
Signal Flags," gives clues to a quick appraisal of a child's
possible disability in reading,.
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THZ APPRATSAL OF RUADING PROGRESS
IDENTIFYING A STUDENT WITH READING DIFFICULTISS

FouRrR STIGNATL PLAGS*

he presence of one of the signals described below does
not necessarily indicate the existence of a reading problem,
nor docs the absence of one or more necessarily indicate that
there is no reading problem, .
"‘"-—-_ f
INTELLIGENCE |

First, 4e should compare the student's reading achieve-
et with, whaltever estimates we have of his intelligencs.
hen we find the intelligence score indicating considcrably
more mental ability than is coming through on his reading

| tests, we should suspect difficulties,

LISTENING
If the ptudent does well on a standardized listcning

el 1istening part of an informal rcading 1nvcntorv
or Whuﬂ listening to the teacher's explanations, but not so
well when he is readlng he has run up a signal flag that the
ability to learn is possibly there and that he can probably
be taught to, read as well as he can listen,

VOCABULARY

If the |student talks better than he writes, he has run

ignal, His writing may be limited by spelling,

whlch in turn may be impaired by poor word recognltlon. The
depth and breadth of a student's oral vocabulary is indica-

tive of the cextent of his language background.

ARTTHIMETIC
COMPUTATION

| c_glearch the student's record and find that his
achicvement in mathematical computation, which involves no
verbal skills, is considerably higher than his verbal ability
as showa by his achicvement in reading subjects, we have a
fourth signal of possible problems,

*¥Source: Dr, Carol inkley, Horthern Illinois University
Reading Clinic, DeKalb, Illinois




II-10

THE APPRATSAL OF READING PROGRESS
OBSERVATION OF CHANGE

HNumbers and statistical information gathered from quizzes
are not cnough to judge progress. The teacher is intercsted in
behavioral signs of achicvement as well, and this kind of eval-
uvation must come through observation. Threce points to consider
might be:

1. Bvidence that a pupil is intercstecd
in going back to find errors in his
thinking and corrcct the mistakec,

2o 3Ivldence that he is intcrested in
defending his answer by prescnting
a logical argument

3. Ividencec that hce is developing in-
terest in reading through what he
docs rcad, as well as what hc says
he will read,

4, DILvidence that he is growing in self-
respeet and self-confidence and sclf=-
motivation, and even perhaps that
lecarning brings its own rewards, not
all of them materially rewarded with
an i, B, or C,.

FORMAL REPORTING of PUPIL PROGRESS

Two formal evaluations of reading achievement in Hapcr-
ville's Junior high schools arc thc quarterly computerized
rcport cards to parcnts and the cumulative rcading cvaluation
record maintaincd within the department.

Presently, the rcading tcachers must rate all youﬂgstﬂrs
with an academic, an ceffort, and a citizenship grade in both
rcading and spelling with 1ctter grades 4iy8,C0,D,Fse Understand-
ably such gradcs arc difficult to arrive at, Then, too, thec
pupil's gradec in cach content subject reflects somewhat his
ability to rcad, so the less=-able rcader is in double jcopardy.

Until such time as there arce other methods of arriving at
a lectter grade the teacher will nced to use some of the grades
awarded on quizzes and unit tests. However, in preparing the
quarterly gradecs the following guidelincs should be considered.

47




THE APPRATSLL OF READING PROGRESS

GUIDELINES FOR GRADING

1. Consider the student'’s capacity to
learn and his instructional level,
Hopefully, a student is graded at
his level of success,

2., Conslder the reader's spced of lcarn-
ing. 4 slow~rcacting child may be
cxpectecd to achieve far lcss in
amount of work in the timc availablec.

3« Consider the degree to which goals
set by and with the youngstcr were
accomplished, 4Ask, "What grades
do you think you have carncd?"

In the 1light of thc philosophy of the rcading departmewn’ and
the objeetives of the program, the BFFORT grade is the onc to
stress, Rcading tcecachers should continue to work toward an
enlightencd appraisal of pupil progrcss.

It is, of course, thc seriously disabled rcader for
whom the regular curriculum and its practices are unsuitable,
Some pupils nced individual evaluation of their rcading
difficulties and additional program adjustments.

PRECLUTIONS=~TESTING

Before schecduling that first individual test take note
as follows: (Strang, lectures, U, of Chicago, July, 1965.)

1e Try to select the right instrumcnt for
your purposc on the basis of previous
observation, Study the dircctions,
Have matcrials ready.

2+ Usc cnough of the test or tests to tell
vou what you nced to know, but don't
spend time gathcring data that won't be
uscd for awhile,

3. Vrite EVERYTHING down. Gect responscs on
tape if possible. Kcep good records,

4, Totc thc KIND of oral rcading crrors,
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PRECAUTIONS~~TESTING

5., ILecarn to obscrve bchavior and LISTEN to
tvhat the pupil is trying to tell you about
himsclf through what he says and docsa't say.

6. Dccidc on the basis of your data what aspecct
is CRUCILL to the pupll's progress for his
very ncxt step. (It may not be a workshecet,
you know, It may be giving him rccognition
for somcthing well doune outside of class.)

Te 4void labeling. Check all test scores for
the possibility of crror, Check your ine
fercnces with other observations,

8. Do not assumc that a pcrccntilc point
rcprescnts actual achievement.

9, Do not assumec potcntial ability from a
group IQ test,.

10, Try to classify the adcquacy of responscs: .
too few details, vague gencral statcecments §
that could apply to any article, or pcr- :
haps an accuratc summary with indications
of crcative thinking, i

Placemcnt tests, EDL Zfficicncy Checks, and tcachcr-
made tests arc available in cach rcading department. L4t ;
the cnd of this scection arc listcd standardized tests pro=. ;
vided in cach school,. N

A detailed description of how to construct and adminis-
ter both the individual and group INFORMLIL READING IZVENTORY
follows. This is « tecchnique Whlch cvery reading tcacher
will want to use.,

Other materials in this scection of the GUIDE arc:

1, THI GRIDED WORD LIST--rcading level guidc |
2, BOYD TAEST of PHONETIC SKILLS |
5. .FALYSIS of IRRORS--a chart

4, TEACHZR'S SUMILRY SHIET--class inventory |
5. READING and SPELLING CUMUL.LTIVE RICORD i
6, REL.DING IMPROVELZNT bCOR_;CuRDu--goal card

7. READING SKILTS PROGRAMMING SHEIT and SURVEY TEST |
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INFORMAL READING INVENTORY

(Adapted from Informal Reading Inventories, International
Reading Association) Johnson and Kress

DEFINITION AND PURPOSES

The informal reading inventory is a structured non-~
standardized observation of actual reading performance., It is
an appraisal of an individual's reading achievement as shown
by his reading from a graded set of books or paragraphs, It
does not measure and compare the student to others, but rather
it measures the student's reading as it is at the moment of
testing. Informal does not mean casual in the IRI procedure,

This testing technique is popular for several reasons:

1« Three reading levels can be determined quickly:
independent, Ilnstructional, and frustration,

"Is the text suitable for this pupil's reading
instruction?” is the key answer the interviewer
seeks,

2. Strengths and weaknesses in word attack skills
and the ability to express himself in answering
questions are indicated,

3., The pupil becomes aware of his levels of read-
ing achievement., At the junior high this is
advisable,

4, Repeated inventories may serve as an indication
of reading progress. ‘

5. There is no cost involved other than time, The
technique is suilted to and should be used with
social studies and science material as well as
stories.

6, T"hen content texts are used, the teacher makes
a contribution which can be shared with others.
It becomes immediately apparent whether or not
the texts are too difficult for the class.

7« The teacher strengthens his skill as a diagnostician,
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MATERIALS and STEPS in GIVING the IRI

1. Select two reading selections for each grade
level, 2.,0-~11,0, Use basal reader cr con-
tent material selections which the pupil has
not seen., ILength of material will vary with

he degree of difficulty, but should be at
least 250~350 words. IMMount éach of these on
a separate card., Prepare printed coples for
recording errors,

2. Construct a block of from five to ten questions
for each paragraph. Include factual, inferen~
tial, and vocabulary questions. Ask questions
which include critical reading. 1ilain idea,
important details, reaching conclusions, and
getting the meaning of a word or phrase from
context should be included.

3 Ask questions to establish rapport. (If pos-
sible get everything on tape for later analysis,)

4, Give a word recognition test such as the LaPray
and lioss "Graded “Word IList."

5.2+ Set a purpose for each reading, but do not
reveal vocabulary or main idea,

5¢bs Begin the oral reading of paragraphs at least
one level lower than that at which he first
met difficulty in the word recoghition test.

6, As he reads, record the errors using a "short-
hand" that is quick to write and easy to inter-
pret. (A little practice with a taped recording
1s a good idea; +the student is going to set his
own pace.) dote the quality of his answers to
questions, Does he use his own words or those
of the author? Is he terse or circumlocutionary?

.2, Set a purpose for silent reading of the second
selection, which is at the same level of diffi-
culty as the oral selection just completed.

~J
o’

While the pupil is reading, keep tract of the
time pequired and any signs of difficulty.

o1
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and STEPS in GIVING the IRI

Administer the comprehension check on the
silent reading,

Have pupil reread a portion of the selection
orally after instructor has set a purpose for
thlis re-~reading.,

ark the errors as was done during the oral
reading at sight,.

Continue with the graded paragraphs until he
reaches his frustration level,

Record on the printed copy on which errors
have been marked: the verbatim answers to
comprehension questions (if possible),
evidences of poor phrasing, vocalization,
methods of word attack, etc,

Record his independent, instructional and
frustration levels according to the criteria
described by Betts,

INFORMAL GROUP INVENTORY (adapted from IRI techniques)

In a group situation the materials are not read at sight.
Rather, materials are first read silently., Portions to be
read for oral evaluation may be answers to direct questions
asked by the teacher,

To get an idea of how well puplls can read the text
book assigned them in social studies or scieunce, the teacher
might follow this procedure:

Te

2.

3

Select a five or ten-page section of the text well
back in the book, '

Prepare a set of questions, type them, and distri-
bute copies at the beginning of the class. Pupils
do not look at the questions before reading.

Instruct the pupils before the reading that

they will answer the questions without looking
at the text,
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INFORMAL GROUP INVENTORY
4, Time thc selent reading. Pupils will look at the
board aind record on their papers the time indicated.
Then they answer the questioans.
5. A4fter the test, pupils cxchange papers, and the
teacher and they discuss the answers and HOYT I0
RZAD AN ASSIGNEENT.

The questions on the GROUP INVIHTORY should reflect the major
aspects of comprechension as:

1+ What did the author say? (recall)
2, Yhat was the main idea of this section?
3¢ hat are the most important details?

4, How can you determine the accuracy of what
you have just read? (evaluation)

5. %hat one question would you like to read
to find in the succeeding pages?

Haterials and Scheduling

i graded set of basal reader sclections, or printed
selections from different levels of science or social
studies materials, or the students' present textbooks can
be used for a quick appraisal of reading ability and text-
book fit.

The testing should be planned for several days. 4
week's plan for the 7th grade might look like this:
Kionday 5.0 selection A1l students rcad orally,

Tuesday 6,0 selection 411 who passed 5.0 level
at FRUSTR.LTION level oxr
above recad aloud,

Wednesday 7.0 selection A1l students who passcd
the 6,0 lcvel read,

Thursday 8.0 selection Same as above except at
Ts0

FPriday Below 5.0 Thosc below 5.0 uge IxIla.




THE APPRATSAL OF READING PROGRESS

RECORDING INFORMAL READING INVENTORY ERRORS
3
4An actual test paragraph as recorded by a reading

teacher is showia here., Note that additional comncutary
regarding bchav1or is note d in the nmargin, v

Onc day/Knut had an/inve}&ﬂ%&fy/swim/in company with 0{ "fﬁ
a danmerous,/ah-cating shark./ No one/was ovcr/allowed/to&
i
swin away/from the raft /botn on account of the raft 's/ .\,¥g
FalX TR j o= ’
/drift/and because of ! sharks / But onc day/it was pxtra ,ﬁp”éy
A vy G
quiet/a long way beforc h@-@gmi.up/to the surfac /to/crwwl/

back./ At thot moment/we saw/from the mgét/a shadow bigger

i

K not”
than Kaut/coming up behind him,/dceper down./

FHAVIOR SUGGESTED KEY(s) ADDITIONAL COMMENTS
repotition Wﬁs OR was Finger pointing
Iy ” /"‘G_l.&,
substitution iﬁEz Heaca novencnt
Lickne) jore
sclf-correction  we& OR:ggé: Lip movecment 1
omission ~FES— Vocalization
word-by-word Signs of tecnsion
phrasing the/man/was/ Poor diction
phrasing in
general /the man was/  yora. puo Betts reading

ey level designations
theﬁgaﬂ which follow will
help the teacher
to Judge perfor-

insertion

exaniner gave

help (as) nance on this IRI.
N

hesitation over A

pronunciation was

#*Selection from the Kent State University Infornal Reading
survey )




THE_APPRAISAL OF READING PROGRESS

Charactericstics of the Three Reading Levels according to Betts:

INDEPENDENT READING LEVEL

"The level at which free, supplementary,
independent, or extensive reading can be
done successfully."

Criteria 99% VWord recognition 90% Comprehension
(1 error in 100 words)

Behavioral Rhythmical, expressive oral reading
Characteristics Accurate observation of punctuation

Acceptable reading posture

No evidence of:
lip movement vocalization
finger pointing anxiety

Silent rate of comprehension higher
than oral reading

INSTRUCTIONAL READING LEVEL

"The level at which systematic instruc-
tion needs to be initiated. The material
is challenging but not frustrating."

ORAL READING after SILENT STUDY P

Criteria - 95% Word recognition 757 Comprehension
(5 errors in 100 words)

Behavioral Basically the same as for the Independent
Characteristics Reading Level

FRUSTRATION READING LEVEL

“The level at which the individual is
inadequate to deal with the reading material.”

Criteria 90% Word recognition 50% Comprehension :
(or less) (or less) :
Behavioral Inability to anticipate meaning
Characteristics Unfamiliarity with the facts of the material. g
Possible evidence of one or more of: :
finger pointing lack of expression
distractions repetition of words {
lack of rhythm insertion of words !
stuttering word substitution '
high-pitched voice omission
word by word reading vocalization
lip movement refusal to read
55
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) .

consonant clustecrs
short vowel

long vowel

vowel digraph

prefix

suffix (other endings)
miscellancous

state for straight
cane for can

wid for wide

pan for pain

inproved for improved
improve for improved

(accent, omissions, ctc.)

] THE_APPRAISAT OF READING PROGRESS | . THE APPRAISAT OF READING PROGRESS
H THE GRADED WORD LIST: QUICK GAUGE OF READING ABILITY GRADED WORD LIST, LaPray and ioss (11)
N ILaPray and Ross (11
3 (11) PP Primer | 2 3 4
o Purposes: 1, to determine a recading level , )
: 2, to detect errors in word analysis see you road our city decided (Listen
play come live please middle served for
- Administration: me not thank  mysclf moment amazed endings.
; . at with when town frightened silent Teach
- 1« Type out each list of ten words on an index card, Tun  jump bigger early exclaimed  wrecked t, d
. ' e help how send several improved cluc,)
i 2., Begin with a card that is at least two years below o and 1S always wide lonely certainly
: the student's grade (6-8) lock work night Dbelieve drew entercd
can arc spring quietly since rcalized
T 3, Ask the student to read the words aloud to you. here this today  carefully straight interrupted
: If he misrcads any on the list, drop to casier 6
lists until he makes no errors, This indicates 5 7 8 9
the basc level., .
scanty bridge ] amber“ capacious conscientious
4, TVrite down all incorrect responses, or use dia- gertalnly commercial dominion limitation 4isolation
.. critical marks on your copy of the test. For : OV?%iP abolish sundry pretext molecule
? example, lonely might be read and recorded as g?%?l ered trucker capillary  intrigue ritual
i lovely. Appartus might be recorded as a per' a tus. iscusscd apparatus impetuous declusion nmomentous
v behaveq elemcntary blight immaculate vulncrable
. 5, Bncourage the student to read words he does not :plethgd comment wrest ascent kinship
? know so that you can identify the techniques he cquain nccessity  enumerate  acrid conscrvatism
) uses for word identification, cscaped  gallery daunted binocular  jaunty
grim relativity condescend embankment inventive
6. Have the student read from increasingly difficult 10 |
lists until he misses at least thrge words, " NOTES for TEACHIR:
i Analysis: zany. galore 1, illake a copy of list for your
| jerkin rotunda marking.
1. IKDIPTUDENT LEVEL -~ 1 error in the list of 10 ' nausca Capita}ism 2. Choose words at rand £ _
INSTRUCTIOWAL LZVEL -~ 2 errors in the list of 10 gratuitous prevaricate alary cheok markiig gfjr ;ﬁaﬁiia‘;’
I FRUSTRATION LIZIVIL -~ 3 Oor more crrors linear risible thus : Me QLIRS
‘ 1nept. exoncrate *
; 2, ZIZrror (most fregquent) Zxanples legallty supcraniuate u+ = correct responsd
% ) Safubot D aspen luxzuriate i incorrect response
' reversal ton for not amnesty piebald . ]
consonant now for how barometer  crunch Hote the gquality of the responsecs,

Hote behavior: . posture, Iaclal
expr0831on~=clues to FPRUSTRATION
and attitude.

an
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THE_APPRAISAL OF READING PROGRESS

BOYD TEST OF PHONETIC SKILLS (University of Chicago)

DIRECTIONS:

This test should be administered orally on a one-to-one basis. The

stimulus nonsense words and phrases should be printed in lower case letter-

ing, in bold print on 3" x5" unlined index cards. One stimulus is
printed on each card.

The student's response, if correct, need not be noted on the summary
sheet. Record incorrect responses phonetically on the summary sheet.

EXAMPLE: Consonant Blends
Record Bl 7V E

clup

stirs

Sections IIC and thereafter have after the stimulus word a clue for
the teacher only. Clues should not be included on the 3' x5' card shown
to the student. At no time should the response sheet be shown to the
student in place of stimulus cards. There is no time limit. Corrections
by the student are not counted as errors.

It is the kind of error (not the total of errors on the whole test)
which is important for guiding the remedial program for an individual
pupil. The teacher must listen closely and record as accurately as pos-
sible. Give as much of the test as will serve the purpose.

Recording Key to the Abbreviations:

B - Beginning Bl - Blend

E - Ending D - Digraph

V - Vowel C -~ Consonant
P - Phonogram

| g
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BOYD TEST OF PHONETIC SKILLS (University of Chicago)

Name Grade Date Examiner

Directions: Record incorrect responses phonetically. M/g;ror classification.

Level I Consonants~--vowels Level ITI-D Open Syllables
Record ® - B E V Record “ vB V

1. bem _Jifors v 1. po (5)

2. dor : 2. mu (u)

3. fet 3. ri (1)

4. hus 4, te (&) -

5. kon 5. f£a (é} J;;MQ« o

€. vip 6. ky (i)

7. wos

8. yeb _iged. v _ Level II-E Beginning Vowels

9. nem 9 Record “+ " E

10, cul 1. et (&) ° e
11. jeg 2. ab (§) Py P

12, mid 3. ut (p)

13. gud 4, ig ({)
14, rip 5. os (0)

15. sab .

Level 1II-F c and g Sounds
Level II-A Consonant Blends Record 8 V E
Record 7 BL V E 1. gen (j)

1. clup 2. cof (k)

2. fron A/"’.//ﬁ)" 4 v - 3. gam (8) _/ oz’ i

3. gris £ 4, cil (s) £ _ :
4. tran : 5. ces (8) g
5. swed

6. cron Level II-G Final e .
7. bret Record 3 YV E §
8. glit 1. nobe (n&b) :
9. stris ' 2. rafe (raf) , O/ N

3. sebe (seb) 7

Level II-B Consonant Digraphs 4, tife (tif) g?fZQz 7
Record "D V E 5. hute (hut) .

l. chas
2. shan _g/% .. v TOTAL RIGHT  KEY:
3. thob __idi i S .
4. whes ' 1 B - Beginning
5. seck IT-A E - Ending
6. quin II-B V - Vowel
II-C ____  Bl- Blend

Level II-C Vowel Controllers II-D D - Digraph 5

Record .BL:'V C II-E ___  C - Consonant j
1. blar (far) II-F P - Phonogram
2. scur (fur) .04, v 11-G
3. flir (stir) 111 (Remember--1It is the
b, swmaw (saw) __.pnny oV _ III-A kind of error not
5. 8ler (her) I111-B the quantity which
6. snal (pal) Iv is important. Begin
7. stor (for) Iv-A teaching at the
8. skow (cow) (know) v - break-down)

I§5£}22
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THE APPRAISAL OF READING PROGRESS

"

Lade ¥

BOYD TEST OF PHONETIC SKILLS (University of Chicago)

2) "ou" can be prounced as
in noun or as in soul.

Level III~-A Phonograms

Name Grade ___Date Examiner
Level III Vowel Digraphs Level IV Open Syllables
_~ Record B E D Record
1. me%d (ez ——~ 1. tapod zf;;¢91>a%¢/
2. woit (oil) 2. setin Vad
Z- noaf ga) 3. himut
. luet (1) ) 4. hogi
: u . gim
5. fain @) _Z. v 5. nusig
6. hius (I) /
7 . diEb (i’) (;éﬂ,e_./f" ‘/
6. keat (e) Level IV-A Closed Syllables
9. toen (9) Record
i?. moy ’%2;) 1. dabbet .
. kay (@ K4
2. 1ri 4 A
12. doot (00) T} 3. fomiey Sl dbad
13. soun (ow)_2) 4. higtat
1) "oo" can be pronounced as 3 posrud
1n noon or as in book. Level V Selection and Application

Record
l. rutemub (ritmib)
(ru te mub)

2. goreato (gb ré to)

Record B P
1. hing
2. mang
3. fink 3. fawlote (faw lot)
4, niil
2' Si?i 4. tahal
7. desion ofre < s — 5. stitemeid (sti te med)
8. lamous :
9. mought (stit med)

Level III-B Silent Letters

Record B E V
knet (net)

6. pnum (num)
7. panciate (panshear)

stilo (stild)

pnam (nam)

it

W N =

wrat (rat)

3.
9. sublogue (sublog)
0. wvapier (vapur)

11, wubidge (tbij)
12. ruker (rookur)

60
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TEACHER'S SUMMARY SHEET OF CLASS PERFORMANCE and 4
INVENTORY

Student 's Name

Mark: S+ = Excellent e @
. &
S = Satisfactory m b o -E " § o A
U = Unsatisfactory Y] £ =) o g O E«’ 0o ®© Q o
o " a o Q w 0 u SR U U
o X i Q Q of oAl O O O
=) N oy N o " Wl = % oY gl HW H
. G| ~ o oo ® el A o H & o
@ o DM oHd 0] A Wl wl o] 2 LA 8 @ o9
= B0 T — o Yed o] =3 [T <] - A ]
0o O O I B 3 0 ol 4 E a
—_— b9 Rl ma un Ay W M O A TR -
1. —— e e — R e ] —
2. “‘
- S 1. - o
i
3. — — - ._J-._._ —e e p— —
e - - —
i
5. U N R
I
6. - . f —
7 . o ] B _
6 .
-——f
L0 . e A

Teachers could use red ink for lst semester work; black for 2nd semester. This kini
the year rush.




APPRAISA

HEET OF CLASS PERFORMANCE and ACHIEVEMENT

(Expectancy)

Instructional
Level
&
Comments
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This kind of on-the-go record keeping helps to prevent end-of-
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"A.
1.

2,

3.

b

B.
1.
2.
3.
b4
5.

C.

1.
2.

JUNIOR HIGH SCHOOL
READING AND SPELLING CUMULATIVE RECORD
Naperville, Illinois

STANDARDIZED TESTS and INFORMAL
Intelligence Quotient(Verb or Total)

(Non-Verbal)
Achievement Test Percentiles and/or

G.E.
Composite
Read, Comp.
Read. Voc.
Read. Total

Math Total

Spelling
Other tests (include in folder in

some cases)
. Reading: (Indicate title; results)

6th

Last

Group

First
8th

Group

Group

. Spelling: (Indicate # missed)
1. Text Book Inventory (-)
2. Common Words 100 Test (-)

LEVELS of ACHIEVEMENT

Better Reading Bk_ or other RATE
Read for Understanding  (final)
Webster Clinic Level ____ (final)
Special Materials (titles used)
Instructional level (estimate)

SPECIFIC SKILLS and ATTITUDES
(A-Adequate W-Weak P-Poor)
Work Study Skills

Word Recognition & Vocabulary

"a. Uses phonetic principles

b. Uses dictionary

c. Uses roots & affixes

d. Learns from assigned lessons

3.

Comprehension

a. Sees main idea in paragraph
b. Notes important details

c. Draws accurate inferences
d. Reads critically

D.

SetJr.Step_
Level

ave
Bk._Index _
 SetJr.Step_
Level

e

“Average
K._Index
et. Step_

READING TEACHER'S COMMENTS & INITIALS (Be as specific as possible)

Use other side for additional ccmments.

Iég 25
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TH: APPRAISAT OF R EADING PROGRS SS

RECORD XEEPING

In a program oricnted toward diagnostic tcaching the
tecachers are constantly on the look out for morc cofficient
methods for noting progress and changing assignments to fit
cach pupil's nceds. (Paraprofessionals could bec a boon to
the busy rcading teacher,)

An cxauaple of a porticn of a Vocabulary Skills Goal
Sheet is shown below. Both the student and tecacher have
copies though the sheets may not be exactly alikc bccause the
teacher has to summarizc the progress of many pupils. Goals
shecets are useful in explaining the program to parcnts during
couferences which occur concerning a pupil's progress.

2nd Qtr., GOAL SHIZET Name

Mark: S+ = exccllent 3 = satisfactory U = unsatisfactory

SKILL Using Context Clucs Test Rctest

1« ability to f£find correct definition

2., ability to use direct clues (and,or)

3, ability to usc opposites (but,however)

GOLL SETTING

The tcenager should be involved in setting his own goals
on the basis of recognized needs which are inhibiting his pro-
gress. WWhat have you learned? “That do you think you have yct
to lcarn? Thesc two questions dircct the attention where it
belongs in a junior high school rcading improvement program.

In the eighth gradec 1aboratory partlcularly, attempts arc made
to use this typc of "prescription" approach to sbtting learn=-
ing tasks., The number attending the extra lab sessions con-
ducted during thc homeroom period attests to the value of
involving pupils in goal sctting.

The RBADING IFPROVIZNENT SCORZCLRD delinecates many reading
skills, It is important that -pupils and parents recognize that
rcading is complex and that it may take some time to become a
skilled rcader.
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READING IMPROVEMENT SCORECARD

Keeping Track of my Goals

year
Directions: Place a “/hhen you have
completed your practice work. See your
teacher for «“up and suggestions.

1'm getting quicker and more
accurate in pronouncing words.
flash
a. 1isolation lists

contestant

ompleted
Completed
Teacher

Completed
OK

Practices
Teacher
0K

OK =
Practices

C
Teacher

Compleiad
Teachoer

OK
Pfactices

Practices

context
b. with clues dictionary

new words &
c. their meanings

I'm getting better in getting the
meaning of what I read.

sentences
a. main idea paragraph

stories
reference

b. details main ones
sequence

c. 'hidden' meanings
analogies

cause & effect

predicting

I'm getting better at reaching
logical conclusions.

a. evidence in print

b. fact or opinion noted

c. reactions to books

I'm reading more and enjoying it
more, too.

a. yes

b. sometimes

c. not yet

I'm reading at suitable rates.




Agiad

6 &7

10.

11.

12,

READING SKILLS SURVEY - PROGRAMMING SHEET

NAPERVILLE JUNIOR HIGH SCHOOLS

NAME

Period

WRITTEN FOR 7th GRADE CLASS ROOI1 MATERIALS

If you have missed two or more items in a section of the READING
SKILLS SURVEY, then you need to correct deficiencies in that area of

reading skills.
Keep all of your work in your spiral notebook.

Use this sheet to keep track of your required work.

When you have completed

a section of work, bring this paper and your notebook to your teacher for

checking.

the skill that you have studied.

She will then give you a short test to check your mastery of

Basic Reading Skills for Jr. High,
pages 54,55,56,57

SKILL SOURCES DATE | TCHR. |TEST
ENDED OK SCORE
Knowledge Dr. Spello, pages 4 and 5
of vowels Be a Better Reader, pages 10,11,12
Hard Dr. Spello, page 13 (lessons L3-1%)
or Be a Better Reader I, p. 13 and the
Soft c-g top of 14
Basic Reading Skills for H.S.
_page 53, left side of page
Long Dr. Spello, pages 16,17,10 and 19
. |Vowels Be a Better Rdr. I. botcrom of page
14 and page 15
Basic Rdg. Skills for H.S. p. 57
gh Your teacher has a ditto sheet
sound prepared for this s%ill.
Vowel Be a Better Reader I. pp. 27,28
Principles Dr. Spello, pp. 16,17,18,19,20
(NOTE: those students that have
done the assignments for Skill
no. 3 - do only p. 20)
Syllables Be a Better Rdr. I, pp. 40,41,55

Root Viords

Dr. Spello, Unit 15 (pages 64-70)

Prefixes Advanced Skills in Rdg. I. 7
Suffixes pages 75 to 04
(NOTE: Vhen doing exercises
1-7, do only the first 10)
Silent Dr. Spello, pages 32,33,61,62,63
Letters
| Pronuncia- Advanced Skills in Rdg., pp. 239-40
tion (including exercises 4 and 5)
of
Phonetic Basic Goals in Spelling (each unit)
Spellings
Guide Advanced Skills in Rdg. (gr. 7)
Words in pages 239,240 (include ex. 4,5,6)
Dictionary
Dictionary Basic Rdg. Skills for H.S. p. 1ll&
Skills Study Sheet from teacher

66
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THT APPRAISAL OF READING PROGRESS

READING SKILLS SURVEY TEST (EXCERPT) Hame
NAPZRVILLZE JUWIOR HIGH SCHOOLS Period

DIRZICTIONS: READ CARIFULLY, IF, AFTER RIADING THI DIRZECTIONS
[YICIZ, YOU DON'T KNOW VHAT DQ DO, RAISE YOUR EAND.

1+« The vowels are ’ y ’ y -, and sometimes .

2e After each of the following words put an H if you hear a
hard "g" or a hard "c¢" sound and put an 3 if a goft "g" or

C s

gorilla rage _ __ balance cereal
kangaroo____ guide imagine__ curly

3. Circle only those words that have a long vowel sound,

music problem = monkey gentle trick
mountain meaning compute glant pike

4, Put an "PFP" alter the word if the "gh" sounds like an "F" or
put. an "s" after the word if the "gh" is silent. .

rough though _ enough neighbor tough

5. By adding another vowel to the following words (either in the
middle or the end), change the short vowel sounds into long

vowel sounds, 2Zxample: bed = bead fin = fine

bit .. hop cot lad

- s rrn r———TE——— T — e —

6, After each word, write the number of syllables, dinner_ 2

dictionary know _ quiet
separate quite coast

o

Te Divide words into syllables, After each word, write the
letter of the prianciple used. IExample: foﬂlow 3

discuss oblong 4, dividing between Wordsfof

scapegoat____  goldfinch a compound word
spinal __ famous B, dividing between double
peddler _._ arrange consonants

"fondle rumble ——.. Co dividing between separately
' sounded consonants (vecev)
D, dividing before single
consonants (vev)
e dividing before cons., + le
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8. Write the root word for each of the following wWords,

10,

11

action different

unbelievable violinist

Draw a diagonal line through the silent letter or
letters in each of the following words. If the word
does not have a silent letter, just leave it as it
is, ZIxamples: Tfoyr cat

tardy term quart thumb coluun knee

Match phrases with the appropriate "word" at the left.,
Write only the correct letter after the phrase.

1. a wild animal a. fuj
2. a young sheep b. 1laf
3. a large bag c. foks
4, kind of soft caudy _ d. stak
5. a pile of anything e, lam
f. sak

Presume that this information is a dictionary page.

Put an after the word if it comes AFPTER the guide words.,
Put a if the word comes BEFORT this page.
Put an X if the word is found on THIS SPIECIFIC page.

FLUIDeeosoooeese o FLUTIHG SUPPORT eeeeeoeeeseeSURS

4
3

fluorescence supportable
fluting machine surface

fluvial surcharge____
fluorite _ sure~footed
fluctuation supplier

DIRECTIONS: USES TH® DICTIONARY O YOUR DISK TO ANSWZER.

1e
2
3,

4.
5

"hat are the guide words for the word indeed?
What part of speech is the word polarize? ’

According to this dictionary, what is a synonym for the
word contemplate?

From what language does the word bland originate?
Who was Samuel Gompers?

DICTIONARY USED
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__THE APPRAISAL OF READING PROGRESS

ANALYSIS of ERRORS

The following are common word perception errors:

Stimulus Pupil Possible Type of Error

Word Resgponse

pan corner guess

clock chalk overdependence on general configuration
flag flash overdependence on initial clues (visual)
show grow overdependence on final clues (visual)
peep sleeve overdependence on medial clues (visual)
dog puppy overdependence on context clues

now no non-recognition of dipthéngs

drop drope confusion with final e principle

hope hop non-recognition of final e

meat met confusion of short vowel with digraph
pad paid confusion of digraph with short vowel
content' con'tent lack of emphasis on context clues

pit pet confusion of short vowels

chew shew(shoe) confusion of initial consonant sounds
watch wash confusion of final consonant sounds

pat bat static (letter) reversal

saw was kinetic (word) reversal

chew ch-we partial reversal

cat at omission

at sat addition

Source: DuPage County Reading Workshop
DuPage County Superintendent of Schools, Wheaton, Illinois.
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. . THE APPRAISAL OF READING PROGRESS -

Teacher's Notes--Ideas to Share
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THE BASIC SKILLS

IMPROVING LISTENING

0f significant importance to the reading task~~and too
often overlooked=~are the skills of effective listening. With
the advent of mass communications molding public opinion and
direction, it is imperative that the informed adult possess
analytic listening habits; critical reading skills are not
enough.,,

One may listen for many reasons: +to be entertained by
music or friends, to be convinced by a salesman, or to receive
instructions from a superior. In political discussion or 4
school, however, listening has a more serious intent. One is
listening to learn, to be informed, to make decisions., As
much as forty-five percent of a junior high youngster's school
time is spent in listening.

The responsibility of the junior high teacher in teach-~
ing listening begins with two basic understandings. The teacher
must flrst know whether any youngster has a hearing loss. The
implications of this problem are obvious. Educational achieve-
ment is based on language development, and hearing and speech
are part of language development. The supposedly inattentive
or confused youngster, the youngster who consistently cocks
his head in one direction or who cannot modulate his wvoice prop-
erly may have a hearing impairment which will affect the devel-
opment of good listening skills.

The teacher must also be alert to possible problems in-
volvin% discrimination. The child who cannot distinguish be-
tween "mod" and "nod" because he does not hear the difference
between the "m" and the "n" will certainly be hindered in
listening effectively to.sentences and longer selections.
Vocabulary development and spelling will be affected by poor
perception of sounds.

In Naperville, all pupils have their hearing tested as
seventh graders., Teachers may have the nurse test or retest
any youngster who shows signs of hearing loss. The speech
correctionist, too, is of assistance in helping youngsters
overcome speech problems resulting from hearing difficultizs.

Dr. Ralph G. Hichols, head of the Rhetoric Department,
University of lMinnesota, has stated (Midyear Workshop in
Waperville, iliarch 11, 1963) that only fifty percent of what
is heard will be remembered at the end of a speech, and oaly
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twenty-five percent, two months later. Since most of ‘the
pupils'® time in secondarj school 1s devoted to listening
to lectures, training in becoming an effective listener is
profitable for junior high youth,

CHARACTERISTICS OF A GOOD LISTENZE

A motivated listener is one who is "tuned-in" to the
listening situation., The 1lstener who is seeklng the message
of the speaker must be willing to "tune~out" extraneous cir-
cumstances around him, including even the distracting habits
of the speaker, Concentration throughout the entire speech
will be critical, Any tuning in and out during the speech
will lower the level of remembering the effectiveness of
listening,

A good listener should question, and perhaps even guess
the next ideas of the speaker. Speea of thinking is much
faster than speed of speaking, and the good listener is able
to anticipate what will be said next, ZEven if the speaker's

next idea is not what the listener might think, the exercise
may well provide something new to be learned,

The purposeful listener is aware of clues which show a
shift In main ideas; he 18 detached enough in listening so
that his own emotional reaction to the speech does not distort
correct interpretation of the speaker's words., Xotetaking may
& important for clarification and later questioning.

Finally the listener is aware of any review or summarizge
i%g the speaker does. At this point, the listener has another
chance to assess and evaluate what has been said., The listener
weighs evidence in relation to the sPeaker’s background and
authority, and to the adequacy of the ideas presented,

GENERAL PROCEDURES

Avail%ble to junior high reading teachers are prepared
tapes which correlate listening, reading, and thinking, A
few of the topics presented on tape are:

general listening habits

vocabulary development and context clues to meaning
sentence structure and finding main 1de1s |
rersuasive speaking and noting author's purpose
recognizing wvhat is fact and what is opinion |
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With these materials, one could quite adequately supple~
ment a program in listening and re-~emphasize reading and
thinking skills, Reading and listening are quite similar
skills, however, and a poor reader is probably at a severe
disadvantage in using these tapes, The accompanying work-
books may prove difficult for some, The teacher will note
that the poor reader will not be able to concentrate for as
long a period of time as one would hope. In fact, he may
resist the listening practice.

Opportunities for teaching good listening skills abound.
Good listening habits are developed when the youngsters arc
taught to look at the teacher when she is speaking. The teach-
er having their attention must spealk directly and clearly.
Directions should not be repeated so often that youngsters
become lazy listeners overly dependent on the teacher, Any
class activity in which one speaker holds the floor is a
listening experience for thirty or more others.,

The OBJECTIVES and PROCEDURES for IMPROVING LISTENING
which follow are useful practices which can be repeated in
each grade., Tapes and workbooks available in the schools arc
listed in the YELLOW PAGES. Many professional books listed
in the bibliographies throughout this GUIDE contain chapters
dealing with the importance of LISTENING.
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OBJECTIVES PROCEDURES
Understanding
ideas in a
sequence L»-Tape specific directions to be carried out

Reproducing from
memory what is
heard

Relating accu=
rately from
memory specific
facts heard

Te

2

Te

2.

. =Use

Te
2.

Se

for heading a paper and numbering for a quiz.

State the purpose for listening.

Discuss the results of the directions.

-~Tape a sentence or phrase and repeat it.

Instruct youngsters to listen to re-
member the exact wording of the sentence.

Have students write exactly what is
heard.

the above as a spelling exercise.

~=Play a tape of a simple story.

Set the student's purpose for listening.

Have students answer questions: who,
what, where, when, why, and hoW.

Ask pupils to write or to tell what
kind of question is most difficult to
answer, '

Test whether visual or aural memory is
stronger by arranging to have both a
printed story and a taped story of
equal difficulty. Test memory of each
content,

78

'
v




IMPROVING LISTENING

0BJECTIVES

PROCEDURES

Relating accu~
rately from
memory specific
facts heard

~=Whisper a "rumor" to a youngster.
1., Have student pass on the "rumor."

2. Compare the original "rumor" with
what the last youngster heaxrd,

-=Read a short news article to the class
while four or five students wait outside,

1e Have the first student return. Have
news item related.

2. Have the second pupil return. Have
the first student repeat what was told
to him,

3. Continue this procedure until all
pupils return to the room.

4, Read article again to check the
accuracy of iistening and recall,

-=Instruct students to listen carefully
to P.A., announcements, an assembly
program or student council meeting,
Ask the following questions:

what was the purpose of the
assembly or announcement?

What new idea was learned?
What ideas are important to you?

Do you agree with all that you
have heard? Why or why not?
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OBJECTIVES PROCEDURES
Anticlipating
what will be
said next ~-~Read parts of a phrase or sentence;

Posing qucstions
from what is
heard

Summarizing from
what is heard

Evaluating
critically

youngsters are to complete 1it.

EXAMPLES:
Light as a
Swam like a

-=rite on the board a story with blanks
for missing words.,

1« DRead the story omitting words.
2. Have students complete the blanks,

~-~Read or play a taped selection,

1. Stop the tape. Ask youngsters what
they think will happen next.

2. Have students pvose questions to be
answered next from the reading.

3+ Discuss ideas with which students
agree or disagree.

-=-Read a selection to students.

1. Ask youngsters to write main idea
and three important details,

2. Ask youngsters to summarize,

-~Recad a selection to students and have
them discuss:

author's background
facts glven to support author's view
whether or not they agree with state-~

ments glving evidence from selection,
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PROCEDURES

__ OBJECPIVES
Evaluating
critically ~-Have youngsters compare newspaper and

television coverage of a particular

Te
24

3e

current event,.

-~Have youngsters react critically to
student council meetings and procedures.

Discuss completeness of coverage,
Discuss bias, if any.

Discuss methods by which tv announces
unsubstantiated reports.

Te

2

3

What issues were discussed?
Thy were the issues discussed?

Why are minutes read then approved or
amended?

What is the value of an agenda?

WThat actual evidence was given in pre-
senting a particular problem or issue?

Tere there speakers for both sides of
an issue?

What eVidence did these speakers provide?

Why must good manners prevaill even when
one disagrees?

Did the speakers use any emotionally
packed words or arguments?
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Teacher's Motes~~Ideas to Share
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IMPROVING WORD RECOGNITION

Junior high reading teachers often find that readers
need further development of word recognition skills. Age
or grade placement should not limit any instructional pro-
gram 1f there is evidence that particular needs have not
been met, The weekly spelling lesson, the reading of words
from a glossary or dictionary, and the reading of the morn-
ing bulletin are examplies of opportunities for informal
diagnosis., The pupils' cumulative reading records should
indicate whether word recognition skills are weak., The
DIAGNOSIS section of this GUID3 gives helpful suggestions
for analysis of word recognition difficulties.,

The levels of word recognition and the approaches to
word recognition which follow describe the sequence of skill
development and methods which readers employ for uvnlocking
new words.

LEVELS OF WORD RECOGNITION ACHIEVEMENT

Level I Pupil attacks a word form which i1s like a known
word except for an initial or final consonant
letter, or a known structural element.

Level II Pupil applies his knowledge of two-letter con~-
sonant symbols (wh, th, ch, sh, ng). EHe also
identifies root words in inflected forms in
which the final consonant is doubled before
the ending.

Level ITTI Pupil applies his knowledge of vowel elements
to attack any one-syllable word in which the
vowel sound may be determined by assoclating
the appropriate sound with the symbols, He is
able to attack an inflected form in a known
root in which the final y is changed to i1 or in
which the final ¢ is dropped before the ending.

Level IV Pupil applies both structural analysis and pho-
netic analysis to words of more than one syllable,
In doing so, he applies his knowledge of the gen-
eral principles of syllabication that aid in de-
termining vowel sounds.and accent, He readily
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Level IV identifies such simple prefixes and suffixcs as
re, dis, im, ful, ness, 1ly and y and attacks words
that are formed by adding these to unknown root
Tords.

Level V Pupil attacks words which are unfamiliar to him
in sound or meaning as well as in form. it this
level he uses the dictionary to dcerive both the
sounds and the meanings of words (2),

APPROACHES TO WORD RECOGNITION

Te Picture clues, i picture is presented with
the new word or accompanies it in the text.

2, Visual repetition. The new form is presented

with the known spoken form or with meaning
clues,

3. Configuration. The shape of the word becomcs
the clue.

4, PFamiliar parts., Compound words, prefixes,
or roots are recognized,

5. Context clues. The meaning of the new word
becomes more obvious because of the sentence
in which it is included,

6. Dictionary. The use of the dictionary aids
in pronunciation and meaning,.

Te Phonetic analysis, ILetter sounds ore learncd,
(pronunciation rules)

3. Structural analysis. %Word parts are leorned,
(prefixes, suffixes, and roots)

£L11 of the 2bove are interrelated, and the skillful reader
is able to use and to combine any of these approaches (1),
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Try other approaches when one approach fails,
In general, a multiple approach is best to
insure the use of all possible clues to word
recognition,

Use meaningful material which is related to
Junior high interests and tastes. Isolated
drill should be avoided.

Be certain thaot the pupil knows the meaning
of the word he is trying to identify or has
the background necessary to derive the meaning.

Imphasize the habit of noting similarities

and differences among words, Train the child
to analyze the word visually before he attempts
to sound it,

Demonstrate and insist upon the habit of in-
specting words thoroughly and systematically

and as rapidly as possible from left to right (1),

Some of the activities which are suggested in the pages
that follow arce useful for all pupils in all of the grades;
other procedures are of remedicl naturc applicable only to 2
few, Teachers of disabled students are reminded that WORD
RECOGNITION is the first step in reading print and that with-
out rapid recognition comprehension will be so delayed that
the train of thought may be lost,
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OBJECTIVES PROCEDURES _
Improving sight
vocabulary ~~Have puplls pronounce quickly and clear-
ly the COMMOLI SPELLING DEMONS lists.
(See SPELLING section of GUIDE,)

~=Use a hand tachistoscope (3,p.208) or
a mechanical tachistoscope with basic
sight words and spelling filmstrips.
Flash and check,

-~--Use a tape recorder and have pupll read
a list of words from subject area text
book glossaries. Play back tape to find
errors and to analyze kinds of mistakes.

~=Trite on the board several palrs of words
that are confused because of slmilarities.

ZXAMPLAS ¢
flight fight bridge bride

Have pupil circle the odd letter with
colored chalk,

Use one of the words in each pair in a
sentence. - Have pupils underline choice,

~=Use "Wilson's Bssential Vocabulary" for
sight vocabulary. (See IMPROVIHNG VOCABU-
LARY section of this GUIDE.)

Bullding skill
in using context
clues ~~Practice finding examples of each of these
clues to meaning using text book content
and teacher-made work sheets.

1e A new word is set off by italics,
quotation marks, or boldface type.

2, A brief explanation or definition of
the word is glven in parentheses or
in a footnote,
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Q3JECTIVES PROCEDURES
Building skill
in using context
clucs (continued) 3. A clause or phrase which cxplains the
' meaning ls inserted in the sentence.

4, A synonym or substitute phrase is uscd,
5. Similes or metaphors are used,

6, The meaning of the word is shown in
a picture,

7. A direet cxplanation of the word is
presented in a full sentence,

8. The sentence is written so the new
word has one possible meaning. (3,p.408)

~=Provide exercises that require the
anticipation of meaning,

EXAMPLE:

Scott home after school to ride )
his new Hondae.

Have pupll discuss verbs that would fit
~this context. (Scott probably was eager
to ride his unew Honda, therefore, words
such as hurried or ran would be more
appropriate than walked or strolled.)

~-~HJrite an incomplete sentence and provide
the first letter of the missing word.

EXAMPLE:

Tom into the lakec.

Have pupil supply various appropriate
words (ran, raced, rushed).

Change the letter r to s (started, sneaked,

swam).
Change beginning letter clue to h, etc,
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QBJECTIVES

PROCEDURES

Building skill
in using context
clues (continued)

~-Remind pupil that neither pronunciatlon
nor meaning of some words can be deter-
mined without context, Have pairs of
sentences read, and discuss with pupil
how words spelled alike differ in mean-
ing and pronunciation.

EXAMPLE:

Hard work will lead to success,
He picked up the lead pipc.

~~Discuss the appropriate techniques for
using context:

1« Read the cntire sentence.

2. ILook at the beginning and ending
sounds of the word, Think of a

the same way.

EXAMPLE:

tion in the space next to the sentence:

He rattled on with the story.
Pete was rattled by the tales he
heard,

The dishes rattled in the sink,

The sitter shook the baby's
rattle,

(1) rapid succession of noises
(2§ confused
(3) chattered

(4) a toy

suitable word that begins and ends

3« Read the entire paragraph for clucs.

~=Construct cxercises to show multiple meanings,

Write the number of the dictionary defini=-

T e e———
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OBJECTIVES

PROCEDURES

Overcoming
reversals or
inversions of
words or letters
within words

NOTE: It is
the small words
which cause
confusion.

Overcoming the
omlssion of words
or letters

-~Call attention to the initial letter cluc.

~~Use flash cards for troublesome words, dave
students team for practice.

~~Have the pupil tracce the form of the word,
saying the word as he traces, Have hin
attenpt to write the word without looking,
Check, If he makes a mistake, he traces
the form again.

~=Give completion scntences in which the
proper word must be written,

EXAIPLZ: The boy (was, saw) the car,

~~Have pupil write troublecsome words in manu-
gscript form or type them,

-~Have the child rercad a passage., If the
word is omitted the second time, ask for
it specifically. (During oral reading,
supply the word and makc a note of it;
return to word attack after the oral
rcading.) :

~-Check for speech and vision problems if
letter sounds arc omitted.

~=Have the pupil read to tape recorder
then have him listen to himself while
following in the book,

Ask detailed quecstions concerned with
the omission, |

Read back for proof.

Attempt to find more interecsting material
if pupil continues to be carceclcss,
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OBJECTIVES PROCEDURES
Overcoming ,
hositations i
and
repctitions f-msce that silent rcading precedes oral

I‘eading. ' \
~~-Do choral reading. IEmphasize phrasing.

--Promote pupil's sclfeconfidence since
hesitation often indicates insecurity.

Training in usc
of configuration |-Direct attention to likenesses and
differences in words by using the board,

1. likenesses in words eat crcam

2., differences in words goon goof

3. differcunces in lengtn drug prescrip-
tion

4, differences in shape frug watusi

5. differences in meaning weather vwhether E

(When isolating parts of words the tecacher

should be carcful of differenccs in pro-

nunciation such as beat threads)

Bliminating word

by word rcadiag -~Point out punctuation marks which lead
: to confusion in reading.

-~Provide oral rcading of dramatic interest i
to eliminate monotonous reading. i

-~=Usc the tape recorder, Pupil reads book

while he listens to preparcd tape of same E
text,

~=Give pupil easy books to recad to a younger |
student or to put on tape for a grade ?
school class,
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Teacher's Notes~-Ideas to Sharc
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IVPROVIIIG VOCABULARY

Vocabularies in a mother tongue change in importance as
skill with language! increases, First, of course, is the hcar-~
ing or listening vocabulary. Gradually, the speaking vocabu-~
lary includes almost all of the listening vocabulary, though
it probably never includes all of it. The recading vocabulary
is built upon the listening and speaking vocabularics. That
is, since meaning is an essential part of reading, a child
cannot really rcad a word until he has understood 1t from cx-
perience in listening and speaking. The rcading vocabulary
usually overtakes thce speaking vocabulary during the inter-
mediate grades, but in wmany cases it docs not exceed the listen-
ing vocabulary, The writing vocabulary is the last to develop,
requiring the other three for a foundation; it usually remains
the smallest of all., The four vocabularies arc sequential and
interdependent (3), ’

BUILDING VQCABULARY~-WHY?

The expression, "Words are the tools of thought,"” states
succinctly the reason.for attempting to help with vocabulary
development, It is difficult to express onesclf without words,
Sign language leaves something to be desired in the translation.

Pupils who come to school with deprived listcning vocab-
ularics and minimal language skills (by conventional standards)
have a severc handicap in learning to read and write. Fre=-
quently their auditory skills are poor, and they have a mish-
mash of misconceptions about words and their meanings. In-
glish is, indeed, for many a foreign language, A4ll the methods
and equipment used in a foreigr language laboratory should be
avallable for lecarning English-American,

The job of the teacher is to creatc, by every means
possible, the desire for a richer more uscful vocabulary to
help the student to cxpress his thoughts, to build his self-
confidence, and to become aware of the treasury of others!
thoughts on which he can draw if he can recad the language,

BUILDING VOCABULARY--HOW BEST?

If diagnosis revecals that a pupil is deficicnt in vocab-
ulary, what can be done to help him? The learning of lists
of words or cven of Greck and Latin roots and prefixes does
not insure much vocabulary growth, acccrding to thc experts.
Adults who use the how-to-=build-a~vocabulary books arec highly
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BUILDING VOCABULARY-~HOW BEST?

motivated, and they can certainly improve their general reading
ability. The lcarning of words in isolation, however, is not
considered to bec very cffective.

What is agrecd upon is that the opportunity for and the
cncouragement of widec rcading is the best and most satlsfylnm
methcd for improving vocabulary, Start with the pupills in-
“crests, narrow as they may be, and lead him from book to boolk,
up thc ladder, with pauses on the rungs for a brief sharing
and a pat on the back for evidences of growth. TIry to gect him
to work out the hard words and to use context clucs to the
fullest, The use of specialized dictionarics or the crcation
of his own dictionary for his special interest, may help him
to overcomc his dislike of dictlonarles in gencral This takcs
time, of course, but a week's free rcading with vocabulary
activities as a by-product might bc the most profitable weck
that pupil ever spcnt.

The second best avenue for vocabulary growth is a tgcacher
who loves words, all kinds of words, and who shows that hc,
too, 1s still adding to his vocabulary A dally question ii-
volving a now word, games, and simply, ’Taat s a new word for
me, too, Joe" crcwtc an atmospherc in which vocabulary devclop-
ment thrives,

BUILDING VOCABULARY~~HOW, NEXT BEST?

The study of synonyms, antonyms, and homonyms is helpful
in broadcning and decpening the meanings of new words. Pupils
must be taught, howcver, that therc are shades of mcaning and
that the dictionary is consulted for thc appropriate meaning
fitting the context of the situation.

L knowlcdge of prefizes, suffixes and roots common to
many words will simplify both pronunciation and the comprchein-
slon of words. Getting closc to the meaning of a word by trans-
lating its Greck or Latin parts is great fun and a rcwarding
activity. Honors pupils, in particular, sce the value of study-
ing classic roots.

The teachers of social studies, sciencc, math and spccial
subjects share 1n the responsibility of helping pupils to deal
with spcciallzcd or technical vocabularies, Students should
be cncouraged to refer to glossaries and special types of dic-
tionarics. Pupils note that what appears to bec a common word
may have a very spccialized mcaning in a particular subjcct arca,
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0BJECTIVES

PROCEDURES

Becoming alert to
new words and
sharing them with
others

-=Writec a daily qucry on the board in which
an unfamiliar word is used,

EXAMPLES:

Are you infamous? Vhy or why not?
Would "Lethargy Manor" be a good name
for a vacation house?. Zxplain,

-~Have pupils record new words which they
have hcard or seen throughout the day,
writing these phonetically if necssary
until they can be written conventionally,

1e Print words on 3 x 5 cards and
pcst around the roon,

2. Have pupils find these words iu coan-
text and copy out the sclecction or
write down their rccollcction of what
was said,

3+ Have source of context clues noted.

~=Have pupils sclcect an intercest arca such
as bascball, hunting, listening to currcat
records or tecn-age talk,

1« Permit pupils to play charades in
which new word is gucssced via sound
and sight clucs,

2. Have pupils makec up riddles or miss-
ing letter games with sufficient
clucs to mecaning.,

~~Have pupils rccall when and wherc they
became awarc of particular words. (Pcr-
haps a movie or television show title
added a new word.) Discuss thesc cxpe-
ricnces and show that words related to
daily living arc rcmembered,
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OBJECTIVES

PROCEDUR DS

Understanding words
and phrascs csseis
tial to physical

safety and avoid-
ance of cmbarrass-

nent ~-Usc "Wilson's Bsscntial Vocabulary"

Becoming familiar
with multiple
meanings of the

found at the cnd of this section.

samc word .~Have students "collecet" words of multiple

meanings and makec sentencces with them,
HAMPLE:
Molly will have a part in the school

playe
I have always wanted to play the guitar,

-~Prepare workshects of words with multiple

neanings. Have students choose the
appropriate definition using context clucs,

EXAMPLE:

board: 1, a broad thin piecec of wood
recady for usc in building 2. cover
with boards: PFather boards up the
windows of our summer cottage in the
fall, 3., food served on a table

4, group of pcrsons managing somcthings
council; a bhoard of hecalth

..The school board approved the
plans for the new high school,

John thought he could use the
pine board to make a closet shelf,

Ir, Wilson thought sonconc should
board up the cntrance to the old
mine,
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OBJICTIVS PROCZDURES

Learning new
words through
wide reading ~-Provide magazincs, newspapecrs, and
varicty of books,

. : 1. Have pupils exawmine thec ads for new
' words or old words in new coantexts,
- Discuss the findings.

2. ZHncourage cach student to set up his
ownh vocabulary card filc,

i Bach word is written on a 3 x 5 inch
card, Ccntext of word (a phrasc or
sentence) and its appropriatc defi-
Aition are written on the back of
the card,

3, Compile a classroon dictionary.

Students subnit scntences or para-
graphs in which the word occurs with
1ts multiple meanings, derivations, and
a plcture or cartoon illustrating the

word.,
Developing greated]
precision in the

i usc of words ~=Use lecssons frox mworkbooks.

1e Choosc the word or words that could
be substituted for the underlincd

; word without chaunging the esscntial

‘ meaning of the sentcnce,

5 EXAIPLT:
When Jack was coumpletely convinced that

| his plan would not work, hec asked for
| help.,

S ot

almost actually partly
nearly entirely thoroughly

i
|
]
t
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IMPROVING VOCABULARY

OBJLCTIVES

PROC.:DURES

-
Devcloping greatedr

preccision in the
usce of words

i 2. The four words below cach phrasc arc
either synonyms or antonyms of the
underlined word., Write an g Dbefore
the word that means the samec and an
a before the word that means the
opposite of thce underlined word,

EXAIPLE:
generous portions cordial host
scanty ' - _fricndly
ample rudc
sizeable gracious
stingy hostile

~-Have pupils listen and rccord current
junior high synonyms for:

femalc beauty

! 2ale attraciivercss

& superb athlcte

a dull school subject

1. Discuss whether the same words arc
beilng rcpeated again and again,

j 2, Discuss out-of-style words for the

; itcms above.

i

i-=Have pupils find synonyms that are morc
colorful than each of the beloi,

z

i snart

, stupid

: wonderful

l.~.Introduce o thesourus.or books of
;  Synonyms and antonyms,
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IMPROVING VOCABULARY

OBJECTIVES

PROCEDURES

Understanding the

importance of pre-

fixes, suffixes,
and roots

1
5
i
|
:
}
i
{
t

-~Tcach the SPELLING LZSSONS in each grade

which stress the importance of prefixes
and suffixes.,

‘l-Check the basic text chapters which pre-

sent and give drill exercises in this
vocabulary building method.

~--Stress through book or teacher~made les-
sons these understandings about affixes:

Te

2.

3e

A root word may change visual form
when an ending or suffix 1is added;

the final consonant may be doubled

as in omitted or thinner; final g
may be dropped as in opposing or esti-
mating; final ¥ may be changed to

1 as in Qeaviest.

Meaning, not visual form, determines
whether a syllable is a prefix or a
suffix; 'un' is a prefix in unable
but not in under; ‘tion' is a suffix
in observation but not in nation.

Suffixes have a grammatical function;
fame is a noun but the derived form,
famous, is an adjective,

The meaning of many derived forms of
known root words can be determined
from context,

A root word usually retains its mean-
ing in inflected and derived forms.
Example: colony, colonies, colonial,
and colonist.
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IMPROVING VOCABULARY

OBJECTIVES

PROCEDURES

Understanding the
importance of pre-+
fixes, suffixes,
and roots
(continued)

6., Hany root words lose their original
pronunciations in derived forms.

Axample : lease, pleasant, and
pleasure (5)

~=3elect common affixes and roots for mem~
orization. Present these in exercises in
which pupils can guess the correct form,
(See Word Attack by Clyde Roberts,
chapter 10.)

-~Use prefixes with roots that build ncw
words., The followlng 15 prefixes account
for 82% of all words in which prefixes
appear (3, p.416)., DNot all will apply
to all roots.,

ab (from) - abstract
ad (to) = attract

be (by)

com (with) ~ contract
de (from) - deiract
dis (apart) = distract
en (in

pid $out) - extract

in (into)

in {(not) ~ intractable
pre (before)

pro (in front of) - protract
re (back) - retract
sub (under) - subtract
un (not) -~ untractable

~~Demonstrate that suffixes permit one to

get more mile2:2 out of one word; a new
use and sometiuvies a now meaning ensues.
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IMPROVING VOCABULARY

OBJECTIVES PROCEDURES

i Understanding the

i importance of pre-~
fixes, suffixes,

. and roots

| (continued) EXAMPLE:

creator «or (one who)

creation -ion (result, state of)
creative -ive (tending to)
creativity =ity (state of being)
creatively ~ly (in such a manner)

--Show that the visual form of a word may
appear to be related to a root but that
the meaning is not present,

EXAMPLE:

; ' many harmful insects

: escaped from the accident unharmed
g _ worked in perfect harmony

; : a harmless remark

Promoting a greatd
| ar intersst in
{ words --Have games avallable and give time enough
‘ for pupils to Zearn to play them: Scrabble,
; Password, "Literary IQ" (from Saturday
! . Review), .

~--Change the bulletin board theme or have
pupils make posters, projects, etc,

1. Interesting word origins
? 2. lap with words from forelgn countries

} e Regicnal expressions throughout the
United St=2ies of America

Lan

4, YWords derived from proper names such
! i as, pasteurize, quisling etc,

- Q 101
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IMPROVING VOCABULARY

OBJECTIVES

__PROCEDURES

Promoting a great-
er interest in
words

(continued)

5

9.

10,
11,
12,

Words coined or invented by industry
such as nylon, dacron, and kodak

Words peculiar to certain trades or
professions such as "to butter a
header,” overhead, kill the story

Telescoped words such as brunch, smog,
and guestimate

Words we need such as:

a word for his or her and one for
him or -her -

a word for peanut butter and jelly
a word for ham and eggs

Word tree or something similar bhased
on a Greek or Iatin root with affixes

The manias and their meanings
The phoblas and their meanings
Latest sleang (Others should play

devil®s advocate and see whether or
not the expression is really current.)
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ADULTS ONLY
ANTIDOTE

BEWARE OF THE DOG
BUS STATION
CLUTION

COMBUSTTBLE

CONTAMINATED

CONDEMNED

DEEP WATER

DENTIST

DON'T WALK

DO NOT CROSS, USE
TUNNEL

DO NOT CROWD

DO NOT ENTER

DO NOT INHALE
FUMES

DO NOT PUSH

DO NOT REFREEZE

DO NOT SHOVE

LO NOT STAND UP

D NOT USE NEAR
OPEN FLAME

DYNAMITE

ELEVATOR

EM:RGENCY EXIT

FWPLOYEES ONLY

ENTRANCE

EXIT

EXPLOSIVES

EXTERNAL USE ONLY

FALLOUT SHELTER

FIRE ESCAPE

FIRE EXTINGUISHER

FIRST AID

FLAYMABLE

FOUND

FRAGILE

GAS:OLINE

GATR

GENTLEMEN

HANDLE WITH CARE

HANDS OFF

HELP

HIGH VOLTAGE

INFLAMMABLE

INFORMATION

INSTRUCTIONS

XEEP CLOSED AT ALL
TIMES

KEEP OFF (THE GRASS)

IMPROVING VOCABULARY

WILSON'S ESSENTIAL VOCABULARY

KEEP OUT

LADIES

LOST

LIVE WIRES

MEN

NEXT (WINDOW)
(GATE)

NO ADMITTANCE

NO CHECKS CASHED

NO CREDIT

NO DIVING

NO DOGS ALLOWED

NO DUMPING

NO FIRES

NO LOITERING

NO FISHING

NO HUNTING

NO MINORS

NO SMOKING

NO SPITTING

NO SWIMMING

NO TOUCHING

NO TRESPASSING

NOT FOR

* INTERNAL USE

NOXIOUS

NURSE

OFFICE

OPEN

OUT OF ORDER

PEDESTRIANS
PROHIBITED

POISONOUS

POLICE (STATION)

POST NO BILLS

POST OFFICE

POSTED

PRIVATE PROPERTY

PULL

PUSH

SAFETY FIRST

SHALLOW WATER

SHELTER

SMOKING PRONIBITED

STEP DOWN {(1?)

TAXI STAND

TERMS C4SH

THIN ICE

THIS END UP

THIS SIDE UP

USE BEFORE (DATE)

11T - 29
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USE IN OPEN AIR
USE "OTHER DOOR
VIOLATERS WILL BE
PROSECUTED
WALK
WANTED
ARN ING
WATCH YOUR STEP
WET PAINT
WOMEN
ALL CARS (TRUCKS)
STOP
ASK ATTENDANT
FOR KEY
BEVARE OF
CROSS WINDS
BRIDGE OUT
CONSTRUCTION ZONE
CURVE
DANGER
DANGEROUS CURVE
DEAD. END
DEER (CATTLE)
CROSSING
DETOUR
DIM LIGHTS
DIP
DO NOT BLOCK VALK
(DRIVEVAY)
DRIFTING SAND
DRIVE SLOW
FMERGENCY
VEHICLES ONLY
“ND 45
UND CONSTRUCTION
iXIT ONLY
FALLING ROCKS
FLOODS WHEN
RAINING
TOUR WAY STOP
YREEWAY
GARAGE
GO SLOW
HOSPITAL ZONE
TNSPECTION STATION
+INCTTION
TXZEP TO THE
LEFT (RIGHT)
LANE ENDS
LAST CHANCE
FOR GAS



LAST CHAICE

FOR GAS
LEFT LANE MUST

TURN LEFT
LEFT TURN ON

THIS SIGNAL ONLY
LOADING ZONE
LISTEN
MPH
MECHANIC ON DUTY
MEN WORKING
MERGE LEFT (RIGHT)
MERGING TRAFFIC
MILITARY

RESERVATION
NO LEFT TURN
NO PARKING
NO PASSING
NO RIGHT TURN ON

RED LIGHT
NO STANDING
NO STOPPING
NO TURNS
NO “U' TURN
NOT A THROUGH

STREET
ONE WAY-

DO NOT ENTER
ONE WAY STREET
PAVEMENT ENDS
PED XING
PLAYGROUND
PROCEED AT YOUR

OWN RISK
PRIVATE ROAD
PUT ON CHAINS
R.R.

RAILROAD CROSSING

RESTROOMS

RESUME SPEED

RIGHT LANE MUST
TURN RIGHT

'ROAD CLOSED

ROAD ENDS
SCHOOL ZONE
SLIDE AREA
SLIPERY WHEN WET
(FROSTY)
SLOW DOWN
SLOWER TRAFFIC
KEEP RIGHT
SPEED CHECKED
BY RADAR
STEEP GRADE
STOP AHEAD
STOP FOR
PEDESTRIANS

STOP WHEN OCCUP IED
STOP MOTOR
THIS LANZ MAY
TURN LEFT
THIS ROAD PATROLLED
BY AIRCRAFT
THREE WAY LIGHT
TURN OFF % MILE
TRAFFIC CIRCLE
TRUCK ROUTE
UNLOADING ZONE
USE LOW GEAR
WATCH FOR FLAGMAN
WATCH FOR LOW
FLYING AIRCRAFT
WINDING ROAD
YIELD RIGHT OF WAY

I1T - 30
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IMPROVING VOCABULARY

Teacher's otes~-Ideas to Share
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THE BASIC SKITLS
IMPROVING COMPREHENSION

.. A person 1s not reading unless he also comprehends.s
"Obtaining meaning from-the printed page" 1s-a simplified
definition of comprehension., However, cemprehension is
not a single skill, It is made up of a complex blend of
habits, skills, and visual and mental processes which over-
lap into the skill of interpretation. There are degrees of
comprehension, extending into the advanced skills of critical
reading and beyond that, some experts talk of creative read-
ing.

Before one can obtain meaning or lliteral comprehension
from the printed page, word recognition skills must be ade-
gquate, Betts judges that any instructional material offered
a child should not contain more than five word-recognition
difficulties per hundred if he is exXpected to gain a measure
of comprehension (2, p.449). OFf course, if the student is
expected to weigh or evaluate the reading, even fewer word-
recognitions problems should be present,

Thus "word calling" is certainly not adequate., Meaning
must be attached to each word, the right meaning for the par-
ticular coantext, The pupil must see the relationship between
the individual words., He must get caught up in the reading ~ -~
forming a mantal image of time, place or of what will comne
next, To begln he masters a sentence and in this a knowledge
of grammar or at least of the structure of sentences is useful.

READING THE SINTENCE

In reading a long sentence, the pupil finds the subject
to know what is *alked about or uhkg is acting. To know what
action is taking place, he finds the verb., This scunds easy
enough, but when sentences contain long phrases or clauses;
when the seatence order is inverted; or when the logical ai-
rangement is broken by a long explanatory statement, the rzadexn
can lose the baglc thought. See?

The "turn~about" signals that reverss the flow of thought
in a sentence arc often disregarded or misunderstood. Puplls
must be shown that such words as hut, hovever, nevertheless;
and contrary to require the reader to hold one idea and con-
trast it witihh a newer one., The conrectives are important in
understanding one senteunce and relating it with the next,
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IMPROVING COMPREHENSION

Such words as and, again, furthermore, and also continue
the thought and permit the reader to hurry on. He may meet
words that require a pause for explanations signaled by be-~
cause, for example and to be more specific. Again the con-
nectives must be noted because they are clues to what 1s coming.

It is the double negative which holds the greatest chal-
lenge for the reader, Iittle innuendos, double meanings, irony.
and humor are missed if these puzzlers are misread, The pupil
must recognize not only the obvious not, but he must take into
consideration thc prefixes uy and dis, and the like. ds an
example, does "Jim was not unaware of his charm," mean the
same as "Jim was aware of his charm"? Is more implied? What?

To understand the sentence, then, requires specific in-
struction in a series of sequentlal steps. The basal texts of
the sceventh and eighth grades and the short selections from
kits specifically built to improve sentence comprehenslion are
very valuable sources of practice material.

READING THE PARAGRAPH

Basic to understanding a long selection is the under-
standing of the paragraph, its structure, pattern of organliza-
tion, and purpose. The indentation signals a unit of writing i
which every reader must' conquer, e

It should be understood that a paragraph is a short com-
position built arocund one main idea, and that @& longer compo-
sition is made up of these lmportant ideas. Usually one
sentence in a paragraph contains the main idea, while other i
sentences in the paragraph are used to clarify this thought. §
Cue words enable the reader to determine whether these sen- .
tences are a restatement of the toplc sentence or whether :
examples or perhaps,comparisons will follow. The reader needs !
to know what contribution these supporting statements make, 5
It is finding the main idea which gives the greatest difficulty,
separating it from its supporting details.

Thus pupils should be taught to look for the youn or pro-
noun which dominates the paragraph. Then a search for the
sentence which makes the most generalized statement about this

noun follows. That sentence will be the topic sentence. Pupily

may underline the repeated noun and its referents to note the _
overpowering effect of it. The teacher might read a paragraph |
ACCZNTING the dominant NOUN and its PRONOUNS. '
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IMPROVING COMPREHENSION

TYPES OF PARAGRAPH STRUOTURES AND MAIN IDEA (5, pp.46,47)

Type 1

Type 2

AN
NS

N s

N

N

Type 4

Type 5

..I.......J

¢

The main idea 1s stated in the first

sentence. A1l detalls support or hold

up thls topic sentence. This is the
inverted triangle used in newspaper
work in which the 5 W's and H (who,
when,where,what,why,how) are stated at
the beginning of the item, Wlth luck

the text books which puplls study will
have been written by considerate authors
who organize their writing thus.

Instead of starting with the main idea
the author might 1list detall after de=~
tail, a long explanation leadlng down
to _the main idea, Sometimes thls kind
of wrlting 1s found in feature articles
in the news leading the reader into thw
story little by little.

Here the main idea is buried within the
paragraph, Skim for dominant nouns then
look for the best general statement, not
examples, is good advice for locating
this less easily found topic sentence
within the paragraph.

The main idea 1s split with part of it
coming at the beginning of the paragraph
and tihe rest of it at the end. The

" thought is reversed by such words as

but or however, Another example of
this is when the main idea is given in
the first paragraph and then repeated
in the last. [This repetition of the
same thought, is not necessarily =
contrast.

Here 21l statements are of equal impor-
tance and each presents an idea which

has something in common with the others,
The reader nust be aware of what canme
before and apply a common denominator

to the details.,
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IMPROVING COMPREHFNSION

READING THE PARAGRAPH

As the reader skims to find the main idea of a paragraph,
he also notes the pattern of organization within the paragraph,
and he should be gaining a general lmpresslion of the total
organization, He knows that in reading novels he can predict
what will come next from the clues that have been dropped
along the way, He must also learn to detect the paragraph
patterns common to certain subject areas.

The paragraph patterns discussed in the PROCEZDURIS
which follow are

1« Process Patternt: clues~-~first, second, then

2., Comparison and/or Contrast Pattern: clues=--is like,
however, but

3« DIxplanation Patternt clues--because, in order to
4, ‘Examﬁle Pattern: clues=~for instance, specifically
':5. Series of Zvents Pattern: clues-~when, as a result

Becoming adept in recognizing the clues to these patterns aids
COmprehens1on in general and thus, rate of comprehension.  The
teacher's task is to improve comprehension skills first; rate
improvement, then, will follow,.

.~ In’'conclusion, all of the foregoing discu331on is center-
ed on getting the literal meaning of the author's words., Total
comprehension requires the ability to infer--to read between
and beyond the lines, Questioning what one reads, welghing
the evidence, looking for. the author's slant all require
thinking and readlng skills of high order, But before one
can read critically he must understand the literal meaning,




IMPROVING COMPREHENSION

_OBJECTIVES PROCEDURE

Understanding how
A to find the main
thought in a sen-
i tence ~~Prepare both simple and complex sentences
for students, Direcct students to locate
the subject, verb, and object or comple-

- - ment in each sentence,

EXAIPLES:
1. Simple sentences
Be raced yesterday.
Jim won the race.,
i 2. Compound sentences
Jim raced yesterday and he won,
(Point out the pronoun as a referent.)
3. Sentences containing phrases or clauseu
a, Preceding the subject

Although he had little experience,
Jim won the race.,

b. Interrupting the flow of thought

Jim, to his friend's amazcment,
won the race,

c., Reversing the flow of thought

Jim didn't think he would win the
race, but to his surprisc, hc was
the first one over the finish line.
4, Question
How do you know that Jim won the race?

} 5. Inverted sentence
Up to the winher's circle walked Jim.
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IMPROVING COMPRIHENSION

OBJECTIVES

| PROCEDURES

Understanding how
to find the main

thought in a sen- |

tence
(continued)

Understanding
that each para-
graph has a
main lidea

Note: Having
pupils draw a
diagram of the
type of paragraph
structurec, helps
visualization.,
(Refer to Gilbert
diagrams given in
preceding pages.)

6. HNegative sentence

Tack of experlence did not keep Jim
from winning thec race,

.~Instruct students to delete all but the
essential information in a long sentence
and write a telegram,

~Give students the subject, verb and object
of a sentence, Instruct them to build a
longer sentence., Read orally and discuss.

L-7Trite several unrelated sentences in
paragraph form on the board. Discuss

why the paragraph is poorly constructed
and what must be done to make it meaning-
ful, '

-Select examples of paragraphs in which
the main idea is found in various loca-
'tiOllS ™

Read to find the most importaat thought
in each paragraph, Write this on board,
then relate each sentence to the main
idea using the following questions:

1« Is the key word repeated in other
' sentences? (dominant noun)

2. Does the most important thought
relate to each and every sentence?

i 3., Do other sentences prove or support
this toplc sentence?
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IMPROVING COMPRIHENSION

OBJECTIVES

PROCEDURES

Understanding
that each para-~
graph has a
main idea
(continued)

Understanding
that paragraph
patterns give
clues to the
main idea

i -

~~Discuss the location of the main ldea in
paragraphs and the author's purpose in
including supporting details to prove,
! clarify, or support the main idea,
~=Select examples of paragraphs in which
the main idea is inferred but not directly
¢ stated, Instruct students to state the
most important thought of the paragraph.,

l..Cut the headlines from a variety of short
news ltecns,

1, Paste the headlines on one side of =a
5 x 8 card; thc news items on the other.

2, Pass the cards with the headlines hiddcne.

3. Ask pupils to wrlte a headline for each
news iten,

4, Have the headlines read orally for
comparison.

(Variations of this exercise might in-
clude the assembling of a kit of news
items for individual work, Groups could
share a sct of six cards each containing
a different clipping.)

~=Jelect various types of paragraph patterns.

Point out that patterrs can be identified
by certain key words and a common rela-
tionship among supporting details, Point




TMPROVING COMPREHENSION

OBJECTIVIS

PROCEDURES

Understanding
that paragraph
patterns give
clues to the
main idea
(continued)

4

out that the topic sentence can be identi.-
fied by certain unique features in such
paragraph patterns,

-~Teach these clues and patterns.
1+ Process Pattern

a, Identification by key words:
then, first, second, after this,
later, in the beginning, (There
is also a change in the action
verb from sentence to sentence,)

be Relationship among supporting
detalls sentences give sequential
steps or stages of a process,

ce Identification of main idea:
sentence in which the process,
in general, is discussed ox
describead,

2, Comparison and/or Contrast Pattern

a. Identification by key words:
is like, is similar to, is
different from, however, etc,

be Relationshlp among supporting
details: sentences show like=-
nesses or differences among litems
or ideas.

ce Identification of main idea: sen-~
tence in which a gensral statement
of relationship among items or
ideas is found,
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IMPROVING COMPREHENSION

OBJECTIVES'

Uanderstanding
that paragraph
patterns give
clues to the
main ildea
(continued)

S

PROCEDURES __

Explanation Pattern

©

be

Ce

Identification by key words:
because, on this account, in order
to, etc,

Relationship among supporting de-~

- talls sentences contain related

details which seem to clarify a
particular premise, usually re=-
peating key words.

Identification of main idea:
sentence which contains a point

of view, a conclusion, or a general
statement of fact,

Ixample Pattern

=i

De

Ce

Identification by key words: for
examnple, as an illustration, many,
most, some, etc,

Relationship among supporting de-
tallst: sentences which seem to
contain unrelated facts yet tend
to prove a point.

Identification of main idea:
sentence in which a conclusion,
a point of view, or a general
statement of fact 1s expressed,

Series of Bvents Pattern

=)

be

Identification of key words:
when, later, after that, etc.

Relationship among supporting de-
talls: sentences which seem to
contain different but related
events in chronological order.




IMPROVING COMPREESNSION

OBJECTIVES

PROCENURES

Understanding
that paragraph
patterns give
clues to the
main idea
(continued)

Understanding
that paragraphs
have a logical
relationship in
a long selection

c, Identification of main idea;
statement which contains major
cause and/or effect of events.

~-Discuss the value of noting paragraph
patterns as an aid in outlining,

~-Fave pupils find exampi=s of each para-
graph pattern and copy them for class
review,

~-Post a large diagram of each kind of
pattern for reference as pupils read,

~-Give frequent practice in finding main
idea in short paragraphs from all kinds
of reading matter.

~=3elect a two or three page narrative for
study., Point out various ways in which
students can set purpose for reading by
surveying.

1, Survey by: reading first and last
paragraphs of selection; reading first
and last paragraphs of selection;
reading first lines of each paragraph,
noting illustrations; studying questions
at the end of narrative etc,

a, Discuss what the survey has revealed
about the contents of the story.

bs Predict what details might be re-~
vealed in the narrative.




IMPROVING COMPREHENSION

OBJECTIVIES . PROCEDURES

Understanding
that paragraphs
have a loglcal:
relationship in
a long selection
(continued) c. Read introductory paragraphs.
Discuss the purpose of the introduc-
tion using the following questions:

(1« Does it help the reader become
acquainted with the setting
and characters?

(2. Does it state a general premise
which might be fully developed
in the selection?

(3. Does it entice the reader to
read further?

§ - 2. Read one paragraph at a time, noting
) the following as the story progresses:

| | a. How does the main idea of each para-
| graph relate to the introduction?

o b. Do the main ideas help predict what
{ will follow?

! ce Does each paragraph relate to the
preceding paragraph? Are paragraphs
in logical order?

d. Do all paragraphr countribute in-
formation which develops the nar-
rative or do some merely provide
a transition from one idea to the
next?

e
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IMPRGVING COMPREHENSIOL

OBJECTIVES

PROCEDURES

Understanding that
reaching a con-
clusion involves
judgment

Understanding
punctuation as
an aild to the
interpretation
of sentences

FnReread carefully to:

1, Evaluate the author's style:
a, Vhat methods or techniques are
used to maintain interest?

be Is the author an authority on the
subject?

2., Avaluate information in the narrative:

a, Does the author slant his informa-
tion by his use of topics?

be Does the author use opinions or
facts to prove his point?

~~Prepare two paragraphs which will be of
interest to teenagers,
1. Include commas, semicolons, quotation
marks, etc., all the usual punctuation.

2., Discuss the function of each mark as
an aid to reading.,

~=-Present additional paragraphs from which
all marks of punctuation have been deleted,

1. Have these read orally and punctuated
where the reader pauses naturally.

2e Show the confusion which can exist when
punctuation is missing.,
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IMPROVIITG COMPREHENSION

OBJECTIVES

PROCEDURES

Understanding
that figurative
language requires

reading for deepen

meaning

Te

2.4

1e

{

2e

~wEX

expressions. Posted headlines should
be explained by contributors.

~=Lllustrate figurative meanings:

the foot of the bded
the tongue of a shoe

~~Show how figurative language helps the
reader to visualize:

swam like a fish slept like a haby
Sue talks in high gear and thinks in low,.

His face was a map of all his days' ups
and downs.

the booming, hissing surf
sizzling, sputtering steak

~-~Teach how to read analogies. Have pupils
construct some with new words which they
have learned.

debtor:creditor::payer:épayee)
cowstherbivorous::tiger:(carnivorous)

amine the sports pages for colorful

¥aperville's Redskins whitewash ¥heaton

-~Have pupils read jokes and puns orally.

HWote that what is missing makes
something funny.

Note that we don't all laugh at the
same story. Why?

~~Read a poem containing vivid imagery,

Rewrite sectlons in plain, overworked
words. WNotice the flatness.

Discuss the different interpretations

one arrives at when unfamlliar dictionary
meanings of words are found. What mean.-
ing did the poet intend?

119
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IMPROVING COMPREHENSION
ORAL READING PURPOSES

Oral reading activities decrease in the junior high
school, but there is still a place for this kind of expres-
sione In an audience situation the reader of any age is
more likely to want to read well, It is axiomatic that the
audience should be held to the task of listening well, too.

Oral reading demands THINKING Jjust as silent reading
does, The difference is that the audience of one or a mul~
titude is checking the reader's thinking. Iost speakers
like people to think that they think,

Since one's oral reading makes a display of the thinking
and silent reading skills, familiar hallmarks still hold:

recognizing the meaning of words
(tone of voice, accent on the right syllable)

recognizing thought units
(phrasing, inflection of vocice)

recognizing the author's intended emphasis
(tone, facial expression)

But the audience is an added factor. Some are sound-~shy be-
cause of grade school experiences while learning to read,

It is a curious thing, however, to discover that junior
high pupils in a remedial class like to read aloud, The
reasons for this apparent paradox may be:

that each pupill realizes that he will be
responsible for only a small part of the whole

that immediate help is avallable for unknown
words and concepts, because discussion usually
breaks up the oral reading of factual paragraphs

that the teacher 1is couscious that a favorable

atmosphere for correction must be established
in a class of less-able readers

that the reader has a chance to contribute
orally at least once in awhile in his
~Junior high school career

that the time passes more quicklyiill

=h120




IMPROVING COMPREHENSION

ORAL READING PURPOSES

In a heterogeneously grouped class the teacher will see
that weaker readers have the easier parts to read if 1t is
a sight reading experience,

Zxcept for diagunosis, oral reading is usually preceded
by silent reading.
dicated in the following examples:

T,

2

Se

Find

The activity should be purposeful as in-

the most important paragraph in this

chapter from the author's point of view.
hy have you chosen this one?

FPind
this
That

Find
desk
Read
with

In a

the most significant statement in
chapter from your point of view.
implications do you see? -

in the reference book on your
evidence to prove °

to compare what thls book states
the other readings offered.

story, play, or book find:

the funniest part
the saddest part
an evidence of irony

an evidence of exaggeration

Adults read for various purposes in their work or social
life, The amount of and opportunity for oral reading depend
somewhat on the cultursl level of the reader, Some activities

ares

sharing a newspaper item
with the family or friends

a story, or book

reading to prove a point to someone

reading in a choral reading situation
at church or in a club meeting

reading a report or announcement at dusiness

reading for the blind, handicapped, or shut-ins




IMPROVING COMPREHENSIO:

Teacher's Notes~~Ideas to. Share

122
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THE ADVANCED SKILLS
IMPROVING STUDY SKILLS Iil THE CONTENT SUBJECTS

In the junior high school the adolescent must assune
greater responsibility for his materials, for getting to
class on time, and for learning the routines that many teach-
ers expect him to follow. Subject area teachers, trained 1in
their special majors and secondary school methods, frequently
do not realize what they are asking of the fledgling. Some
expect him to read from an "eighth grade" text with little
help with the vocabulary and concept difficulties inherent
in information type materials, They expect that out-of-class
preparation will be done satisfactorily and on time.

Unfortunately it often happens that several teachers
schedule important tests on the same day. Projects have a
way of coming due all at once at the end of the quarter,
Attempts to schedule these tests and projects with a sort of
"interdisciplinary calendar" meet with varying degrees of
acceptance and counsistency in compliance., Sometimes 1t is
difficult for the teacher to know just how long a unit will
take as reteaching and schedule interruptions interfere,
ilore often, it seems, there is just not enough communication
among the faculty until a conference is called in behalf of
a student in trouble, Reading teachers must be alert to their
role as guidance people,

STUDY SKILLS TRAINING

The reading teacher is a liason person functioning as
the one responsible for teaching and checking up on the
general study skills. He encourages adaptations to the one-~
textbook approach to teaching., He tries to help content
teachers bhecome more aware of the importance of HOYT to read
in various subjects.

Many students in college today report that they have
never had help with learning to study. It could be that
they were not ready for it when it was offered, or that it
was a one-~shot one-week autumn "unit" with no carry through,
Public and private agencies outside of the school enroll
students in their learn~to-~study programs at considerable
extra expense to their parents., It would seem that even a
crowded day ought to include cun-the~job training in the study
techniques needed to succeed in a twelve~year school career.




IMPROVI:G STUDY SKILLS TIT THE CONTENT SUBJECTS

STUDY SKILLS TRAIWING

The daperville developmeutal reading program includes
study skills training, particularly in the upper grade levels.
To start, the printer's aids as lkeys to the author's organiza-
tion are noted. The variation in type sizes and styles as~
sist the pupll with his survey of the chapter and with the
recall of major points in the chapter outline, All parts
of the textbooks are studied., Many content teachers uow pro-
vide their owvm introductory lessons to their subject texthook.

Second, the program stresses the importance of kilowing
where to loolk for information and how to dig it out. A com~
prehensive unit in reference reading is taught in the seventh
grade, Topics- for the search are supplied by the science and
social studies teachers,

These general skills lead to a most important one: de-
fining the purposes for study and reading--the search for
answers. Posing questions worthy of the search is not easy.

PROBLEM=-SOLVERS vs, NONMNSUCCESSFUL PROBLEM~SOLVERS

Bloom fouud that nousuccessful college level problem
solvers (those with poor academic grades) did not understand
"the nature of the problem" to be solved and that they were
iradequate in starting the .attack on a problem (11, p.73).
They could not separate the relevant from the explanatory
verbiage; they could not center on the core of the problem,
Some were so eager to get going that they either did not read
the directions or they misread them, Having spun their wheels
in the take-~off and then having a stint of aimless driving,
they gave up. Students were able to understand the passages
if they had a clear 1dea of what they were to find by reading.

Artley says, "The teaching of a subject is the teaching
of how to study that subject. *That is the teaching of a sub-
ject," he continues, "other than to teach the pupil to find
the materials he needs: +to resolve issuves, to form opinions,
to solve problems"” (1). This is the phase of the teaching of
reading to which every instructor can contribute. The reading
teacher's Job 1s to help his colleagues to see the urgency for
assisting with study skiils training,

The SQ3R method stressed in Jjunior high and high school is
an important study technique. The Q for Question is the key to
setting purposes for reading. If the faculty asks better ques-
tions, youngsters may find real reasons for reading, If that
occurs, learning is 1likely to follow,
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ZJSSENTIAL STUDY AND READING HABITS

(From unpublished booklet, Reading in the Content Subjects,
Naperville, Illinois)

A GUIDE FOR STUDENTS

I, Making the 2EST USE of jour STUDY TI:iB.

A, Develop the right ATTITUDZE for your Jjob.

Segin to think of your goals for life after
Junior high.

Find an interest in your studies.

Learn to concentrate on the job before you.
a., Avoid distractions in school and at houe,
be Use a study schedule and stick to it.

Sit up and listen attentively to the speaker,
Strive for perfect attendance,

Talke care of the expensive books and materials
provided for you.

B, Make GOOD STUDY HABITS a RQUTINE,

1.
2

4

Carry necessary equipment for each class.,

Keep an assignment notebook.

a., List and understand dally requirements in
each subject.

De Plan ahead for loag term assignments and
list date due.,

Ce Oross off each task as completed.

Observe the rules of the class for written

assignments,

a, ‘rite legibly and neatly. Head your paper
correctly,

b. Spell correctly. (Use your dictionary and
glossaries.)

c. Organize your notebook for each subject,

d. Take notes as directed by your teacher,

e, Get papers in on time.

Becone "test-wise,"

a. Study your books and notes daily and review,

b, Decide on possible test questions and ansver
them,

c. Use last minute review for clearing up fuzzy
pointsa

124




IV-4

TMPROVING STUDY SKILLS IN THE CONTEWT SUBJHCTS

B, :ake GQOD STUDY #ABITS3 a RQUTIN3, (continued)
de <ead directions to the test at least twice.
e, Read all questions first to get an overview,
f. Answer questions in order, but don‘t.spend
too much time on those which you don‘t know.
2 Check over your paper before handing it iu.

IT. Getting the most out of your reading

A, Zstablish your EURPOSE FOR RSADING and ADJUST YOUR
SPEED to the material,

1« Are you reading to find the main idea of the ' *
total selection?

2, Are you reading to find detalls to answer a
specific question?

3¢ Are you reading to remember the steps of a process
or a problem?

4, Are you reading to welgh the author's data and
compare it with other sources?

3. IMake use of important reading skills,

1. Use the TABLZ OF COJTENHTS to see the AUTHOR'S PLAI,
2c SKIII the selection as a WHOLE to get the feel of it.
2+ Read the title,
b, Fote pictures, graphs, etc.
c« If you are not reading a mystery or other
fiction, read the first line of each paragraph
and all of the summary paragraph,

3. Find KEY TORDS which point to the MAIN IDEA in the

sentence, paragraph, or total selection.

a. Look for the noun (dominant) which is repeated, i
and its synonyms, and pronouns,

P. Be able to state the main idea in a sentence.

c. 9Jatch for CONNECTING WORD3S which may change
the meaning of the sentence, such as not, hut,
then, however, and furthermore.

4y THINK as you read, |
a., 4Ask yourself questions to test yourself,
b. React to the selection.
(1. Have you read something like this before? |
(2. Do you agree with what you are reading? ’

5. Note UNFAMILIAR 'TORDS for later study and use.,
a, Look for clues in roots of the word. !

b, Use the context and/or dictionary and glossary.
c. Record phrase with the unfamiliar word.

0. Practice,using a wide variety of materials. {
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IMPROVING STUDY SKILLS IN THE CONTENT SUBJECTS

It is obvious that a mere review or recital of the points
covered in this GUIDE will do very little, The items in I,
Making the Best Use of Study Time, lend themselves to drama-
tization of the wrongs and rights for getting ahead in junior
high school., Time should be taken early in the year for puplls
to analyze their current habits, Discussion which ensues
about meeting the demands of many different teachers may re-
quire articulation among the content teachers to relieve
pressure on pupils,

The points made in II of the outline are integral parts

of the developmental reading program and as such are practiced
again and again in the Jjunior high reading classes,

A class set of the booklet, Reading in the Content Subjects,
written by the reading teachers is available for each teacher's
use, Printed copies of the SQ3R study skill outline are
usually used in the eighth grade,

: The AVID catalogue should be consulted for films and
filmstrips dealing with study habits. The school library
houses a few guidance filmstrips which might be useful., It
is strongly recommended that the teacher preview all audio-
visual material before showing it to the class.

- T
—
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IMPROVING STUDY SKILLS IN THE CONTENT SUBJICTS

S Q 3 R
SURVEY QUESTIOM READ RICITS REVIEW (REFL3CT)

SURVAY =~~Look over a chapter for a few minutes to get oriented
to it, to get a bird's eye view, before studying it
deeplg

~--Read the title and introductory paragraph (sometimes
a few paragraphs).

~~Fix the name of the chapter in your mind. Ordinarily
the introduction to the chapter supplies sufficient
background for recognlizing the purpose of the chapter.
It may also state specifically the method of develop~
ment the author intends to follow.

~~Read headings and sub-head.ngs and italicized words.
THESS HEADINGS ARE IDZAS WHICH THE AUTHOR THINKS ARY
IMPORTANT, Sub~headings or margin headings name
important details which prove or develop the larger
idea,

~=Go through the chapter heading by heading; they will
form a topical outline, This will prov1de help for
students who say, "I never know what is important,'
Headings are main ideas provided by the author. Iet
the author do part of your work.

~~Read the summary at the end of the chapter., Reread
it to see which ideas the author restates for special
emphasis or what general conclusion he comes %o,
(If there is no summary, read the last sentence or
two before each new major heading., )

QUESTION~~Turn each heading and subtitle into a question.
' WEO? WHAT®? WHEW? WH3R3? THY? HOJY? The question
made from the heading is what you are supposed to
be able to answer when you finish your study of the
paragraph, topic, and chapter, The i_ﬂ’s and H help.

~-~Trite down the questions from headings to help to fixz
them in your mind. These questions give purpose to
your reading. (Remember-~ Reading is thinking and
good students THI¥K,)
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IMPROVING STUDY SKILLS IN THE CONTENT SUBJIECTS
S Q 3 R

Questiowsgiven by your teacher or at the end of

the chanter are often headings turned into questions.
Be sure to read all of these before you read each
chapter, and then search for answers, heading by
heading.

Questions of your own which arise from your bvack-
ground reading or interest give purpose for reading.
Did you see something you disagree with?

READ —~~Read just the material covered under one heading

or sub~heading, looking for the answers to your
questions.

~~Read ideas, not just words. It is usually better
NOT to take notes while reading.,

~~Read aggressively with the intent of getting
answvers and of noting supporting details,

d
3]
Q
~
-3
3]

~~Close the boolk and RICITI by doing at least one of
the following reinforcements.

~~Answer the questions which you raised before you
began to read, Answer fully and be sure to include

%he reasons why the author believes the answer is
rue.,

~~Tell yourself the main idea or concept of the section,

~~Tell yourself the important subpeints you will need
to know. Write down the important points in a simple
outline, a short paragraph, a chart or formula,
(THEZ KEY TO SUCCESS LIZS IN¥ RECALLING THE A¥SYER,
not COPYIWG it.)

~~Check your answer by referring to the book. Reread
or skim to locate and prove your points, Correct
and add to your answer,

~~ow take notes, Brief notes, Try to rely cn your
memory. Indicate main points and subpoints,
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IMPROVING STUDY SKILLS IN THE CONTENT SUBJECTS

S Q 3 R

Reciting or recalling is reinforced by discussion
with your friends,

~~REPEAT THE QU&STION, RZAD, RSOITH process for all
headings.

REVIEW -~Look over your notes and/or headings and sub~headings
in the text to get an overall view of the main
points and how they fit together,

~~Check your memory by recalling the main points.

~-~Recall subpoints under each main point,

~-liake up a test such as a teacher might give, Try
true~false and completion type questions for details.,

llaXke essay questions from the main headings. ANSYWER
your TeEST.,

The natural objection to the SQ3R method is that it is
slow. It is slower than the usual process of one or two
readings of a whole chapter., 3But, it is a solution to the
problem unsolved by the t1me~WOrn advice, "%Well, you'll just
have to work harder if you don't remember.”

I'B. F.P, Robinson of Ohio State titled the method outlined
here, the "SQ3R HMethod." Variations of it appear in study
skills workbooks, multilevel reading materials and how-to-do-
1t books in the popular Press.
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THE TEXTBOOK

PROCEDURES

OBJECTIVES.

Understanding
parts of the
textbook and
their use

A, Preliminaries

~~Instruct students to bring specified

textbooks to class. Group according to
titles., Be sure to relate gquestions to

the texts brought to class, Use printed
guide sheets,

--Draw out what pupils already know and can
expect to learn. (Motivation for study
and time saving in reference work)

1« Title (draws attention to book but
supplies little information about
the book's countents)

a., Write on board:
Adventures in Reading
“leaT in Armor

L wes 7 W . ¢

Uqr buuntlv s Storwyv

b Discuss the possible contents of
each book.

2. Copyright page

a, Discuss the importance of the
copyright date,

Example: A 1956 copyright on
African T'ations would make tihe
book "ancient history" in terms
of current eventse.

b, Discuss the possibility that an
old book might have better cover-
age of a particular subject,

ce. Discuss the reasons for the succes=~

o‘q

sion of copyright dates on some books,
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THE TEXTBOOK
OBJECTIVES __ PROCEDURES
Understanding

parts of the
textbook and
their use

(continued) %, Preface (provides a statement of
Iintention, scope of book, and acknowi-
edgments)

a, Read a preface from a student text,

b. Discuss the importance c¢f identify-
ing the author and using his name,

4, Table of Contents (provides a quick
general impressicn of topiss covered)

a, List briefly on the board.
b, Discuss scope of each btooke.

c. Instru-=iv students to locate a unit
in their textbook without referring
to the table of contents. ZLocate
anuyther unit by checking for page
number in the table of contents.

d. Discuss time-saving feature.

B, Reference |
Matter ~-=-Draw out the use of each part as a time-

saving device,

1. Appendix (supplies extra information
pertinent to the text)

a, Instruct students to read various
appendixes to note printer’s aids.

be Iist on the board the information
; contained in appendixes: maps,
! diagrams, letters, documents.
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THE TEXTBOOK

QRJECTIVES _

PROCEDURES

Understanding
parts of the
textbook and
their use
(continued)

!

Glossary (provides an alphabetical
list of terms with explanations or
definitions)

a., Discuss the value of referring to
the glossary for the author's ex~
planation or definition of terms
rather than to a dictionary or
chapter in which word or term is
explained,

b Hote that the author usually
defines words in the btext tooa

"Index (provides an alghabetical
listing o ‘topics and page numbers,

a. Compare and ccntrast the table of
consents with the index,

b. Discuss and practice use of key
words, subtopics; cross references,
and punctuation common in most
indexes.,

Bibliography (provides a list of

books or articles used by the author
in preparation of the text or suggests
other bookz dealing with the subject
matter of the tex

a. Discuss the organization.
b. Discuss the value.

c. Discuss the authcr's role as a
researchar a3z well as a writer.
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THE TEXTBOOK

OQBJECTIVES PROCEDUREE

Understanding
parts of the

textbook and ~
their use ~-Instruct students to gurvey one chaptler

of each textbook brought to class, Note
authors and printer's aids.,

C. Body of book
1. Chapter headings

. 2, Subheadings

| 3. Italicized words

4, HMarginal notes

5. Summary
6. Questions

To Study aid: ‘m. v=,

~~Discuss and jprachis
and subherdirzs 1

tablish vuipus:: Relsy
T R~ i) "‘.( Sl ) . |
to SQ3R vrienr o Tnis would
be an excellen: tire to iuntroduce or

review this siudy okill,)

~~Discuss the ¢reanization of a chapter

‘ as the author "+ atiempt to make the
information clecar aad easily understood

b the s'+idenl..

~~Administer a printed test which includes
an application of the SQ3R technique under
teacher observatioi.

|
*.
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IMPROVING STUDY SKILLS IN THE CONTENT SUBJZCTS

KNOW YOUR TEXTBOOK TEST (excerpt)

I, MATCHING~~Print a capital letter before the number of
the phrase which completes the meaning of each item,

—— 1+ Dboldface A, an alphabetical listing of
subjects

— 2 glossary B., pictures, maps, and charts

C. heavy dark print for titles

—— e copyright D, type of print in which let-

ters usually slant to right
4. table of contents ¥, the rights to an invention
F., gzuide to an unknown word's

e Do pronunciation key meaning

Gs clues to the sounds of words
___ 6, italics He introduction or foreword

I. the author's outline with
o [» index sections and page numbers

dJe footnotes
—. 8« preface K. the exclusive legal right

to print and sell a book

II, COMPLETIOL~~Fill in the blanks with words, phrases, or
sentences showing that you understand HOW to RZAD a
TEXTBOOK, WWatch spelling!

{e After a story problem has been read and reread, one
should __ _
before starting the computatioin.

2. A helpful technique for studying the textbook is to
turn the boldface headings into
to provide a definite purpose for reading.

3. In the social studies book on your desk read from
pages 120-125 using the SQ3R method, :JThen you
finish, complete the following three purposes for
reading the assignment,

as, Because there was little industry, the South

b. ‘hat is meant by the phrase, "Cotton was king"?

-

c. One thing I would like to read more about in
this chapter is °

ERIC 1338
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IMIROVING STUDY SKILLS IN THA CONIENT SUBJEITS

MATHEMATICS SCIENCE SOCIAL STUDIES

All reading requires the common skills of (1) word rec-
ognition, (2) comprehension, and (3) flexibility of rate.
That has not long been recognized is that each coantent sub-
ject has its own patterns of writing and, consequently, of
reading. Smith (23) in particular, has analyzed such patterns
in mathematics, science, social studies, and litverature, ©She
has attempted, as have others, to define the common study skilis N
needed to improve reading in these subjects. Other learning (
areas, such as home economics, music and industrial arts also i
have specific study and reading skills, few of which have been
analyzedG.

At the junior high level, the extremely wide range of
reading levels demands adjustments for poor readers. But
even able readers get into difficulty with certain subjects,
usually because a problem-solving approach has been neglected,

In the OBJECTIVES and PROCEDURES which follow it will be
noted that reading in literature has been omitted, While some
stories and ncovels lend themselves to how-to-do it techniques,
neither the Znglish teachers nor the reading teachers wish to
kill the mood of a story or the visual imagery of a poem Dby
over~-analysis. The Naperville program recognizing that both
English (composition and literature) and Reading %developmental .
and skills improvement) are important, schedules separate pe- |
riods every day for both subjects. The special teachers are s
trained to conduct strong programs in their respective classes, i
The Reading teachers, of course, cooperate with the Znglish i
teachers in carrying out a total developmental reading progran. !

The students'! own textbooks are used throughout the study i
skills work. A workbook and study skills kits are used in the |
seventh grade for the introduction of patterns of writing. In
the eighth grade some students will continue to use the woxrlk- [
book, but most of the work is done in content area texthooks. |
fmphasis 1s placed on learning to summarize and to outline con~ i
tent subject material in the ninth grade segment of the study
skills work, a part of the English curriculum there,

The BIBLIOGRAPHY of this section and the DESCRIPTIO: of
MATERIALS in the YZLLOY PAGES supplement the outlines which |
follovw. !

139
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4 STONY SKILLS IN THZ COALENT SUBJRLTS

MATHEMATICS

Mathematics differs from otlier cortent areas in that it
is written concisely and the couniccut descrites ceowplex Tre-
lationships. There is much abstract thinking. a ruading not
only of the lines, but between thew. for inferences which
are assumed, Study aids such as ililustrations, croaples;
diagrams, and graphs are critical ¢ the understanding of
the concepts. These must be understood and used fully by
the student,

Reading in mathematics involves:
intense concentration
knowledge of special vocabulary, symbols, formulae
understanding and application of generalizations
a step by step approach to problem solving
pracision in following directions
Speed of reading is not a consideration in the reading
of mathematics, It is a spare language, deceptively simple
in appearance, As reading teachers one of the big tasks is

to dispel the myth that "story problems" are delightful nar-
ratives which can be read superficially.
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IMPROVING STUDY SKILLS IN THE CONTENT SUBJECTS

MATHEMATICS
QBJEQTIVES __PROCEDURES

Understanding

special features

of mathematics ~-~3elect a problem which can show elements

similar to the following:

A. The signifi- | 1, Discuss the difference between 3.6, «36.
cance of : Discuss the meaning of zero: 202, 2002Z.
numbers b ' : B

B, The function @ 2. Discuss the symbols: ~,+,%,%, etcC,
of symbols ;

C. Specific mathe% 3« Discuss technical words: integer,
matics vocabu~ | digit, etc, :
lary :

| 4, Discuss specific math meanings for
’ familiar words: prime, natural, etc.

D, Quantitative f 5. Discuss and list the many measurements
aids and ‘ common to math: money, calendar, ruler,
elements ! weights, etce.

i

E. A system for | 6, Illustrate the sequential steps in

solving verbal : problem solvinge.

math problems
a. What picture do you see?

j

3 bo What guestion is asked?

; c., What facts are given?

i de What processes must be used?
} e, What is an estimated answer?
fo What is the computed answer?

! (1. Does this solution answer the
question asked in the problem?

(2, Does the answer seem close to
the estimated answer?

Te ©Bxplore other ways of solving the
problem.
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IMPROVING STUDY SKILLS IN THE CONTEZNT SUBJZCTS

MATHEMATICS

OBJACTIVES PROCEDURES

Understanding
steps in ana-
lyzing informa-~
tion that develops
2 "new" concept '~-Select a lesson in the students' mathemat-
: - - ilcs textbook. Show the steps in analyzing
new_information in the following manner:

1« Read the heading. Discuss what in-
fecrmation is known about the topnic.

2. Look at pictures, diagrams, etc. How
! do they relate to the heading?

3. Read introductory paragraphs.

' Fote any definitions or explanations
) revealed by such terms as: are used
to, represent, indicates, expressed
by, etc. Reread if necessary. 1

4, Yrite any formulas in words as well
as symbols,.

Summarize latroductory paragraphs.

[© 2NN
*

' f « Study and work sample problems by
’ - constantly referring to introductory
paragraphs, illustrating, etc.

; Te. Write out any questions to be dis-
: cussed with teacher,

{ 8. Olose book. Work problems again,

! 9. iake up verbal problems that can be
i solved by using new concepnts Irom
lessoils Solve these problems.

10, Skim check test at end of chapter.
Pind and solve any prcblems that re-
late to this lesson.
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SCIZNCE

The discovery of the common wWriting patterns in science
makes for efficient and effective textbook reading. The read-
ing of biology differs from reading the steps for perforulng
an experiment. “hen mathematics is involved in the science
work, the reading skills of math should be reviewed. Science

readlﬂg like math is usually quite slow hecause much is con=-
centrated in a word or symbol.

Zssential in reading science material are:

learning a specialized vocabulary of
multisyllabic words

interpreting formulas, charts, diagraums

understanding the author's thought in
a long selection

reading and following directions precisely

The new science programs, such as IPS (Introductory
Physical Science), emphasize the discovery of concepts
through experimentation. This program demands a precise,

analytical, approach to the reading of science material and
the evaluation of findings.

In the reading of science a slow, careful, methodical
style is favored., 3xcept for getting a brief overview of a
chapter, skimming and rapid reading have little value.

The OBJECTIVES and PROCEDURES which follow stress the
understanding of various patterns of writing in science. The
reading teachers have made worksheets to supplement the pupils’
textbook in the countent subjects., A review of what is meant
by the "scientific method" should be included in these lessczs,
Teachers may wish to refer to IMPROVING COIPRIHZLSION ia this
GUIDS for a fuller explanation of paragraph patterns,
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IMPROVING STUDY SKILLS IN THEL COHTENT SUBJECTS

SCIEICS

OBJLCTIVIS

PROC EDURE:

Understanding the
experimentation
pattern of writing

An enpirical
test calls for
reading of ex-
plicit steps
which will lead
to the formatioxn
cf a.conclusion

(See ILPROVIIG
COMPRIHIIISION
section of this
GUIDSE for characi-
teristics of para-
graph patterans,)

--S3elect an experlaent or ac uivity in the

student's science text. 3tress the steps
needed for effectlve reading of the experi-
mentation pattern,

1.

Read the information which precedes
the experiment noting illustrations,
bold~face print, etc. Sumuarize,

Skim the experiment. liote how it
relates to the previous information.

Read experiment slowly.,

a., ote materials,

b. ote sequence of steps necessary,
co. liote questions to be answered.

List the materials needed. List
steps to be taken in proper order.

lrite question, Then predict a
probable answer based on previous
reading and the directions given in
Zperiment.

Carry out experiment, following
directions explicity. Do not omit
steps or take steps out of order,

Compare your findings with the
predicted answer.

Reread information preceding the
experiment. ilote hov this exreriment
has conteruted to the understanding
of the author's explanation.
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SCIENCA

OBJECTIVES PROCEDURES

Understanding the
experimentation
pattern of writing
(continued) 9. Discuss how the experimentation
pattern can be identified:

a. It is labeled as an experiment.

b. It usually asks the student to
perform a task with materials,

ce 1t asks the student to draw a
conclusion based on his work.

~~Have puplls read and carry out a simple
experiment in the reading class. Pro-
ject what might happen if one of the
variables in the experiment were modified.

Understanding ‘
the process
pattern of writing--EXAMPLE: Circulation of the blood

Systems are
eXplained in
sequential
steps of devel-
opment, usually
with illustra-
tions or dia=-
grams.

Stress the steps needed for effective
reading of the process pattern.

1. H#Write topic heading on board.

2. Survey the chapter or lesson by
noting boldface print, illustrations
and italiclzed words,

! 3. Change topic heading to a question.

"Circulation of Blood" becomes,
What is the process 1involved in
circulation of the blood throughout
; the body?d

e ——y
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IMPROVING STUDY SKILLS IN THE CONTENT SUBJECTS

SCIENCE

OBJECTIVES

PROCEDURES

Understanding
the process

attern of writina
Econtinued) 4,

5.

To
8

Read the selectlon slowly to answer
the question, Note the following:

a2« The name and function of each
part is described.

b. Bach part contributes to the totsl
process.

c. The selection clarifies the illus-
tration and the illustration
clarifies the selection.

Check understanding of process by

referring to the diagram and cover-

ing the written information.

a, Recall the parts by name,

b. Recall the steps.

Draw the diagram and label the parts.

Write a brief summary of the process.

Discuss how the process pattern can
usually be identified.

a, It involves an illustration,
be. It explains how something operates.,

ce It contains many actlon verbs.

-=-Test this reading skill using charts and
text which describe a process.

!

lk-2sk pupils to suggest a2 mnemonic word or
phrase that would help cne remember the
steps in the process.
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SCIZNCE

OBJECTIVES

PROCEDURES

Understanding
the factual
information

pattern of
writing

A body of infor-
mation is de= ..
scribed very
specifically and
is usually accom-
panied by illus~
trations.

EXAMPLE: Parts of a flowering plant

Stress the steps in reading the factual
information pattern

Te
2

3

Survey the lesson in textbook.
Pose questions from boldface print,.

Read carefully to answer questions.

Refer to diagrams. HNote special ... .

terms, 4sk:

.a, What are the distinguishing

characteristics of each part of
the system (size, shape, color?)

b, How do the parts contribute to
the whole?

Diagram the system and label parts.

Summarize by listing each part of
the system and describing features,

Discuss how the factual information
pattern can be ildentified:

a, Usually a whole is divided into
its parts for description.

b. Usually there is a great amount
of detailed description.

ce. Usually the text describes the

" purpose of each part but does not
point out the actual process.
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SCISNCA

QBJICTIVES PROCEDURES

§ Understanding

: the factual

. information

i pattern of

E writing
(continued) ~~Ask pupils to write definitions for: a

i' ' ball-point pen, and other common objects.

-=-Ask puplils to write a detailed description
of a desk.
{ Understanding

the problem
Solving pattern

1 of writing ILARPLE: Fighting Disease
; A problem is Ootress the steps needed for effective
' cescribed and reading of the problem solving pattera.
i solutions are
given, 1. Survey the chapter. I'ote vroblems

discussed in boldface print and italics.

2. lead to learn the meaning of the
( italicized words.

{ 5. Read the entire selection carefully

‘ a, That is the problem?

b. When and where was the problem?

{' : c, ‘Thy did the probleml exist?

d. That stevps were taken to solve it?

‘ e. Jho contributed to the solution?

i f. That are the results?
4o Apply information to a current problem.

5. Summarize information using 5 V's and E.

Lassssmacnt »
v
v i .
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SCIZENCET

b

QBJECTIVES

PROCEDURES

Understanding
the problem
solving pattern
of writing
(continued)

Understanding the
classification
pattern of writing

Jiving things or
vpiccts are
2lassified and
iikenesseg and
afferences are
volnted out.

5. Discuss how the problem solviig nattern
can be identified usually.

a, It involves a difficulty common
to most people,

b It names scilentists,
C, L1t is a historical account.

--Pose a problem to be solved such as,
"“That would happen if you could attend
any class you wanted to as frequently ox

as infrequently as you vleased?"

SLATPLOs Vascular plants
3tress these steps.

1. Read and discuss boldface print.
lote how subtopics relate to the
nain topic. Fote diagranms.

2. Write topic and subtopics on the
board. Discuss the likenesses and
differences of subtopics,

3., oSxplain that scientists classify to
distinguish relatiounships.

. Read to determine the distinguishing
characteristics of each group.

5. Summarize, Draw diagrams if needed.
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SCIZNCE

OBJECTIVIS PROCEDURELS

Understanding

the classification
vattern of writing
(continued) 6, Discuss how the classification
pattern can be identified usually:

—e-

a, It contains illustrations or
pictures within the lesson
which appear to have a definite
relationship.

b It usually contailns names in
bold face print of things bhe-
longing to a commoil groupo.

To determine whether or not pupils are completely
familiar with the problems involved in reading sclence
paragraphs and the variety of approaches needed in reading
science writing, reading teachers will want to use prepared
material from the study skills kits and teacher-made work
sheete,

In several eighth grade classes followlng the initisl
study habits discussion in the fall, pupils chose two con-
tent subjects out of three for concentration. Pupils worked
with partners for three weeks improving thelr content area
reading skills as they read to answer prevared guide sheets.
At the conclusion of the unit pupils were teeted both from
their text books and a printed test to see what growth had

aXen place,

Informal discussions with puplls axd their special
teachers indicated that this was a worthwhile project. The
reading teachers became more aware of the problems faced by
2ontent teachers., Teriodic content area study periods were
schedunled when pupils received help from the reading teachers
with their dalily assignments.,



R g

IMPROVIZIG STUDY SKXILILS IN THE CONTENT SUBJACTS

SOCIAL STUDIZES

Soclal studies reading frequently resembles a narrative,
and this similarity often leads pupils astray. They tend to
read the text as if 1t were a pleasant piece of fiction, ith
little regard to the ccncepts, the causes and effects, and
the details which they might have to remember.

Other problems present themselves in the usual practice
of using one basic textbook for all pupils, These are:

the variation in reading levels which exists
within the book from unit to unit

the variation in reading abilities within |
any grouplng of nupils

Hany teachers do attempt to find materials written at various |
reading levels; however, it is difficult to find specialized |
content written on several levels, Concepts do not always
retain their velidity in simplified texts.

fevertheless, social studies teachers can make some adap-
tations for the less-able readers, Guide sheets and tests
can be written in simple wording, The librarian can be con-
sulted for hel» in book selection. If need be, some pupils ‘
night be required to read only major headings of a chapter and
receive the help of a student reader for the more difficult
narts., Social studies teachers show many movies, which when i
treated as a text book with PURPOS3IS for LISTE:ING and a
review at the end of the showing, are extremely valuable for
all readers.

In the reading of social studies the student should re-
celve help with these kinds of problems:
decoding the specialized vocabulary
recognizing the patterns of wr:ting :
interpreving the graphic aids

breaking dovn information intsn logical units |
of understanding which can be ~ememiered

reading critically to evaluate sources,
bias, and authenticity of detail
The PROCZIDURES which follow are intended to be carriad

cut using the puvils! ovm social studies toxts and other
natverizles.
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SOCIAL STUDIZES

OBJECTIVES

_PROCEDURE

Understanding
cause-effect
relationships
ii historical
accounts

i

-~ 3.l P1L3E: Drake upsets Spanish trade

monopoly.

Stress how to read to uaderstand cause-~
effect relationships

2ead iantroduction, boldface print,
margin eantries, summary, etc.

List the major events,

Construct the following chart:
SVl CAUSZS SFFICT

oy

(names, dates,]
places$ g

4
¢
|
]

Read carefully., ¥ote illustrations.
Watch for gignal words: dates, names,
places, reasons, effects, causes,
aemind students that the purpose for
reading is to chart the causes aud
effects of each event.

IVAITe Sir Francis Draie claimed land
in California fcr British in 1577.

CAUSZS: Drake iwished to uvwpset the
Spanish trade with the iollucas. After
raiding Spanish ports and ships, he was
blovm off course and landed on the
coast of California,

RESULTS: Quzen lizeheth I knighted

Drake, He rzce: ved part of the plunde: .,

Other?
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SOCIAL STUDIES

0BJZCTIVES | PROCEDURES

Understandiag :

cause=-effect ‘

relationships

in historical ;

accounts E

(continued) | 5. Note how one event leads to the next.

, (listory is a chain reaction of events.)
Note how chapter heads give overviei.

6. 1alke a time line of major events.

—~~Compare this account in two other books.
-Pose the gquestion, "How did this event louk
 from the Spanish point of view?"

Understanding howi

to decode precise

lepal terminology . SXAMPLI: The Declaration of Independence.

Stress these steps:

1. Review the events which led to the
drafting.

2. Concentrate on each line.
é a. Xeep the background in mind.
b ‘ be Read a phrase at a time slowly.
c. Refer to any exvlanations given.
d. Check the glossary as needed.

eo ke notes of phrases, words or
terms not understood.

3. Write a sumrary of each section.

4, Consider why ez=n section was iacluded.
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30CIAL STUDIZ=S

0BJECTIVES

PROCEDURZS

Understanding how
to decode precise
legal terminology
(continued)

Understanding hotw
to see relation-
ships between man
and his environ=
ment

- s s o e ————tee A ot - et . < .

i
i

!

U
.

Reread each section, consulting the
summary and the list of definitions,

(6)
.

Check with the teacher or librarian
for a book that gives a simnlifled
explanation.

~~oxtend the activity by leading a dis-~

cussion on the possible interpretations
of a phrase frowm the Declaration of In-
dependence.

IXAMPLEs Life in the Outback in Australis
Stress these steps:

1. Read lesson heading. Discuss inforu-
tion already knotvm about the topic.

2, Survey lesson, lNote visible differcnces
and likenesses with other countries
studied.,

5. Locate the country on the map, noting
size and location,

4L, TPose questions from lesson headings.

5. Read carefully, noting illustratious,
maps, diagrams, and other alds,

6, MNote also the a.mas discussed, their
environments 1 ¢-:oditions, and the
effect on tives powvulace,
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SUCIAL STUDIES

OBJECTIVES PROCEDURES

Understanding how
to see relation-
ships between man
and his envirgon-
ment

{continued) 7. Summarize the information:

a. Location or area

b Znvironmental conditions

c. Man's adaptations to conditions
d. Man's changes to his environment

--Pose the question, "Does the author want
you to belleve that.the aborigines have
received fair treatment?"

Understanding how
to decode legends
as a key to read-
ing maps --Select a variety of maps in the student's
textbook to 1llustrate the following:

1. Relief Features: Discuss the use of
color to show elevation, etc.

2, Direction and Distance: Use the
scale in the legend to plot distance
from one point to another. Discuss
North, South, as found on a variety
of maps,

3, Soclal Data: Note slze of communities
and the relation:hip to topography.

4, Scientific Tunformation: Note loca~
tion of mineral :ieposits,
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SOCIAL STUDIES

0BJECTIVES PROCSDURES

Understanding how
to deeodx: legends
as _a key %o read-

ing maps
{continued) 5. Buman Pactors: Iote location of
cities, canals, dams, hlghways, etc.

6. Political Information: INote boundarier,
capitals, trade routes, etc,

--Discuss how various symbols are used to
represent pertinent data concerning a
country.

L -Discuss maps and graphs as the author's
mgthod of capsulizing masses of informa-
tion into an easily interpreted format,

-~3uggest how the USA might be graphed
from the viewpoint of a five year old.
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Teacher's Wotes--~Ideas to 3Ihare
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THZ ADVALICED SKILLS

HPROVING CRITICAL RIADING

- ey g o

WHAT IS IT?

"Critical reading is the kind of reading done when per-
sonal- judgment and evaluation are involved,'" Saith (7,p.18)
states in differentiating this higher level- literacy froa the
basic skills which underlie it., It is reading at its hest--~
skillful and efficient. It is the ikind of reading which col-
lege students find they need. It is the kind of reading which
every thoughtful buyer and voter should do before purchasing a
product or endorsing a candldate.

3ssentlal to the teaching of critical reading skills is
a teacher who is himself a critical reader, Teachers find
worthwhile the Great Books Foundation program either as a
participant or as a trained leader, raising questions which
cannot be answered »narrot fashion. Learning to frame thought-
provoking questions requires much practice. —earning to read
critically requires deep thought.

The ability to read critically, according to iHuelsman,
involves the following: (10, p. 227):

1. Defining the problem and delinlting it
2. Formulating a hypothesis
3e Locating information concerning it

4, Determining that a statement is important
for a given »urpose

5. Distinguishing the difference hetween
facts and opinlons

6. Ivaluating the dependability of data
T« Judging the competency of a given author
as regards the validity of his statements

on & given topic

8, Criticizing data on %“he bzsis :f its com-
pleteness and accurwsy

9, Suspending judgiment until all evidence 1is
assembled and evaluated
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RITFALLS TO CRITICAL THINKING

poreeeny

Huelsman lists hazards which trip the superficilal read-
er: (10, p.227)

1. TFailure to detect errors in inductive
reasoning (from facts to general con-
clusion) and deductive reasoning (from .
general principle to specific conclusion) .

2. rfailure to examine all the alternatives i

3, PFallure to detect false analogies
4, Failure to detect overgeneralization
5. Mailure to identify oversimplification

z

!

6, Failure to detect a shift in meaning :
of a term

Te Tailure to detect distortion or sup- _E
pression of the truth

8. Permitting emotions to anaesthetize
critical poweXrs

It is evident that the ability to read critically is
not acquired automatically. As soon as the vpupil has literal
comprehension of what he is reading, "why" questions may drew
out a deeper level of comprehension., .Critical thinking can

take place at any grade level, but teachers nmust provide the
opportunity.

Jith the wide range of reading abllity in a regular clags-
room,; not all pupils will be able to use the same content to
th= same depth of critical analysis, However, all pupills can
be expected to f£ind proof for their answers to workbook exer-
cises and they can be given the gpportunity to argue for the
ansvers which they have chosen, irrespective of what the KI¥

or AUSHER BOOX states,

The reading material must be easy enough for the pupill to
engage in critical reading. One cannot make valid judguents
no0r stand up to penetrating arguments 1f a couplete comprenen-
sion of the material is lacking. If the teacher must help too
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much with the reading of the book, there is bthe dauyzer that
the teacher's opiuion will be revealed, and thus influeunce the
young reader., To arrive at an evaluation, relationships must
be noted and comparisons made, As soon as a pupil has read

two books, he has a basis for comparison in giving his reacticz
to hls reading. He will not complete even the first book if
the reading of it is too burdensome.

GUIDLLINES FOR CRITICISM~~STORIES

To help pupils to grow away from the stock answers, "It
was boring," or "It was exciting," with no further explanation,
teachers might use Iunsteen's 1list (2) as a guide for helpirg
pupils. & poster with the following questions serves as a
miund~jogger:

1+ Does the author show understanding of
people and thelr problems? 3Zxplain.

2. Is the author able to carry you away
and show you another time and vplace?
How does he do this?

3. Do the facts in the story agree with
other data which you know about?

4, Are the auvthor's conclusions con-
sisteunt with the facts he gives?

5. Does he give a fair picture of more than
one side?

6« Do the characters seem real, vivid,
well-motivated? (Are there sensible
reasons for their actions?)

7. Is the plot believable?

8. Does the author have the ability to
make you forget who and where you are?

9. 1Is the end of the story a believable
result of »revious conditions?

In judging biographies pupils should note whether the to-
tal life history is given and whether or not the bilographer
allows his subject some human weakness, In fiction in vhich
the author uses factual information to convey realism, the
reader should attempt to note superficiality. 3oys who takec
~utomoblles apart are not apt to be fooled LYy writers who only
have dxiven then.,

A
A

<




IV-38

IHPROVING CRITICAL REZADING

GUIDZLINZS FOR CRITICISM=~INFORMATIONAL READING-«FmuaslI1CE .

The evaluation of source material, primary and secondary,
can be started by having pupils listen to radio, television,
or to taped speeches. It can expand to a whole unit on im=-
proving clear thinking, including an examination of many news L
papers and other printed material, In addition to the usus T
check up of publication dates and whether or not the piece is i
promotional material, such questions as Ferrell lists can {
serve as guides to evaluation (10,pe230~231):

1« Are the statements of fact that are ;
offered as evidence reports of ob-~ -
servation, inferences, or hearsay?

2, Vhy should (or should not) the state= !
ments of fact be considered relliable?
:Tho made them? that was his purpose? !
‘Tas memory relied upon? |

3. Is the evidence relevant to the question?

4, Are relevant facts, both for and
against, presented?

5. Do the facts mean what the author !
thinks they do?

6. “hat is the proposal? Should we i
believe it? Tthy? ’

Te ‘That are the consequences of acting
on the conclusions drawn?

8. ‘hat are the possible alternative
conclusions?

One of the more common exercises in critical reading is
the analysis of propaganda for a particular product or cause.
Pupils are taught to identify common propaganda techniques
through a study of advertisemeunts. To understand the power
of words and to recognize the nature of the metaphor requires
a precise and extensive vcecabulary., Lxercises are undertalken
in refining word meaning, in perceiving g&glﬁg;us relation~

shins, and lL deteoﬂlnv tne rather obvious His snting in conr -
taticne. ("I'w svelt. ZLoulre slinm, He's SPLnny,” 1llu8ur:ce
the savorable wvay in which one alludes to himselfs) Young
children can learn a 1little about distorticn of meaning,.
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There is some danmer in teachiag critlical thiuking and
reading skills. Strang says that some »upnlils may tend to de~
velop a generally derogatory attitude toward everyone and
everything. Oritical thinking does not necessarily mean belng
critical in a destructive way (9,p.386). And De3oer waras
that it should be made clear that the reader must have sone

trust in the authorities of the field or a mininua of learning
through reading will take »lace (1),

JUNIOR GREAT BOOKS DISCUSSIONS

Among the best activities for encouraging critical read-
ing and thinking 1s the free, yet directed, Junior Great Books
session. In the iaperville program trained volunteers from
town conduct twelve sessions in the seventh and eighth grade
honors reading classes, Fifteen pupils are scheduled with
each two co~leaders. The reading teachers and librarians are
trained in the techniques and theysubstitute as needed in thess
twelve discussions, Other classes enjoy small group discussiloils
¢f bnoks read in conmon by six or more puplls,

In general, the questions as indicated in the Great Zooks
co~leader's manval are of three types (8,p.14-27):

1. Questions of Fact, which require a par-
: H o
ticlipant to offer a quotation or a para-
phrase from the boo'i.

Questions of Interpretation, which ex-~
plore what the author means aud requlres
that the varticipaut offer an opinion
which can be upheld by evidence from

the book.,.

5» Questions of Fvaluation, ihich ask the
participant to determine in what re~
spects he agrees or disagrees with the
author's meaning, or to vhat extent the
book has application to his ovm life.

Cne participant's answer becomes the springboard for the nexi
guestion. A winimum of "Questions of Zvaluation' character-
izes a good discussion because the introduction of personal
opilnion is not a good problem~-solving technique.

Additional bheunefits are gained if from time to time the
group evaluates the discussion, noting vhether the contiribu-
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tors use exact, nrecise language, whether or not the ideas
presented are relevant to the point under discussion, and
whether the participants really understand the role of the
leaders. DPost sesslons conducted by student leaders are
worthwhile, The volunteer co-leaders, the teacher, principal
and others Jjolin with the students to discuss a short selec-
tion which all have read. The adults find these youung people
challenging advocates for their own points of vier.

DO Tz EUCOURAGTS CRITICAL THII(ILG?

In the pages which follow are a few suggestions for en-
couraging critical reading. =ven the best of these activities
will have little transfer to the reading of history, scieince
or literature unless the reader begins to question the text
book author now and again. Improvement in critical reading
will be slight if counfined to Just one project per year in
the reading classroon.

Teachers must allow differences of oninion to be ex-
pressed at the same time requiring proof for statements gilven,
Those teachers who encourage a sensitivity toward the iacon-
gruous, who show an appreciation for humor and satire, who
can laugh at times at their own gullibility, create the kiund
of classroom in which students become alert to all kinds of
relationships which broaden thinking., ‘/hen all students are
challengzed to think beyond the print, then and only then, is
reading high-level thinking.

L 4

rlaterials available for implementing the objectives and

procedures which follow are described in the YZLL0 PAGIS.
It 1s the teacher, however, who is the key to whether or not
mucxn inprovement in critical reading occurs. e 1s in con~-
trol of the weather which promotes a climate for clear and
critical thinking. Teachers will want to refer to Section I,
in this GUIDZ to refresh themselves with ideas for beconing

an "inquiry" teacher.

i
i
§
{
H
1




IMPROVING CRITICAL READING

03JECTIVES

PROC SDURZES

Understanding that

drawing sound coi-
cluslons requires
sound evidence

Te

Determining
whether or not
the wrriting is
based on fact
or opinion.

Determining
whether there
is sufficient
evidence,

Determining

the author's
purpose, mood,
style, or slant

Determining
viether the
voice, tone,
and facial ex-
pression of a
speaker affects
a listener's
response,

~=Use

story and give

stateients

Have pupils evaluate each
the basis of the evidence
(Yes, Yo, -aybe)

IXAHPLE

1+ Goldilocks was angry with her parenis

and ran awvay.

--Use a nursery rhywue or familiar children's

concerning it.
statement on
in the story.

"The Three PBears'

2. Goldilocks was aware that she 1ras

breaking and entering.

3, Goldilocks ate all of Baby Bear's

porridge.

4, Goldilocks receives unsympathetic
treatment by the author.

5. This story

is true.

newspaper clippings (with straight-

forward accounts of happenings to begin
with) and ask pupils to substantiate
statements concerning the items with
evidence to which they can point in the

text.

these above,

~-~Have pupills prepare similar exercises to
(Teacher may wish to dupli-

cate the better ones so that all have

copies.)

Procedure:

1. Have incident read orally.

2. Lave pupils write answers to prepared

questions, given orally.

166




IV-42

IMPROVING CRITICAL RBADIING

-

OBJECTIVES PROCIDURES

Understanding that
drawing sound coin-
clusions requires
sound evidence
(continued)

By

5. Determining 3. Have pupnils now read the same story
vhether one silently and auswer the same questions
can evaluate as were given orally,
accuracy betted
as a listener, 4, Have pupils discuss the differences
a reader, or 2s between the answers which they gave
an observer, to the oral exercise and those whicih

they gave after having a chance to
read the story.

Differentiating
betireen statements
of fact and opin-~
ion ~=Instruct puplls to label the left side
of the notebook page, Qvinions, and the
right side, Facts.

1. Have puplls list phirases which alert
the reader to statements of opinion,
such as:

better, good, bad, pleasant, great,
should, must, ought to, will, is
sure to

2, rave pupils read statements and write
1thether they are fact or opinion.
(The first word of each will suffice
to save time.)

3. Have pupils listen to tape recorded
reports of a student council meeting,
a game, or assembly. Ask them to jot
notes on the gpinion and fact pages
of statements they have heard.

&, Have pupils collect headlines and
paste them on the proper page deter~
mininzg whether any word of opinion is
evident,.
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OBJECTIVE

PROCEDURIS

Recognizing the
author's view~
point

Understanding that
reading something
in print doesn't
necessarily make
it infallible

~-Have vuplls examine nevspapers to see if
both sides of a controversial event is
covered., Have pupils look for editorial
opinion within the stories.

~~Collect and analyze editorials and letters
to the editor, :

~~Compare a fictionalized story with a
bilography of a famous person; then com-
pare with reference book account,

1. Have pupils note what pnart of person's
life was covered.

2. Have pupils note pure fiction, legend
or nyth,

3. Have pupils note bias if auny.

~~Use kit materials in which a pupil reads,
indicates his answer, corrects it with
a key.

1. Tell puplis that the answers in the
key can be challenged and that credit
will be given if a lozical argument
is advanced.,

2. Have pupil prove his choices.,

a, Check his accuracy by noting re-
ferrents, negatives, and "turn-
about" words such as, but, however,
etc.,

b. Have him use context to explain his

using key words and phrases.,

choice, Have him express the analogy
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QBJZCTIVES | PROCEDURES

Understanding theat
reading something
in print doesn't ,
necessarily make
it infallible
(continued) c., Have him present evidence to prove
or disprove that recent advances
might make content out-of-date and
affect meaning.

3, Xeep a tabulation and notation of
items challenged by pupils over a
period of time.

a, Choose five items receiving imost
challenges, print them, have class
male choices.,

be Tell them the key book choices.

c, Have them pnresent evidence from
context to argue case..

“nlargiing and
refining vocabu~
lary ~-Have pupils find synonyms for the over-
worked word very.

EXAMPLE:  yvery sensitive

touchy, vulnerable, easily
offended

~-Zncourage pupils to compare descriptive
words by looking for new words that de-
scribe degrees of meaning.

BXAMPLES ¢

Low degree Highexr Hichest

regard respect esteen
admire

remove eradicate exterminate
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QBJ SCTIVES

PROC EDURES

Becoming aware of

the shift in mean-

ing through the
cholce of words

Recognizing
common types
of propaganda

1.

T,

.~Play the game of connotations,

Choose three words with about the
same denotation, but with different
connotations-~favorable, less favor-
able, and unfavorable.

Assign the most favorable to "I,"
the less favorable to "you,'" and-the
unfavorable one to "he-or she."

ZXAMPLES

T am (plump.) I ami{discriminating.)
You are (fat., You are {prejudiced.)
He is (gbese.) He is (bizoted.)

~~Teach the 7 comwmon propaganda techniques
by using films, books, and pictures.
(Jame Calling, Glittering Generality,
Transfer, Card Stacking, Testimonial,
Plain Folks, and Band Jagon)

Arrange 7 bulletin boards and have

pupils bring in ads which illustrate
each.

Collect samples of each typwe and have
them put in envelopes so that npupils
can practice matching ads illustrating
types of propaganda with samples on
bulletin board.

Collect samples of good propaganda
such as, "See your dentist twice a
year." "Don't be a litterbug."”

Collect and display political cartoouns

and note not only the tag~lines but
the distortion of features.
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OBJECTIVES . PROCEDURZES
Recognizing

common types
of propaganda
(continued) 5. In an election year read what the
leading candidates and thelr sponsors
advance as credentials for office.
Check an unbiased source such as
League of Women Voter's material as
well.

Analyzing news-
papers to note
editor's and pub-
lisher's policy ~~Buy six or more newspapers printed <the
same day from sources throughout the
country.

1. Analyze the front page make up to note
vhat stories receive important space
and big headlines. Compare.

2. Analyze the amount of space devoted
to national news, local news, and
international nevs,

3. Note any local crusades.

N.B. DNewspaper projects can be done in cooperation with other
departments in the school. Reading teachers may wish to
teach skimming skills, finding main idea, details, etc.
as well as critical reading skills.,
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Teacher's Wotes~~Ideas to Share
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THE ADVANCED SKILLS
I.PROVING RATZ OF COMPREHENSION

TEACHING "SPZED RZADING"

Because of the increased volume of reading students are
required to do in the secondary schools, instruction in rate
improvewment is provided for pupils who have adequate command
of the basic reading skills. The emphasis throughout this
aspect of the program is in teaching each puplil to vary his
rate of reading according to his purpose and the difficulty
of the material for him., Thus there is no aVerage”_?éte of
words per minute which every pupil must reach in any particu-
lar content, Throughout the total developmental reading pro-
gram students should be learning that our goal of instruction
is to teach more efficient ways of reading which will yield a
quicker and better understanding of any content. That slorw,
careful reading 1s quicker in the loung run for certailn pur-
poses is an aspect of reading efficlency.

Plexibility of rate or "shifting gears" in reading makes
for a businesslike use of time., Belng able-to find what is
needed with a ninimum of searching saves hours for study, for
serious reflective reading, or for reading the extra books
suggested for course enrichment. Junlor high students who
recelve practice in varying their rates of reading begin To

realize that it takes real effort to eztruct sufflclent mean-~
ing quickly,

Parents are interested in the "speed" aspect of the read-
ing program and may suggest that their child who 1s having
difficulty with reading mlght profit from speed drills, Teach-
ers will recognize that lack of speed or failure to chlioose a
proper speed may be caused by skill deficiencies which must b=
corrected first. 1t 1s most 1muortant that teachers stress tie
phrase "speed of understanding” or "rate of comprehens1on in
discussing words-per-minute figures. ‘

The chart which follows indicates general guidelines for
inproving flexibility of rete. Lo words-per-minute figures
are given because the difficulty of the material for the partic-
ular reader varies., rater, in the drill exercises, and 1f so
desired with the recreational reading, wWords-per-minute rates
and the "index" are recorded. atudents are encouraged to
beat thelr owm.records, not those of 'their classmates.,
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PURPOSE

o locate a single piece of

information

1. date, number, or name

2. a comparison among
ranked facts

3. a new word in context

4. an item in a paragraph

of small print

To survey a selection using
printer's aids, key words,
to get a general overview

boolk or article for fun
reference material re~
lated to one topic

main points of chapter
to raise questions for
'reading to find" later

To find main ideas and certain

details

1. what's going on in the
world (who, when, where,
what, why, how)

2, the next event in a se-
quence

3. fact questions in a study

guide or at end of chapter

In read with maximum under- .

standing

1. complex plot

2. explanation; directions

3. assignment requiring
outlining.

4, selection requiring

sharing of reader's
interpretation

MATERIAL

directories
tables
charts
books

want ads

fiction
nonfiction
textbooks
encyclopedias
technical
articles

newspapers
magazines

easy fiction
text book IF
easy for the
reader

less easily read

essay, novel,

play
science text

Junior Great
Books

or
scanning

very fast

not a
“true"
reading
rate

comprehen-
sion not
involved

careful

reading
follows

SPEEDED
reading

AVERAGE
to
SLOY

with

rereading

To be certain that the flexibility traihing carries over to out-of-class

reading tasks requires the cooperation of the content teachers and periodic

checlk-ups by the reading teacher.

7 - 50
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IMPROVING RATE OF COMPREHENSION

CHICKING THE SPESD LIMITATIOLS

Before bezinning a program of rate improvement the
teacher and students may discuss the factors which linit
how fast a person can read. Triggs (7) and others indic
the following obstacles:

T,

The eyes' ability to move rapidly

and to rnercelve print quickly. Vision
problems such as acute astigmatism nmay
interfere with speed of perception.

The reader's personal '"reaction time."
Rate of reading and rate of thinking
are related. A slow reacting pupil
possessing adequate skills should not
be pushed or he may lose security in
the total reading act.

The ability to concentrate by reading
aggressively and sustaining the effort.
Any pupil with a problem, real or ilmagi-
nary, is not likely to want to compete,

Command of the basic reading skills
sufficient for the level of reading
material. In geuneral, it is poor
practice to_emphasize speed for a nupil
showing less than 6th grade fundamental
reading skills. .ultilevel materials for
improving rate are available.

FPapiliarity with the content. There will
be fewer regressions and delays in assimi-
lating new ideas. However, if word recog-
nition skills are inadequate for the tech-
nical vocabulary, speed will be affected.

The writer's style. Uncomplicated sentenc
and simple paragraph construction in which
the pattern of development is easily recog
nized make for easier reading., Figurative
language of poetry requires close reading.

The printed format. Wide margins, changes

in type, and other printer's aids make it
easier to locate items.
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IMPROVING RATE OF COMPREHINSION .

AS punils move along tovrard a more intensive prosrem of o
rate 1m7rovement the reading laboratory approach is used., :
The teacher's goals are to make this experience as individual-
ized and self-operative as possible. JSxperience has shown -
that once puplls set their goals, they will ask that the room ‘
be open before school, during study perilods, and after school.

PRACTICING WITH PURPOSE-mo~-=

General gulde lines for RATZ OF COLRRIHINSIOI* work
using Dbooks, kiti, and the pacing machines 1nclude: :

1. Awareness of any limiting factors over which
the pupll has no control, -

2. The planning of an individual program wwith eacin
pupil helping hin to set realistic Noals for
overcoming the weaknesses Which he and xou agree

upon.

3. Placement of the pupll initially in narrative
material about two years below reading grade level. '

4, Insistence that purposes for reading must be estab- ‘
lished and a suitable speed decided upon before the *
exggcise is attempted. SFAIZD by ITSILEF IS OF -0

VALUZ, with most of the practice material, the )
pupil figures the RATI of COIPRIHIFSTO¥.) f»

5. Insistence that pupils read aggressively being
mentally alert for thought units which answer i
their questions. B

6. Provision for daily marking of charts and teacher .
analysis of these to change the preecrlptlon }
for further work, : g

7. 7Teriodic checking to see that students transfer
their higher rates of reading to out-of-class
reading tasks.

*Rate of Comprehension, 3fficient Reading Rate, and Index all
describe the product of the number of words read sileatly per
minute multinlied by the score on a comprehension quiz,., Thus,
Index = words per minute x 5 of comprehension,




IiPROVING RATE OF COMPREHZNSION

Specific suggestions for carrying out a rate improvement

pProgram are given
tion of materials

in the PROCIDUR.25 which follow. A descrip-
for use in this segment of the Junior high

program is found in the YELLOW PAGES.

0BJECTIVIS

_ PROCEDURIS

Training the read-~
er to concentrate,
to perceive

quickly, to react

A, Zssential input] 1.

1. Reader's
knowledge
of informa-
tion he
seeks,.

2. Reader's
concentra-~
tion to
remenber
item at
one look.

B. Eelpful aids

1. Reader's

awareness of

capital let-
ters and ab-
breviations.

PO

. Reader's

(To speed up association between visual
impression of symbol + its translation
into a meaning and response)

-~Use a tachistoscope and have pupils

Write the dissiimilar letter in frame
of six or more symbols.

2., .rite even numbers 1in frame of six
or more symbols,

3. Pronounce flashed spelling words,

~-Provide duplicated columns of a phone _
book and using a stop watch-have pupils

1. Find the address of John Joseph Smith.

2. Locate the number of the Dulrage
County Sheriff's Police.

3, Search for other specrfied items
attempting to beat theilr time as
they work.

l-~-Provide the class with the same want ads
and have themn find specific bits of in-~
forration.

;siegiEVlE%e'"PTGPare'a gulide sheet listing phrases
necesgagy from a set of text books avallable to
material the class. Have pupils find and record

the word nefore and the word after the

phrase. 3tarting time and finishing
time should be recorded.

DXAL L;: | OR :ORD
PHRASE PAGE BEFOR. APT SR
into salvos of 11

P g cevar—_ — e e

nailed placards 27
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OBJECTIVS

f PROC ZDURES

Training the read-
er to use skimmiag
speed to survey
assignments and
other reading for
main ideas, cover-
age, source for
questions

A, Growth in
learning what
to look for
and where to
find it.

Growth in
recognizing
author's plan,

Growth in
apprecilation
of SQ3R as a
study aid

Growth in
realizing

that skimming
helps to
determine a
sultable speed
for reading.

--3ee the 333R technique and review SURVIY
steps.

--Write on the board, "Read from page
to page in the text."

1. Have pupils skim for 3 minutes or less.

2. Ask general questions about
a., ocequence of main thoughts.
b. Contents of tne summary,
3, Have pupils write two gpecific gques-

tions which they will read to ansgwer
when rereading carefully.

-~Repeat the foregoing techwu
to time giving cnly <he 1=
"Read from pags_ __  to e

This is oue of the opecst ways tu determine
whether or not pupils are transferring
procedures to out-of-class reading.

ique from time
rse directions,
it

- N g
[AQ .!:’"‘L" [ s

~-FHave pupils skim for 30 seconds before
reading a timed article,

=

1. Ask pupils what relation the title

has to the contecat.

2. Ask whether the material looks diffi-
cult to read., Thy? ihy not?
3. Ask wWhether they noted a summary.

“Thy might there not be one?
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J OBJ ECTIVES PROCEDURZES

Training the read-
er to use skimming
J speed to survey
(continued) ~~Have pupils follow directions for skimaing
prior to reading story films. ¥hat pur-
poses do they see for reading that partic-
ular £film? ¥Yill they need to read more
.- slowly? thy?

Training the read-
er to use speeded
- reading to note

i main ideas and

-

doeamand
v

detalls -~ixplain the 1nverted triangle of
i newswriting: "lead paragraph © (5's, H):
! "body” paragraphs (elaboration of the izad,

—-Prov1de news paragrarphs and have pupills

1. Underline the main idea and mark 3/
on each clue to important destails,

2, Have pupils note the relation of the
headline to the article.

: 3. ZFor training the wewm: 7 heve puplls
i read quickiy, tvva ci:.ppilnz over,

and write i:ta14 in wzquesie., aepeat,
? Training the read-
er to use average
to slow speed to
gain maximum undex]
standing -~Discuss the difference between light read-
ing and study readinﬁ betveen Tfiction arnd
nonflctlon? between "easy" content sub-
jects and "hard" subjects. Use questions
such as: »

1. What makes a subject difficult for you?

2. ‘hat difference in the author's or-
ganization and style do you notice
between social studies paragraphs and
science content? (Use text books or
excerpted pages.)
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OBJECTIVES _ PROCEDURES

Training the read-
er to use average
to slow speed to
gain maximum under
standing
(continued) 3. How might your purpose for reading
differ from one page to the next in
the same text?

4, How would you alter your speed to
sult 2 particular purpose?

~~Provide a paper back novel of light
style, a social studies text, and a
sclence book for each pupil.

1. Ask puplls to read for five minutes

in each book, teiling them that they
will have a qui:z.

2. Have them write Lrow many pa;2s they
read in five miwates in esci book.

3. Have thea write a complete senteince
giving the wain idea iu the pages
covered.,

4, Administer o qui: over the ~ontent
of each selectici. maitiung sure to ia-
clude gpecific detail,

5. Discuss selecting a suitable rate for
study reading in each content subject.
(See CONTILT SUBJICTS, IV, im this
GUIDE for further discussion.)

F~Provide a selection from the Junior Great
i Books or another source. The content
should lend itself to reflective thinking.
Use the questioning techniques described
in the section, IMPROVIHG CRITICAL 23AD-
I¥G in this GUIDE, Discuss the need to
reread and reflect,
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0BJ SCTIVES _ PROCZDURES

Overcoming common
handicaps to speed}-
ed reading -~-3tress reading for thoughts, showing that
not all words are equally important.

f A. Flord by word 1. Use news clippings and cross out all
) reading but the essential words reducing the
paragraph to a telegram,

1. Lip move~

aent 2, Practice looking for key words and
phrases in easy material-~circling
2. Vocallza- or underlining quickly to spot ldeas.
tion

-~Use hand pacer to increase visual span.

| 1. Take 3 x 5 card and put small arrow
) midway across the top.
: S .

—
H
l ‘——-’-J

2. TFix eyes on the arrow while drawing
g " the card down a column of print.

L ~-Draw line vertically through a news columne.
Concentrate on the lins, —=ading vertically.
Check comprehension,

T0Ts: Experts --Use prepared triangle oi print to attemnt
disagree about to increase peripheral vision. (Discuss
the possibility peripheral vision, also, reading ahead

of widening eye vhile reading music.)

span. However, . .
the activity habits fo form
does ncrease | oyes on {ho line
and the readér . look at the center
can get key ideas do a littl¢ each day
regdin vertiocall drill makes|the reader
g - I see with a wide eye span
steady practige helps. much
try to do this|when you read
look steadily at the mid-point
are you still se¢ing both edges?
If so, your eye span is excellent,

#Leedy, Paul D, Imdrove Your Reading,p. 62
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I1PROVING RATE QF COIPRZHENSION

————- " w————

e

0BJ ZCTIVLES —  _PROCEDURZS

Overcoming common
handicaps to speed}|-
ed reading
(contiaued)

| S |

-~Have pupil place pencil between lips and
exert pressure to hold pencil as he reads ‘
to overcome 1lip movement while reading.

¢

3., Regressions |-~Use mechanical reading pacer or hand pacer,
suich as a 3 x 5 or 5 x 8 unlined card.

Pt |

1. Set mechanical pacer according to the
instruction manual or aspproximate the

speed. The pacer should be pushing
the reader,

§ vy

yarerreg

2. :ove hand pacer dowa over print
covering the print read.

3. Discuss yhen is the right time to fo
back over what was read.

§ ey

4, Zvaluate by asking only for the maln
idea, not details. (This is important
in building coufidence.)

[Ty

Developing general
reading efficiency]
and becoming ac-~
quainted with
techniques

[P

--Inventory pupil's pressnt rate of under-
standing before starting an intensive
program. (see GRADZ 8, TH. READIIG LAB-
ORATORY, in this GUIDZ for help.)

Ny

1. Observe performance during inventories.
a. Lip reading and head novement [
b. Distractibility

c. Tension under timed conditions !

d. 32xcessive slowness or excessive
speed
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TMPROVING RATE OF COMPREHENSIOLN

oy -

QBJECTIVIES

LA — v —

PROCEDURLES

Developing generall
reading efficiency]
and becoming ac~
quainted with
techniques
(continued)

~=-Use

——

ZIvaluate comprehension generally and
specifically for as many as possible.

Discuss the results with each »upil.

Pernit him to choose which practice
material most appeals to him,

Insist that pupils sit up, brace
book, and concentrate duriang rate
imoprovement work,

Teach pupils to subtract time, to _
compute average, and to find the INDIX.

simple chart for HO.E PRACTICE using

easy library books.

DATZ I TITLS: | PAG.AS | IATIN ID3A
| RIAD g or
i in ' REZACTIOV
i I 15 i4n, .

1.

- w—

- ~Vary procedures with clisssroown materilals.

fave pupils skiim for 30 seconds be-
fore heginning the timing of the
selection., This will not yield a
"pure" wpm score, but this is not
important.

Skim vocabulary exercises before readlig
story to be airare of uvufamiliar words
1n context.

Skim cuestions beTore reading the content.

Cover with card short naragraph 3-
minute tests to prevent rereading.
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Teacher's ilotes~~Ideas to 3Share
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IMPROVING TASTE

PERSONAL CHOICE READING

The uitimate goal for any reading program is the en-
couragement of an interest in reading that will grow and
grow through a lifetime. The personal cholce facet of
the Iaperville developmental reading curriculum conmands
daily attention. Ivery pupil carries a library book to
class every day and he is expected to read daily from a
book of his choice,

All teachers share in the responsibility for helping
children find good books. The reading teacher, 3nglish
teacher, and 1!brﬂr1aa having read extensively in both old
and new books are in the most favored spot to introduce
large groups of children to good lifetime habits and atti-
tudes through literature. *When books are assigned to be
read by any conteant subject teacher, the reading teacher is
cooperative in offering help as needed and in glving credit
for the reading. ‘Then the physical education and home eco-
nomics teachers suggest books, some otherwise reluctant
readers will make a super effort to read the book., =Reading
teachers need the cooperation of all teachers. This is the
mult1d1s01p11nary approach wherein others serve the reading
teacher's goals, a nice change.

Children's tastes are unlimited. Publishers recognize
this fact by offering a seemingly endless list of new ma-
terials, 3But it is not only new books to which students
should be enticed. Older books give students insight into
the past, letting them tie together what they have heard,
read, or studied., By reading the classics of our 1iterary
heritage they can often gain an appreciation of our beauti~
ful Jngllsh language. Patteras of writing creep into the
youngster's compos1tlons, and they are usually the better
for it. Today's children have a treasury of titles to
choose froia,

Time should be allotted for children to recommend
titles and autiiors to uhelr classmates. Teenagers are mucn
more apt to comsider a pal's recommendation than a teacher's
opinion. Teachers as salemen must be more subtle. Ieading
aloud to the class and providing a FRZZ RZADING W35ZK each
semester influence many subliminally., 'Then pupils compare
their opinions of books with authoritative book revievers,
they enalyze their reactions more critically or at least
argue with more counviction,
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INDEPENDENT READING

Although the reading teacher and librarian are aware
of the INDEPENDENT reading level of each pupil and suggest
books that he can read, the child himnself should be encour-
aged to discover his independent reading level anrd read
there. By surveylng a paragraph, or page or two, the reader
should decide whether or not the book 1s for him, Neither
children nor adults enjoy reading books that tax their skills.
Respoinses or reactlons are net as meaningful if the reader
is unable to read the book easily. If a child selects a book
and then drops it before finishing, there should usually be
no penalty, though a repeated pattern of not finishing might
ve treated differently. If the topic is right and the in-~
terest is at a peak, then children can, for unexzplainable

reasons, motivate themselves to read more difficult material,
contrary to all the theory.

The 0BJiCTIVIS and PROCIDURES offered on the following
pages include suggestiouns for: interest inventories, records
of recreational reading, many ideas for establishing an am-~
bience for reading, and finally? ailds that may influence stu-
dents in selecting books. The "First Rate Books for Particu-
lar People” 1list, which follows the PROC3ZIDURES, is not re-
quired reading. It is a useful gulde, however, which 1s up~-
dated from time to time. 3ach pupil receives a copy of this

gulde; teachers use it at their discretion. Good books have
built~in ladders to good taste.

The very complete BIBLIOGRATHY lists addresses of book
clubs, book selection lists, titles of interest inventories,
and references for teachers. The reading classrooms have
small libraries and boxes of book excerynts., Lvery junior
high has a library and full-time librarian. All pupils visit
the library with a reading teacher once a week to select new
books. There is no reason for a studsnt's not having a rec-
reational type book with him every day in reading class be-
cause he has wmany sources to draw from.

The pages which follow immediately sugzest questions to
ask puplls about their personal choice books. The teacher
makes use of an important aspect of the individualized read-
ing approach ~then conference questions have specific purnoses,
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II'PROVING TASTZE

QUESTIONS for PUPIL-TZACHER CONFZIRENCZS ABOUT BOOXS

By Jeannette Veatch, The Individualized Reading Program:
A Guide for Classroom Teacning, Proceedings, i1ith :ifinual
Convention, Volume II, Part 3, International Rsading
Association, 1967, (DuPage County repriat)

COMPREHENSION AREA

Main Idea

Can you give me the main idea of the book in one sentence?

Does the satting of the story affect the plot? (time and
place)

Is the author writing about people living todey, or pectle
who lived a long time ago? How do you inow?

Was this time element important to the story? IHow?

What other book have you read similar to this one?
Hoir are they similar? '

How does the title of the book relate to the story?

Appreisal of Child's Valua Structure

Could you get into an argument about this book? Why?

On which side of the argument are ycu? ‘Vhy?

After reading this story, did you feel as though you
wanted to do something about something? that?

Did anything in this book make you change your mind
about something? If so, what was 1it?

Tould you like all your classmates to reacd this book?
Thy?

Did the bhook meke fun of anyone?

as the main character in the story perfect, or did he
or she make mistakes?

Inferential and Criticzal Reading

Did any character in this story have to overcome a diffi-
culty? If so, what do you think about the way he or
she did it?

hen you read this book, did you get any ideas which
were not actually put into words?

That was this story really about?

v ———— ..

Sequence of Stoxy

If this story were a play, what main event would make
up each act?
Hould you like to change the ending in any way? Vhy?
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About the Author

What is the naiiz of 1he author?

If you wrote the autior a letter, whzt weuld you say
about his book?

Have you read any other books written by this author?

Do you think the author wrote this book purely for

children's enjoyment or to give children inforuwation?
4Xxplain,

REASONS FOR BCGOX CHUTXCES AND CLUES 70 PERSONALITY

T

Perscnal Tlizntification

Did you like the book? ihy? -
iThat part of the book did you enjoy particularly? ‘Thy?
Did any part of this book bore you? Hhy?

What character in the story dida't you like and why?

Awar-ness of Pecr~Group Action

Was the mein character in the story ropular or uanpcpular?
Do you think there might be some chiidren in this ciass-

room wno would like the same kind of books that you
like? Why do you think so?

syvidenze ¢of lpdification of Behavior

Do you read more books now than you used to? hy? or

wny not?

Do you have some problems like people had in the story?

How do you try to solve these problems?

Did any of the actions in the story remind you of some-

thing you ever dicd?

- MECEHANICAL SKILLS

T

Word Definitions

Here is an unusual word. Can you tell me what it means?
Did you find any words that had a different meaning when

you read them somzwhere else? What was the difference?

Can you find a word on this page that has more than one

meaning? (bat, ship, walk, for example).

At |
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MECHANICAL SKILLS

2. Study Skills

Did picitures help you understand this book? How?

How do you find things in the index (table of contents,
title page)? Show me.

Can you locate the setting of this story?

Can you tell me the thread of the story by looking at the
table of contents?

3¢ Ability to Analyze Unknown Hords. These skills can be
developed best in independent writing.

Choose a word at raandom:
What is the root word?
What is the prefix?
What is the suffix?
Unlock the word meaning by telling me what this word
means with a prefix, a suffix, or both,

4, Reading for Details

The child should be questioned for details according
to the nature of the material, If the book 1s concerned
with such areas as

- how to build or make things

how to perform an experiment

the fecllowing of recipes
then reading for details may be included.

The busy teacher talking about a book with an individual
reader tends to ask the same questions time and again, A
brief record of each pupil~teacher conference should indicate
the kinds of questions asked and the Dupll s skill in answer-
ing them, Teachers may wish to post a sign-up sheet for the
scheduling of conferences, so that no youngster is missed
during the quarter. The Veatch list is compreheansive--an ex~
cellent example of questioning as a technique for teaching.
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Tupils' interests change from day to day, and the procedures’
listed below are only a few indicators of their interests,

|

OBJECTIVES PROC ZDURES
Discovering the
individual
student's
interests L -Administer a questionnaire, also called

an Interest Survey.

LXAMPLE ITEMS:

1« “hat do you like to do in your spare
time?
2, What magazines do you like to read?

That are your favorite tv shows?

&~ W
[y

List 3 books read and tell vwhy you
liked or disliked them.

5. MName a movie you have seen and liked,

Lists of Interest Surveys can be found in
the bibliography.

~-Interview individual students to discover
likes, dislikes, interests, books read,

~-~Use sampler kits such as the Literature
Sampler or Pilot Library to present to
students verbatim excerpts from published
work, Student selects a category, skims
titles and brief descriptions, and selects
a sampler to read. If he likes the sample
he will read the book.

r-Give an Incomplete Sentence Frojective
Survey.

“XAMPLE IT3IS:

1. I'd read more if
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OBJ ZCTTIVES

Discovering the
individual
student's
interests
(continued)

3ecoming famil~
lar with a
student's reading
background and
current "free

reading" -

] PROCZDURES e
—

2. I liked reading

3, I'd rather read than

4, When I have to read, I

5. To me, books

6, I like books about

7. Comic books

8. I don't like reading

~-~-Assess the student's literary background
by using the "Literary Survey."

S AMPLS TTHEMS e

Heidi 1lived in the Swiss mountains with

a., her brothers
b. her mother
c. aer grandfather

(See your department ghairman for a copy
of Scott, Foresman's "Literary Survey,'

~Xeep Cumulative Reading Records for each
r student, At the junior high level these
records should be kept by the student.
Simplicity is important for an effective
tool., The Reading Records should be
passed on each year to the next teacher.
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OBJ ECTIVES PROCIDURLES

Becoming famil-:
lar with a
student's reading
background and
current "free
reading" -
(continued) EXAMPLE ITEMS: RIADING RICORDS

1. Index cards (5 x 8) listing titles
of books coumpleted (adapted versious,
if any)

2. Cumulative Reading Record

Date Date ' Title

Category
Segun | 2nded

| | Comments .
! | Reactions !
i - : ;

.....,_{4-_

i

] i
! !
:

3. Book Checkx rists. 3tudent checks off
on a prepared list titles of books
read., Obvious disadvantage is the
limitation of the list or lists used.

4, Reading Circle. A circle or pie graph
listing major categories, allowing
space to f£fill 1n design with specif-
ic titles encourages pupils to broacen
their interests,

Developing an ;
atmosphere con-~ !
ducive to reading

A, Haterials of
nany levels
of aifficulty;
students® intert
est patteruns
kept in nind, r-Establish a regular routine of visiting
! the school library as a class every week
t or two weeks.
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OBJECTIVES

PROCEDURES

Developing an
atmosphere con-~
ducive to reading

A, Materials..,.
" (continued)

1.

~~Have a "3wap Day". Studeants trade paper-
back books and approved magazines,

--Hold a "Used Book 3ale." A 3-day plan
follows: (Ilust have principal's approval,)

Prior to I'irst Day build up enthusi-
asim., ZPrepare plenty of shelf room,
rount category posters along shelves.

First Day (Tuesday or “iednesday)
a, Students bring in paperbacks.
b. Jach book is marked with sale tag.

¢ Student name ! A1

: orices
Title are

1/2

: Class Period new

! .

' Amount price
____________________________ or
L..recelp ko _|1ess

i N

[ Amount _

|

Second Day

a., Students browse.

b. Students note titles, categories
and prices.,

Third Day~~SALZ DAY

a., A1l money is collected by teacher.

be 3ottom half of receipt stays in
book stamped PAID.

c. Top half of receipt is kept for
record of sale and repaynent to
student selling book. (/hen able
return money to seller same day to
put money back in circulation. You
sell more.)

d., All sales are final.
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OBJLECTIVES

PROCIDURES

Developing an
atmosphere con-~
ducive to readiug

A, Materials...
(continued)

~~-Cooperate with the school and city 1li-
braries by suggesting to the librarians
titles and subject areas in which stu-
dents have expressed interest.

ZJeen current.

1. Add paperback books to the library.
Teenagers love their comnpact sige,
colorful covers and current topics.

2. Borrow books from outside agencies.
Check your state library for borrow-
ing services., In Illinois, books are
available through the cooperation of
the public library from the State
Children's ILibrary in Sprinsfield.

~-3tart a School Panerbaclk Book Store.
Sell paperbacks during luanch periods,
study halls, and before and after school.
Student salesmen promote books they have
read., (Must have principal'’s approval,)

~~Display magazines and periodicals in the
classroom,

~=-Start a Book Clubd

1« 3ooks from established paperback
book club companies such as TA3B
(Teen Age Book Club) or AST
(American 3ducation Publication)

2., Junior Great Books Discussion Groups
(Refer to IiPROVING CRITICAL READING)

3. Interest meetings (formal or informal)
for the sharing of ideas, books, or
favorite authors
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PROCEDURES

0BJECTIVES

Developing an
atmospheire con~
ducive to reading

B. Surroundings
favorable to
reading

Developing skills
for selecting
reading naterial

~Require that each student bring to read-
ing class each day a book of his choice,
for Pree Reading Periods. (Fote: Teacher
should obhserve . the pupil's skills
hen he reads whole Dbooks rather than
from pnractice exercises alone. Individ-
val conferences are important.)

i
!_

~~Keep flexible. Do nét set a routine
| time for free reading. Set aside 15
minutes one day, 10 another day, and

a whole class period when possible.

l..Allow students to go to the school li-
brary if they have finished a free read-
ing book. Don't make them wait., Keep

a book in their hands. (Check with 1i-
brarian on this.)

~=-Provide a reading table or corner for
confortable, casuval reading.

-~Be observed reading and share ideas froa
'

your reading.

(~=Provide a Free Reading ‘‘eelr each senester
., in which the students are absolutely free
! to enjoy their books without interruption.

l..Use book lists. Put worthwhile titles
into the hands of studeants.

-~-Display jackets of books which some are
reading., Zncourage students to write
I catchy sub-tltles.

|
!
|
|
~- A% the librarian to review noed hools.
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I, PROVIING TASTI

_ CRIECLIVIS

PROC.IDURES

Developiig skills
for melenihing
reading material

Developing crit-
ical reading
skills throuzh
comparisons

(Ilote: See
SRITICAL ALADING
for more sugses-
tions.)

-~Present reviews, Read reviews from newvs-~
papers, magazines, journals, rfolloyw un
with student reviews.

~~Review the use of the card catalog for
finding books

1« On toplcs of interest,
2. 3y favorite authors.

--Guide parents in selecting books

Put book lists in their hands at

Open House.

T

home fliers about the school
hook store and the book

2. 3Send
paperhack
clubs.

~~3elect a book that has apneared in two
other forms (magazine serial, condensed
version, movies, tv show, stage show)
and compare the book with the two:

Did all three have the same main
idea?

Te

2. .ere there obvious or subtle chaunges

in the implication of the story fronm
the original?
3. hy were the changes made?

hich presentation did you enjoy
most? Why?

That was the author's purpose?
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l PROCIOURES

Devalnpi-a crit-
ical reasfing
skilis.thﬂough
comparisons
(continued)

P

~-Have a capable reader who 1s choosing
less "difficult" reading than he should
be dcing gcomparxs an adapted version of
the ok, vhe easier version, with the
original,

-~Ask students who read biography to:

1. 3State what the author wanted him to
think about the main character.

2., Discr.'c the gualities that the
ckhara:vzr did or did not have that
inade If»r his success or failure,

3. Guessg oy the characusr reacted as
e die throughout his life or in
certarn situaticns that were to
affect his whole life,
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PIRST RATZ BOOKS FOR PARTICULAR PEOPLE OF ALL AGSS

To Junior High School leaders:

Reading imwrovement includes the luprovement of one's
taste in books. The books on the list which are starred (%)
are over thirty years old and are considered by many to be
some of the classics which no one should miss. The themes
or ideas behind the plots are not easily forgotten. The
characters are memorable and while you are reading about
their lives, yours will be enriched. The style of writing
in these books will leave its mark with you. Some of the
phrases will sound old-fasnloned, but the word pictures pro-
duced will Dbe fresh as a current movie.

You will find that authors and educated people refer
to most of these stories as if everybody new about them.
Some of the boolis you will have read and you may now OWnhe.
Other bookxs may be a bit beyond you now, but you will grow
into them, The 1list includes books for all ages. You will
be surprised at how many your »narents have read and enjoyecd.

Place a ( ) before each bookx which you have read--~not
viewed. Zooli for these bools in our library, at home, at
public library, and in the panerback book stores, - This list
can serve as a guilde for building your personal library.

- Your Reading Teachers and Librarians

Adanson Born Free “3lackmore ZTorna Doone
Aeson Jdesop's Fables Bownar Pecos Bill
*Ailcott Little ‘lomen Srink Caddie ‘oodlawm
Little en “3ronte,C, dJane Iyre
Alexander The High Xing “Bronte, 3, ‘Juthering Heights
Taran ‘landerer “3roviaing Pied Piper of
w“Andersen Fair Tales Hamlin
& Arabian rights “Buck The Good Zarth
“Armer laterless liountain “Bulfinch Book of iiyths
TAusten Pride and Prejudice  3Bunyan Pilgrin's
Bagnold Jlational Velvet Progress
dailey irlss Hickory “3urgess iiother estwind
Ball Bristle Xace series
“rBaum The Tigard of Oz “Burnett Secret Garden
“Bennett ;aster Skylark Little Lord
Fauntleroy

“Books enjoyed for thirty years or more
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FIRST RATS BOOKS FOR PARTICULAR PZOPLZ OF ALL AGES

Burnforad
Canfield
“Carroll

“Cather

“Cervantes

“Chrisman
Clarlk

| Cleary
| i “Clemens

|
| Coatsworth
; { “Coleridge

i ;

“*Collodi
“Cooper
Cousteau
“Cronin
“Dana
Daugherty
DelAngeli

“*DeFoe
i Dedong

“Diclkens

Billon
“Dodge
*Doyle

Tinecredible Journey

Understood Betsy

Alice's .dventures
in .Jonderland
and Through the
Looking Glass

-1y Antonia

Don Mizote

Shen of the Sea

Secret of the
Andes

Pifteen

ldventures of
Huckleberry Finn

Adventures of Tom
Lavyer

The Cat “ho ‘ient
to Heaven

The Ancient
Lariner

The J\dventures of
Pinocchio

The Deerslayer

The 3ilent “Torld

The Xeys of the
Zingdom

Twro Years 3efore
the ilast

Daniel Bnone

Door in the ‘jall

2obinson Crusoe

The “/heel on the
School

The House of Sixzty
Fathers

Shristmas Carol

David Copperfield

Oliver Twist

Tale of Two Cities

The 3inging Cave

nans Brianker

Comnlete Sherlock
Folmes

“Books enjoyed for thirty years

DB ois

“roumas

woliot

Bdmonds
Sstes

“Ferber
“Field

“Finger

Torbes
rorman

R P
(R O_“{

I'ranlk

George

“Gilbreth

Gipson

“Grahame

Gray
“GIrimm

“heardy

THarris
“Hawthorne

Heinleiln

TT e mn
nenry

Eilton

or 1more

Twenty-0xne 3alloons

The Three
.usketcers

Count of .onte
Cristo

S5ilas i.arner

The ratchlock Gun

Ginger Pye

Cimarron

Hitty

Tales from Silver
Lands

Johuny Treumain

Horses in inger

Little Shepherd of
{ingdon Cone

Diary of a Young
Girl

ily Side of the

“ountain
Cheaper by the
Dozen

0le Yeller

Wind in the
Tillowrs

Adam of the Road

Grimm's Fairy
Tales

Return of the
ITative

Uncle Remus

House of “he
Seven . 'bles

“onder 3ook and
Tanglewood Tales

Have Space Suit-
W71ill Travel

{ing of the Tind

Justin llorgan Had
a Horse

Good-bye, Ilir.
Chips
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FIRST RATZ BOOXS FOR PARTICULAR PZOPLZ OF ALL AGZS
“Homer (adapted by -.d. dalcolmson Yankee Doodle’s
Churcihi) The Cousins
Odyssey for Boys ralkus Through the ¥all
and Girls «icCloskey Homer Price
Funt Leross Iive .prils :icSpadden  Stories from
Up a Road Slowly Dickens
“Irviag Rip Van /inkle and  =ayne sarthfasts
The Legend_ of *Meigs Invincible
Sleeny Hollow Louisa
“James Lone Cowhoy *Helville zoby Dick
3molky rierrill The Pushcart ‘iar
Teith Qifles for ‘atie *liontzomery Anne of Green
wlellvw Trumpeter of Gables
Kralow Tlukerji Gay ieck
Nendall The Ganmage Cup *ulock The Little ILame
“Kipling Captains Coura- Prince
ze0us Teville It's Like This,
Just So 3tories Cat
Jungle Book “Nordoff - rutiny on the
Xjelgaard 2ig Red Bounty
Knight Zassie Come Home sorth Rascal
Jonigsburs From the lized-Up Forton The Time Traders
Piles of .xs, *0'Brien Silver Chief,
3asil =3, Dog of the
Frankweiler iorth
Krumgo 1d «v.and Now iiiguel 0'Dell Island of the
Onion John 3lue Dolphins
#Lamb Tales from The Black Pearl
Shakespeare 0'Hara iy Friend Flicka
ratham Carry oy LT, #0llivant BOb, Son of
Bowditch Battle
TLawson Rabbit Hill #*Parkman Oregon Trail
Lee To Xill a Hocking- *Poe Gold Bug and
bird Other Tales
L'Zngle Trinkle in Time “Porter Scottish Chiefs
Lenski Strawberry Girl “Porter,
Lester To be a 3lave Jleanor  Pollyanna
“Lewis Youug Pu of the “Pyle rerry Adventures
Upner Yangtze of Robin Hood
*Lofting The Voyages of The Story of
Dr. Doolittle King Arthur and
#*London Call of the i/ild His Kalghts




Rankin

rRawlings
*Ruskin

Jalten
*3Saunders
Sawyer
Scott
Seredy

*3eton

“Sewell

“*Shannon
Sharp
Shepard

*3idney

Sitverberg
Smith
Sorenson

Speare

Sperry
#Spyri
#*Stevenson,

R.L.

Stevenson, i.
*Stowe

*Swift
*Tappen

“*Tarkington

*Travers

THPROVING TASTZE

Daughter of the Trevino
r:ountains

The Yearling “Van Loon

{ing of the Varble
Golden River

Bambl “*Verne

Beautiful Jdo

foller Skat:s

Ivanhoe

The White Stag

The Good Liaster #*Tallace

Jild Animals I Tebster
dave Known

Bleck Beauty White

Dobry 5

r+iss Bilanca “liggin

Paul Bunyan

Iive Little
Peppers and How *ilder
They Grew )

Time of the Great *Tisler
freeze

4 Tree Grows in
Brooklyn

idracles on Maple ¥*Yates
dill

The Titch of
Blackbird Pond

3ronze Bow

Call It Courage

Heidi

*lyss

Kidnapped

Treasure Island

Bushhables

Uncle Tom's Cabin

Gulliver's Travels

Then Xnights Vere
Bold

renrod

Seventeen

vlary Popplns

“Books enjoyed for thirty years or nmore

|
|
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,
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FIRST RATZ BOOKS FOR PARTICULAR PZOPLE OF ALL AGES

I, Juan de
Pareja

Story of tankind

Three Against
London

Twenty Thousand
Leagues Under
the Sea

Around the 'iorld
in mighty Days

3en Hur

Anne of Green
Gables

Charlotte's ieb

Stuart Little

Rebecca of
Junnybrook
FParm

Bridge of BSan
Iuls Rey

The Virginian

“Tojciechowska Shadow of a Bull

Swiss Family
Robinson
Amos Fortune,

f'reman
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BIBLIOGRAPHY
JUVENILE BOOK CLUBS

1+ American Zducation Publications (AZP book club)

2., Catholic Children's 3ook Club, 260 3ummit Avenue,
St. Paul, iiinnesota.
3. Catholic Youth Book Club, Garden City, i‘ew York,
4, Junior Literary Guild, Garden City, .'ew York.
5. Teen-dge Bool Club (TA3) 900 3Sylvan .venue, .nglewood

Cliffs, ilew Jersey,

6. Young People's Book Club, 3pence Press, 153 lorth
iichigan, Chicago 1, Illinois.,

7. Young Readers of America, 345 Hudson Street, Few York 14,
Yew York.

BOOK LISTS

1. Arbuthnot, Ziay Hill et. =1l. Children's Books Too Good
to :iss, Cleveland: ‘lestern Reserve University, 1966,

2, Berner, .ilsa R, and Sacra, :abel. 3Basic Book Collection.
for Junior High School., Chicago: American Library
Association., :

5. 3o0ks for the Teen ige., {annual list of the lew York
Public Library) -ew York.

4, Illinois Reading 3ervice, (annual lists for varied sroups

including graded lists} P.0. 3ox 277, Bloomington,
I1linois,

5. Larrick, iiancy. A Parent's Guide to Children's Reading:
How Parents Can Help. i'ew York: Doubleday.

6., Spache, George D. Good Reading For Poor Readers.
(a. pooling of other bibliographic sources which is
periodically updated) Champaign, Illinois, Garrard.
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TLRACTIVE TASTH

BIBLIOGRAPHY

INTEREST SURVIYS

e Dolch, 2.7, 4 Maaunal For Remedial Reading, second
edition, Champaign, Liiinoiss:  Garrard Company, 1945.

2, Harris, Albert J. How To Increase Readinzg Ability.
Lew York: David clay Ooupahj, 1950.

3. Kottmeyer, Tilliam. Teacher's Guide For Rcomedinl
Reading. St. Louis: Tebster Division, licGraw-Eill,
G559,

LITIRARY SURVIYS

Huck, Charlotte S. ”Tal cing Inventory of Students'
Literary Background," Chicago: 3cott, Foresman and
Company, 1267. :

Permission to reproduce the inventory and inveantory
key has been granted by Scott, Foresman. Covples of

the Iaventory may be secured from the devartment chair-
man.,

PROJECTIVE THIT:

1. Graves, Jlizabeth X. "Sentence-completion test,'
Inprovement of Readiag, third edition. =Ruth Strang
et al, i'ew York: tcGraw-Hill, 19061,

n>
°

Bouning, Thomas, aund Bonln?, Richard. "Incomplete
Sentence Projective Test, Low to Increase Reading
Ability, fourth edition, -Albert J, Harris, iew York:
David :icKay Company, 1961,

REVIEWS OF CHILDREN'S LITERATURE

1. ZBooklist and Subscrintion Books Bulletin, published
twice a month by the American Library Associlation.

2. Bulletin of the Center for Children's 2o0o0ks, published
monthly by the University. of Chicagoe. ‘

“*Although we have listed sanvle projective tests in our bib-
licgraphy, the teacher must be cautioned that recent court
heariangs and decisions regarding privacy suggest that pub-
lished interest surveys need %o be edited before being put
to use.
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BIBLIOGRAPHY
REVIEWS OF CHILDREN'S LITERATURE

3. GChicago Tribune "Sunday Book Review Supplement,’
published weekly with an annual children review.

4, Horn Book Magazine published bimonthly by Horn Book,
Incorporated, Boston.

5. lUew York Times "Sunday Book Review Supplement"
published weekly -witl an annual children review,

6. Saturday Revieu,a good monthly section on Children's
books

TZACHER REFEIRIZNCES

1. Bond, Guy L. and iiles A. Tinker., Reading Difficulties:
Their Diasnosis and Correction. ifew York: Appleton-
Century~ Crofts, Iancorporated, 1957.

2. Dechant, Zmerald V. Improving the Teaching of Reading.
Inglewood Cliffs, Few Jersey: crentice-liall, 1964,

. . , P!
3. Donelson, Xenneth L. "Free Reading: Inother View,
dnu

Jnuial of Reading, Velume 12, Zumber 7, April, 1969, )
pl:)o'_)'f,:}"'SZ.(J', 605"‘61 1 °

¢ked On Bocks. iew York: 3Berkley
on, 1966,

4, Fader, Daniel II, Hz
fublishing Corporati

5. Harris, Albert J. How to Increase Readiig Abiiity.
I'ew Yorlk, David ilcXay Company, 1961,

6, Xottmeyer, "Iilliam,

ings St, Louilm: .

Teacher's Guide for Remedial Read-
Jebhster Division, ..cGraw-Hill Boolk
Company, 1959.

-

7. Read®ag, Cradez 7.8,
vew ilork: Board of
1964,

C: A Teacher's Guide to Curriculum.
seucation of the City of Lew York,

8. 3Szbesta, Sam Leaton, ed. Ivory. Apes, and Peacocks:
Tne Literzture Toint of View. TFrocoeeding of the Twelfth
Annvel Couventinn oif the Internstional Reading Assoclatinon
Volume 12, Parv 2. Uewark, Delaware: Iaternational
Reading 4Association, 1968,
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BIBLIOGRAPHY

TEACHER REFARENCIS

9.

10.

11,

Simpsoxn, G.0. "iiy Reading Design" orth ianchester,
Indiana: Reading Circle, Incorperated, 1962,

Strang, Ruth. Helping Your Child Improve His Reading.
Tew York: 3.,P. Dutton and Company, 1962,

Strang, Ruth et. al. The Imdrovement of Reading, third
edition, i’ewr York: IcGraw-Hill Book Conpany, 1961,
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Oause‘and Corrcction of Spelling Errors
Teaching the Principles and "Demons"
Common Spelling Dcmons | .
Spelling Rules

Common Words Dictation Practice

Spelling Review, a test
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IMPROVIIG SPZLLING

Junior high reading teachers in Naperville are re-
sponsible for teaching spelling as well as reading skills.,
And while the time spent in instruction, testing, and re-
teaching appears to take valuable time out of the rcading
week, it is with good rcason. There appcars to bec a high
correlation between reading and spelling abilities. In
other words, good readers are usually good spellers; poor
rcaders are ysually poor spellers. Poor spellers need
mcthods for learning to spell, but they also must losc

thelr over-wecning self-confidence and get the dictionary
habit. o

Spelling is important as it rclates to word attack

and vocabulary development. IMany of the spelling general-
izations taught »nrovide good reinforcement of vowel prin-
ciples, accenting, and the adding of endings. %hen spell-
is taught, auditory and visual clues are constantly being
redirected from spelling to reading and rcading to spelling.
A student who is uncertain of the meanings of a word will
not be wvery successful in using it.

The teaching of spelling, however, as with reading,
begins with diagnosis. At the beginning of the year, all
Junior high students are administered the spelling achieve-

- ment and diagnostic tests provided in the spelling textbook

teacher's edition. The diagnostic test, particularly, will
provide the initial information necded to form groups and
to begin instruction. The chart which follows will be use-
for for diagnosis.

213
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IMPROVING SPELLING

CAUSE AND CORRECTION OF SPELLING ERRORS

(Reprinted from the SPELLING FOR WORD MASTIRY Series
Published by Charles E, iferrill Books, Inc.)

Causes

Typical Errors

Corrective Procedures

1e Incorrect
visual
image

docter for doctor
nitting for knitting
familar for familiar

S

Make puplls conscious
of need to see each
letter in word.

Break word into
syllables., Have
pupils visualilze
word,

Have pupils look at
word for strong
visual image.

2. Inaccurate
pronuncia-
tion and
inaccurate
auditory
memory

lighting for lightning
pospone for postpone
erl for oil

chimley for chimney
holaday for holiday

-—
[ )

Pronounce each word
accurately on initial
presentation.
Pronounce word in
concert with class.
Listen for inaccur-
ate pronunciations.
Check individual
doubtful enunciations.
Repeat several times
part of word that is

difficult to enunci-
ate.

3, Insertion
and omis-
sion of
silent
letters

tite for light
lineing for lining
no for know

tabl for table
gost for ghost
stedy for steady
lisen for listen

214

Silent letters

cause many difficul-
ties in spelling.
Since these letters
do not appear in an
auditory image,
special stress is
needed on visual
image.

Have pupils observe
each part of word
and practice writing
part likely to cause
trouble .

[YSIUE—
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IMPROVING SPELLING
CAUSE AND CORRECTION OF SPELLING ERRORS
Causes ijical Errors Corrective Procedures
4, Confusion acke for ache 1. Give practice for
of letters parck for park correct image of word,
for con-~ gudge for judge 2., Teach children that
sonant visinity for vicinity some letters have
sounds sertain for certain more than one sound;
e.g.:
s may sound like $ or 2z.
¢ may sound like s or K.
g may sound like g or j.
5. Confusion oder for odor 1« Have pupils break
of letters sgalery for salary word into syllables,
for vowel ° rejoyce for rejoice and look at its parts.
sounds turm for term 2. Practice for correct
‘ visual image of word.
3. Practice writing word

- -for kinesthetic im-

-pression of letters.,

6., Confusion reel for real Help pupils realize
of double guear for queer that double vowels
vowels often take sound of

single letter or
another vowel combina-
tion,

T+ Inaccurate gtoped for stopped 1. Work for more vivid
formation  haveing for having visual image of word
of deriv- flys for flies endings.,
atives sincerly for sincerely 2, ZEmphasize auditory

omited for omitted image of endings.
3. Break word into

210

syllables, Have
children observe
word in parts.

Call attention to
generalizations on
regular ways of
adding endings.
Stress closer under-
standing of method
of adding suffixes.
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- IMPROVING SPELLING
CAUSE AND CORRECTION OF SPELLING ERRORS
Causes Typical Errors Corrective Procedvres

8. Reversal gose for goes 1+ Pronounce word
or trans- form for from distinctly. Have
position bread for beard pupils listen for
of letters sequence of each

sound.
2, Practice for correct
visual image.

9. Incorrect dew for due 1+ Illustrate use of
meaning- our for hour word in commonest
homonyms hole for whole meaning in sentences,

sum for some 2, Use pairs of words
in sentences to
distinguish what
each means,

10. Phonetic bin for been Though spelling uses
spelling on for gone phonetics, pupil
applied to sum for some should be taught to
non=- expect numerous eXx-
phonetic ceptions in our
words language. He cannot

rely on sound alone,
He must be helped to
realize that his
visual memory must
be his guide in many
words and parts of
words.

11. Confusion an for and 1+« This error is often
of words were for where due to faulty auditory
that are merry for marry perception., Care
similar in effect for affect should be given to
sound cents for sense enunciation,

Pronounce words in
pairs and give meaning
of each,
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VI-5

CAUSE AND CORRECTION OF SPELLING ZRRORS

i

Typical ZFrrors

Causes Corrective Procedures

12. Lack of ivliza for result 1o..For pupils very
acquaint-  haw for how deficient in phonetic
ance with inbean for imagine sense or training,
phonectic begin with very simple
clements visual~auditory

exercises~learning to
attach beginning con-
sonant sounds to the
appropriate letter
symbols.,

2. Use kinesthectic
approach, also.

13, Poor hand-~ stors for stars Practice on letter
writing temt for tent forms that frequently

cause difficulty.

14, Over- See RULES for Children should not
emphasis BETTER SPELLING. be required to learn
on rules rules as a means of

learning to spell,
Reference to certain
rules may prove help-
ful, but pupils need
to know that numerous
exceptions make rules
unsafe as a conplete
gulde to spelling.

15. Nervous- Inaccuracies due to Check child's health.
ness lack of control nec- Be sure vislon and

essary for deliberate hearing are not de-

thinking. : fective, Removec all
possible tensions,
Build confidence,

16, Careless- Errors due to poor Stimulate pride in
ness concentration and to work well done,

careless word-study
habits,

Praise all improve-
ment,
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IMPROVING SPELLING

TEACHING THE PRINCIPLES AND "DzEmous!

In addition to the diagnostic test, a hundred word
"Common Demons™ test is given at the beginning of the
yecar, The * items on the DziOUS page included in this
section may bhe uscd for this test, Teachecrs will also
want to cmphasize the spelling of the DAILY USI words
which follow the DZiONS. (Requircements for mastery of
the COMMON SPILLING DAMONS vary within the buildings.)
The longer list of troublesome words is used continuously
during the year as many of these words appear in dictation
sentences whilch test the spelling boolk word lists., For
poor spellers thc DEMONS3 may be a major part of their
spelling improvement program.

The tcaching of spelling can begin, then, with a
general review of the spelling generalizations and an
intensive review of the DEMOLES, Some teachers may wish
to use an inductive approach wherchy groups of words with
commolr factors arc given, and youngsters discover the
gencralization which goveruns the spelling of the words,
“Tords which follow a particular gencralization arc studicd
together. Another way to use the principles is to give
students the gencralization and have them find the words
which fit thc generalization. BXceptions to the principles
arc then discussed. Pupils need to recalize that the rules
are not a completc guide to spclling. Teachers must
recalize that it is the application c¢f the generalization
not the memorizing that is important.

PLAWNING THD SPELLING PROGERAM

In planning the spelling program tcachers should usc
the books and lessons from which the group wilill profit most.
For instance, tcachers may wish to do all of the lessons
emphasizing syllabication together, then do-all of the
lessons dealing with affixes. At no timc should a teacher
feel presscd to teach all of the lcssons or all of the
words within a lesson. Xive words with their inflected
cndings (s, ed, ing, ctc.)are cnough for a lesson for some
pupils. A youngster cannot spell a word he cannot rcad and
may benefit more from the dirccted tcaching of a few words
which intecrest him, ’
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IMPROVING SPELLING
PLANKING THE SPELLING PROGRAM

Capable spellers should not be held back on a ounc lesson
per week schedule, Inventory tests can determine wnether the
very capable student nceds more than a fraction of the tex
book's lessons. A work-ahcad program, in which students worlk
as rapidly as possibleyhas been found to be quitc cffecetive,
orksheets arc provided to outline exercises to .bc completed,
and printed tests or tests from the tape rccorder arc admin-
istered as soon as the student is prepared for thcm.
degree of masteryi

A high
is required on the tests in order for the
student to procced to the next unit.

Spelling words from
speceial fields of interest and from adult spelling lists can
supplement the work,

A spelling-with~partners plan can also be quitc good as
a way of motivating the spcelling program,.

Students work in
pairs, learning thce lesson cmphasis, writing the words and
checking mcanings. The partners give each other check tests
which the teacher corrects. The tcecacher rccords the grades
and determines whether further study is indicated.

The time spent on improving spelling must not Jjeopardize
the improvement of rcading. Block scheduling of a one or two
week emphasisc on spelling might be feasible,

Attempt to in-
terest pupils in working ahead outside of class as well.
REVIEWVING THS METEOD

A spelling method which stresses LOOKING at the word
and VISUALIZING its syllables and unexpected combinations

of letters sccus to work best. An cxaggerated pronunciation
of the difficult part of the word helps to sound out the
silent or muted sounds, as in sep A rite.

The steps which
follow are an cffecctive method for study.

1. Look at the word as it is spelled in print.
a, Hotc the familiar parts of the word.
b. Fote and mark the unexpcctcd combinations
of letters.
2. Dday

the word distinctly. (
hard syllablc)

Pr

Ixaggerate the

Look and compare the word with its phonetic
spelling.
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IMEROVING SPELLING

REVIEWING THE METHOD

. Look away from the word and spell 1t orally.
Look at the print again., Check carcfully,
Cover the word and writc it legibly.

. Checck youf written copy for corrcctions.

*

co N O Ul B
.

. Practice writing thec word, remembering to
cover your previous copye.

Teachers will find that it is most effective to intro-
duce this method by using a multisyllabic word which youngsters
have not learncd., The words psychology or scintillating
might be interesting to try. The entire class can thcen work
through thc procedures and discuss the meaning., The end
result is that, with core, everyonc can learn to spell and
understand a "big" word., PFollow-up should include a retest
of these words the next day to sce how much is rccalled and
how many still know how to spell them correcctly, Pupils might
also discuss why the "little" words arc more difficult to spell,

TESTING PROCEDURES

Printed and dictated tests should be varied and chal-
lenging, Printcd tests are difficult because visual dis-
crimination of near correct spelling is involved, The printecd
copy should be clear, and pupils should be cncouraged to use
scrap paper to try a word to sec whether it looks right to
them when written in the cursive writing, 44 printed test bascd
on the review of spelling principles is included in this section.

Regardless of the way in which dictated tests arec
given, the words presented must be used in sentences,
Tcachers should speak clearly but not cxaggerate the pronua-
ciations. Pupils should cxaggerate the pronunciations of

difficult syllables as they spell to themselves.

The best test of spelling ability is the evidence
scen in written classwork, of course, ZPupils should be -
evaluated not only on formal tests, but on their practice
of good spelling and proofreading in all written work,

Do
no
-
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IMPROVING SPELLING

Dictation Test Variations

1. Dictate "grocery" lists of words using each
word in a scntenee as indicated in the
tcacher's manual., Pupils write only the
word itself. (Very unimspired method)

2., Dictate ecach word and composc all of the
sentences around a topic dealing with
social studies, scicnce, or a local school
event. Try crcating an on-the=-spot
cunulative story as each word is dictated.

3« Give students the dictation test scantences
when the lesson is introduced. On test
day, pupils listen once to the scentence
and begin writing on thc second reading.
Pupllis-writo the cntirc scentencc which
contains scveral spelling words and of
course, many common words. Since pupils
have had chance to practice the test
sentences, every word counts.

4, Include dircctions for setting up the
papcr and have pupils listen and follow
such dircctions as:

In the next five spaces write
the plural form of cach given
word. In the next....

After spelling tests have been corrccted, youngsters
should mark their progress on individual graphs, and writc
correctly any misspelled words in a special section of their
notebooks. Periodically youngsters should be individually
tested on their particular problem words., The teacher will
find it worthwhile to tabulate the words most frequently
missed and plan lessons to include the spelling gencraliza-~
tion and these morc difficult words.

In the scction which follows are materials for tcaching

and testing. The textbooks, kits, and films available in
the junior high schools arc described in the YELLOW P.GES.
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IMPROVING SPELLING

COMMON SPELLING DEMONS
revised

TO THE STUDENT: In addition to other classwork in spelling, i,
all junior high school pupils are expected to master the i
spelling of the common words lists., LOOK CLOSELY at each -
word. YOU MAY NEED to BREAK OLD HABITS in the writing of
these vexzatlous demons. Some words do not look as they
sound; some are homonyms, and some have tricky endings as i
plurals,or when ed or ing is added. Your teacher will tell

you about requirements for your grade. The * words are e
especially difficult.

Lol 8

about becoming cereal different .
¥ absence been ¥ certain dinner {
- absent before chain ¥ disease -2
* ache beggar cheat * doctor
address * beginning Chicago #* does T
again * believe chief #* doesn't ]
* against beneath children * dollar
* all right bicycle * chimneys done .
¥ a lot birthday chocolate don't |
already bleed choose double -
* always blue # chose #* doubt o
am bought Christmas down |
* among boys circle # dropped !
animal bloom close DuPage
ankle break clothes #* during
ansver breakfast coach i
any breath - color early ’
Canyway breathe # coming earth
are * brief correct Taster
arithmetic bright * cough easy
aunt brother couldn't edge
* author brought county either ‘
awhile built counties electric
burst country # enemies
busy * countries enough
baby ¥ business cousin equal
babies butcher crying % escape .
baking buy * calendar evening
balloon every
barrel cannot daddy exact
baseball can't dear excuse
basketball captain * decide #* exercise
bath careless delightful * expect
* bathe carried desire : explain
* beautiful = caught didn't |
* because cellar died |
1
222
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false
family
farther
fault
favorite
fine
first
flour
flower
for
forty
fourth
fraction
freedom
freeze
friend
from
furniture
foreign

geography
getting
goes
governor
grammaxr
great
grocery
grown
guard
guess

half
Halloween
handkerchief
handling
haven't
having
health
hear here
heaven
heavy
holiday
honest

* heard

ol

IMPROVING SPELLING

COMMON SPELLING DEMONS

* hoping

hopping
horse
hospital
houses

I'd (I would, I had)

I'11 (I will)
I'm (I am)
I've (I have)

#* it's a lovely day

its tail

instead
interesting
island

isn't
Illinois Il1l1,
judge

just

#¥judgment

W

22
N

keep
kept
kitchen
knew
Iknow
known

laid
lesson
language
later
latter
laughed
laundry
length
library
lightning
likes
listen
literature

2243

A,
K’

2%

S

o*

loose
lose
loving
lunch

made
malke
make~-up
mama
manner
many
match
maybe
meant
measure
medicine
million
minute
airror
money
month
morning
mother
mountain
motor

Vr, HMrs,
much
music
must
myself

may be

name
nation
nature
Negroes
neighbor
niece
ninety
Naperville

‘none

obey
o'clock
of

off
office

# often
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3k

once
onion
organ
our
own

paid
past
passed
peace
people
picture
plitcher

plain plane

pleasant
pleasure
poem
poison
problen
promise
pumpkin
putting

quarter
quarrel
quiet
quit
quite
question

raise
ralsing
read
ready
receive
recite
remember
reply
respect
review
road
rode
rough
running

piece .

&

a*

ata
s

IMPROVING SPELLING

COMMON SPELLING DEMONS

said straight
sandwlch * studied
Santa Claus **studying
saucer such

saw sugar
say suit
says supper
school suppose
scissors sure
science surely
scout * surprise
scratch sweater
seasons swept
sense swimming

since I saw you

separate

several

sewing

shining

shoes

shoot

shot v
shopping *
shoulder

silence

sincerely

sleeve

slept

slippery *
soap
soldier
solid
some
something
sorry
sour
spelling
square
stationary #*
stationEry (papER) ¥
stole

stomach

stories

teacher's desk

tear in his eye

tear in his shirt
telephone

television

Thanksgiving

that's agreeable with him
their shoes

there goes a truck

over there

there’s a truck

the truck is theirs
they'

they ' re ridin

thex've a newgcar
thief thieves
thirty

to school

too tired

I, 100, g0 to school
two trucks (2)
think

thought

though

through the door
threw to left field
thread

thunb




VI~13

IMPROVING SPELLING

COMMON SPELLING DEMONS

time when
today were
* tomorrow we'lre not going
tobacco we've a new dog
together where
#* tongue white
true will
#* truly whose glove is this
toward who's the new catcher
toys woman (1)
tried #* women (more than 1.)
trying won't do the work
trouble would -
turkeys wrap this package
* wWrapped
uncle write a letter today
unit Wrote a letter yesterday
unite # has written several times
until is writing his friend
used cars WToEE_——__
used to Jjump rope
usual
% you
usually yours truly
vacation are these letters Jyours
#* valleys ' your dog
very you'lre a good dog
village Zero
want

was
weak
week (7 days)
#* weather is stormy
*#whether or not (if)
which suilt to wear
witch on a broomstick
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IMPROVING SPELLING

SPELLING LIST FOR DAILY USE AND PILLING SCHOOL FORMS

(Your teacher may base a quiz on this.)

Sunday
Monday
Tuesday
WVednesday
Thursday
Friday
Saturday

January
February
March
April
¥ay

June
July
August
September
October
November
December

Art

Crafts
English
Homemaking

Industrial Arts

Literature

iathematics

Music
Physical

Zducation

Reading
Science

Social Studies

Spelling

President LIixon
Governor Ogilvie

, Junior High School (Be
able to spell the name of your school,)

¥r, and/or Mrs.

(Full name of parent)

(Occupation of parent)
I're, II'Ss, or Miss

(Homeroom teacher)

(Principal of your school)

(School nurse)
Jame

Number Street

Naperville

Illinois 60540

DuPage County :

United States of America

Springfield, Ill. 62700%

Tashington, D,.C, 20000

Chicago 60600

“*Has more than one zone and therefore more

than one zip code has been assigned to it.
This number will direct your mail nroperly.




RULE I

RULE II

RULE III
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IMPROVING SPELLING

LEARW TO USE THESE SPELLING RULES FOR BETTER SPELLING.

Always follow the LOOK, SAY, LOOK, WRIT3 from
MEMORY, CHECK and PRACTICE method for learning
to spell new words. Use the DICTIONARY for
checking, remembering that some words begin with
silent letters; pn wr kn wh ps h (heir,

honor) ph (f3.
pneumonia, wretched, know, whole, psalm,
phrase

The letter g 1s always followed by u. Xnow how
to write quiet, quite, quit, Quaker,
Quincy e ﬁp a<;

Learn the rules for forming plurals,

1. The plural of most nouns is formed by adding
s to the singular (NOT's): Dbed, beds
food, foods boy, boys,

2. TNouns ending with a sibilant or s sound
(ch, sh, s, x, z) form their plurals by
adding es: arch, arches box, boxes
loss, losses tax, tazxes church, churches
quiz, quizzes.

3« Nouns ending in y preceded by a CONSONANT
usually CHANGE y to i before adding es?
city, cities sky, skies fly, flies
quantity, quantities country, countries
library, libraries,

4, Houns ending in y preceded by a VOWEL usually
ADD s without changing the final y:
alley, alleys valley, valleys.

5. Nouns ending in two vowels add s to form their
plurals: radio, radios rodeo, rodecos
cameo, CameoS,

6, Add s or gs when a consonant precedes g. USE
DICTIONARY: cargo, cargoes hero, heroes
potato, potatoes Wegro, Negroes banjo, banjos
‘piano, pianos solo, solos 2zero, zeros
for musical terms and numbers add s.
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IMPROVING SPELLING

Learn the rules for forming plurals,

T

8.

Nouns ending in £ form their plurals in many ways.
ATWAYS CONSULT YOUR DICTIONARY,
Doubt + dictionary = correct spelling

chief, chiefs 1leaf, leaves ©roof, roofs
belief, beliefs scarf, scarves self, selves
wolf, wolves +thief, thieves

Some nouns have irregular plurals:

child, children deer, decr mouse, mice
moose, moose O0X, oXen wWoman, wWomen.

PINLAL SILENT ¢ is usually DROPPED before a SUFFIX
beginning with a VOWEL, but e 1s KEPT before a
SUFFIX beginning with a CONSONLKT.

amuse, amusing, amusement safe, safely

FPINAT SILENT e is kept in words ending in ce or
e even when suffixes beginning with vowels
-able, and -ous) are added, This is done to

prevent giving a hard sound to ¢ or g:

notice, noticeable courage, courageous
service, serviceable

WATCH THESE WORDS BECAUSE THEY ARE TRICKY!ii{!

true, truly Jjudge, judgment argue, argument
nine, ninth awe, awful

Words containing ei or ie follow the rule of the
Jingle with some FXCEPTIONS., Learn this.

Jingle
Put 1 beforec e
Zxcept after c
Or when sounded like a
In neighbor and welgh,

Another Way to Remember

Use ie when sounded like LONG E(He)

Use ei after ¢ when sounded like IONG B
Use el when sounded like LOXNG i

WATCH OUT FOR EXCEPTIONS!

2:38'¥
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IMPROVING SPELLING

flords containing ei or ics

ie after consonants EXCEPT C: achieve, believe,
yield, shrick

el after C: recceilve, deceive, ceiling, receipt,

ei sounded like A: eight, freight, beige, vein,

EXCEPTIONS: cither, neither, protein, sciza,
leisure, weird -

Words cunding in FINAL Y preceded by 2 counsonant
usually change y to 1 before any suffix except one
beginning with i: ‘
angry, angrily easy, easier, easily
beauty, beautiful study, studied, studious.

The letter K is usually added to words ending in ¢
before a suffix beginning with =, i, or y.

picnic, picnicked, picnicking traffic, trafficking
Words of one syllablé (plan, run) and thosc of more
than one syllable ACCENTED on the LAST syllable,
when ending in a SINGLE CONSONANT (except x)

prceceded by a SINGLE VOWEL, double the counsonant
before a suffix begimning with a vowel., Whewlii}

Sec how it works below,

1. Oune syllable words: rap, rapped, rapping
hop, hopped, hopping

2. Jdccent on LAST SYLLABLE ending in single
consonant preceded»by a single vowel:

equip, cquipped, equivpping
refer, rceferred, rcferring

3. WATCH when the accent shifts:

confer, counferring, BUT conference
prefer, preferring, BUT prefercnce

4, WATCH the change in pronuaciation from a long
to short vowel and follow the doubling rule:

write, writing, BUT written
bite, biting, BUT bitten

229
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IMPROVING SPELLING
COMMON WORDS DICTATION PRACTICE

NOTE: These sentences can give a 1little 1ift to the
learning of those common demons.

AeeeoFrom Jipril until -wgust the author is always absent a
lot from his home address. He is away answering questions
which animals ask about arithmetic. His ankles ache from
hiking against the wind among the ants and apes., His loug
absence counts for something, all right.

B..e.Beforc their first birthdays boy babies in their beauti-
ful blue baskcts want to buy bicycles and baseballs., I am
beginning to beliecve that these bright brothers breathe the
Sports business along with their breakfasts.,

CeoeoWhen the calendar shows that Christmas is. coming, a
certain captain's children clean the chimneys of their
country home, Their clothes change color as they clean
from roof to:cellar. Crying cousins caught in cobwebs
cough their carcless heads and caps off,

Deee.Dear daddy had dropped in his chair and didn't desire

his dinner. His DuPage doctor décided that daddy's disecasec ‘
was not different at all, During December no daddy is de- )
lighted when daughter wants so many dollars. :

Besseavery evenlng I expect that we explain our escape from
exercise with thc excuse that there is not enough time to
cqual our exact neecds. 3Slectric machines are cncmies of
¢xercise, but they do make living on earth casiecr.

FeeedOn the first Friday of February the family waited for
our favorite foreign friend. Forty dinners, becautiful
flowers, and the furniturc were without fault. Ve were
beginning to fear that he wasn't coming to enjoy the fruits
of our labor,

G..eesThe story gocs that before he was grown,/thc grecat
governor worked in a storc guarding the goods. I guess he
was getting his geography, grammar, and groceries at oncec.

HeoeooOnt Hallowecen the happy horse hurried from house to
house with a handkerchief on his head. Honestly wc have
heard that in his hungry haste hc has become so heavy that
his health is half past hospital timc.
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COMMON WORDS DICTATION PRACTICE

I....Instead of living in Illinois, I'1l1l bet I'd find it
more interesting to live on an 1sland I'm certain that
I'vec had this idea for awhile. It's a dream and its memory
kceps coming back.

JeeooIn January and Junc it's clcar that the judgments of
the judge and jury wero very Jjust.

Keeool know that Aunt Katc's new kitchen is kept clean. I
have known her to keep it this way, and no doubt, you knew
it too.

LeseoLiterature, language, and 1life in the library's

living room are interesting to onc who likes to lose himself
in the world of words. 1 length(y) book gocs likeo lightning
When we laugh with it at lunch or even as we do thc laundry.
It's living dangerously to live and learn.

M. .s.Maybe these moke-up papers would help me to measurc up
aftecr a month's loafing, !Irs. Smith meant business; her
facc mirrored her doubt. On onday morning I took my
medicine and made myself ready to face the music, papers

in hand, Her mannor made me wish for a motor to move me
miles away to a magic mountain, Then she looked up and
gove me a matchloss smile.

N.,..None of my ninety ncighbors in Naperville has walked
the Nature Path in November.

Ossesilc often obey the organ music of October leaving the
office to sce autumn's orangec leaves.

P....It is a pleasure to see a pitcher with promise pull
out of an (un}pleasant problem, When too many batsmen

are getting a piece of thu wood, and the bascs arc loaded,
and the pcople arc puttlag up 2 howl, thc baseball pltchor
needs peacc of mind. It's pure poison if the tv screen
passes out at such a timc.

Q....u guict quarrel over a quarter is quitc questionable,
I've quit lending quarters.

ReeooKeep SQ3R in mind, 1. Road carefully raising questions.

2. Recite by raising your hand and replying rcespectfully.
3. Review to remember by rccalling the rough spots.

231
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IMPROVING SPELLING

COMMON WORDS DICTATION PRACTICE

Sesselast Septecmber a saucer shot into the school scicnce
lab shattering the silence., Several soldicrs from Spring-
ficld camc to szc it. On separate Saturdays we studicd
the sorry, slippcery thing. It surely didn't make scnsc,
but we sincerecly wanted a straight and square answer, so
we tested it with sharp scissors. Surprisel

Teeooelast Tucsday therce was trouble at the turkey farm.
Thirty thieves took two hundred Thanksgiving turkcys 1bwv1ng
cold tonguc teclevision trays in their place. Truly they're
trying to get together with cranberry crooks tomorrow.

Their trials will take placc on Thursday, I think.

UeoV..Until vacation uncle's used car usually acts as a unit.
In strange villages and vallcy however, nothing stays united.
Uncle then has a very unticed car, loosely spcaking.

W.X.Y.Z..last Wednesday the weather man's x-ray cyes wrappcd
up the news in one word, "wild". It would be the wrong
weather for witches, women and.wallabics to wash their
winter woolens. ¥Who's to know whether or not the weather
will warm up. "Yours truly” writing from Washington Junior
High School has.written his.senator, but so far the auswer
is zcro.

A PARAGRAPH OF THE TRICKIEST DEMONS

I'm hoping that I pass thls cxacting test and

rcceive a plcwswnt surprlso. I've studicd nincty scparatc
speclling °"0r01sos, and I'm beginning to believe that I
know my chief cnemics, all right. Here they arc: absencc,
business, calendar, discasc, ncighbor, and boautiful weather,
Docs anyonc doubt that the Znglish language with its strange
spe 111ngs and grammar is rough for our foreig; fricnds?

It's cortalﬂly tough cnough for me, and I can't escape the
writing of it

232
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SPELLING REBVIZW (Vord Wealth, Uuits 1,

RULES: 1,

consonant is long. N
2, A short vowel sound (no g at end in onc-syllable

word) usually indicates the doubling

4, 7, 10, 24)

Pinal e is added if the vowel prcceding final

of the final

consonant before adding er, ing, ed, y, or ic.

(Watch accent.)

3+ Host nouns form the plural Dby adding -s only.,.
4, Fany Znglish words pair up in sounds that are

alikc or uncarly alike.

These words are confusing

becausce their meanings differ.

5. Is it c¢i or je?

exceptions.,

PART T
DIRECTIONS:

may bc corrcctly spelled.,

Recite the rhyne,

#.1D through the five rulcs above.
help you if you have done your work,
test to get the gist of it.

Learn the

They should
RZ.D through thc enfirc

The undeorlincd word in the story
Find the one of the four answers
Follow your toacher's dircc-

which is thc correct spelling.

tion for rccording answers.

Grandmother's planc'
is to start hor Christmas
preparationg early, She
is Writtin§ to Scars for
a wreathe,” an artificial
pinec trce, and a drop
clothe to protcct the
floor. Some may think
it a bited® too sgoil to
be getting ready® but much
needs to be donc,

The_six year old has

submited! his want list
to Santa,, He nearly
”fllEEOd"8 vhen the baby-
sitter laughed and referced
?o his beliof1o in S:J.mr:a{1
She's one of the girl S
who likes omngoos and
radices!3 Turncd up
Toudly. )

1.

9

10,
1.

12,
13,

&y
d.
Qe
Ce
A
Coe
Qe
Co
Q.

o
o

planc b. plain c¢, plan
plann

writting b. writing
wrighting d. writecing
wrecathe b, wreath
wreeth d. reath

clothe b, clouth

clothes d, cloth

bite b. bight c., bit
better '
ready b. reddy

rcddic d,., readic

submited bH. submitted
supmitted d. subbmitted
flipped b, phlippcd
fliped d, filped
rcfered b. referred
reffercd d. refforred
belicef b, believe
girl's b, girls

grils d. gril's
bangoos . banjose
banjo's d. bﬂngos
radiocs b, radio's
radios d. radiosc
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The grandparents 14, a, turkeys b. turkeycs
have ordered two turkcys14 c. turnkeys d. turkic
and are hoping15 that the 15. a. hoping b. hopping
oven is large cnough to Ce. hopeing . d. haping
roast the birds in twos. © 16. a. two Db. toos
Dad, looking at the silver- c. twose d. two's
coated animalsf will
probably say, "Foiled
again, my becautiesti"

The birds' emenics!? i17. a. emcnies b, encmics
are many. It's sald that c. enemys d. enemyics
no fowl breaths!® casily 18. a, breaths b. brethes
until January first. c. breathes d. bredth
Grandmother says that 19. a. supplys b. suppleys
her supplgs19 of ce. supplise d. supplies
potatoes and other 20, a. potatoes b. potatosc
groceries are enough to c. potatos d. potato's )
feced the family and many 21. o, fricnds b, freinds
fricnds2! and nicghbors,.=22 ce freigns d. frends

22, a, nieghbors b, neighbors
c. nabors d. neihgbors

411 look forward 23, a, alot b. a lot
alot23 to the vacation, c. allot d. alott
but the heirs feel that 24, a, quit b, quite
they have to be too guit24 ce. guict d. quict
and almost likec angles.oo 25, a, angles b. anjcls
The giving and recicving26 c. angels d. angcles
of prasents, riding over 26, a, recieving b. receibing
the snowy hills in a c. rcceiveing d. recciving
slic h,2 and hours of 27, 2. sliegh b, slay
Toisurc?d arc all memories. c. sleigh d. slaigh
Well, its beginning29 to 28, a, leisurc b, lccsurc

look likce Christmas alright3o c., liesure d. leasure
and it isn't even Halloween. 29, a. beginning b. begining
c. beginnig d. begginning
30. a, alright b. allright
c. all right d. all rite

PART II
DIRECTIONS: Numbers 31-40, choose the correct ending and
shade a, b, ¢, or d on score sheet,

31« To form the plural, words cnding in y prcceded by =
consonant

a. add s c. change y to i1 and add es
b. add es d. add apostrophy (') and s

234
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PJART II
32, To form the plural, words cending in y prcccded by a
vowel
a, add s ce change y to i and add cs
b. add cs d. add apostrophe and s ('s)
33, Musical words ending in o form their plurals by
2., adding s Ce Changing o to 1 and add1n$ es
b, adding cs d, adding apostrophe and s ('s)
34, Nouns cnding in s, ch, sh, X, or z form plurals by
3, adding s c. changing last two letters and
b. adding es adding es
d., adding apostrophe and s ('s)
35, The addition of a final ¢ to & word or syllablc makes
the original vowel sound
24 sShort Ce I controlled
b. long d, a consonant
36, Words ending in a final e preceded by a single conso-
nant have a long vowel sound. The final e is usually
dropped before a suffix begilaning with a vowel
2, noticcable c. Sslipping
b. accusing d. argument
37T In a word of two or more syllables, double the final
consonant (preceded by a singlc vowel) ONLY if it is
in an accented syllable, when adding 2 suffix beginning
with a vowel., OChoose an example to show the rule:
a. obtaining c. cquipping
be. Dbenefiting d. warming
38, n exception to the ci, ie rule is the word
a, yield b, achicve <c. ceciling d. weird
, 39+ Words which arc spelled differently and have differcent
: meanings, but which are pronounced alike are called
‘ 2. synonyms b, homonyms c¢., antonyms d. syllables
i 40, J4An example of words which are homonyms is

U

a, war and peace b. cac/tus ci/der c. their and there
de unit; one
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DESCRIPTIOL OF MATSRIATS AND SALECTED SUGGE3TIONS FOR USE

RIADING

ADVANCED SXILL3 I RATBADIUG, Books I & II. Gainsburg,
Joseph C., Zeir York: DMacmillan., 1962.

Book I is used in seventh grade and 3ookx II is assigned
to elghth grade. The content differs from conventional
basal readers in that it is devoted to instruction 1in read-
ing rather than to a collection of narratives. Skills are
developed in easy stages and much practice material is vpro-
vided., Books I and II give step by step proceduresior how
to read various Xkxinds of material, but a stronger emphasis
on comprehension and critical reading is found 1n 3ook IT,

Zot all pu»nils will need all the chapters nor all the
exercises, After presenting varlous exercises, the teacher
should evaluate each pupil's understanding of the sXkxill by
applying the skill taught from the text to other reading
materials in tlie classrooi,

BASIC READING 6., 1ilcCracken, Glenn and Charles C., Walcutt.,
Philadelphia: J.:3. Lippincott Company. 1965,

This basal reader is used in sixth grade for the accel-
erated reader, The accowmpanying workbook is availlable for
emphasizing s'tlills presented in the basal reader., 21y units
correlate with material taught 1in the sixth grade socilal
studies.classes. The "Xing Arthur’ unit is particularly appli-
cable, : :

BASIC READIWNG SKILLS FOR HIGH SCHOOL USE. ilonroe, arion
and others. Chicago: Scott Foresman and Company. 1958.

Jach section concentrates on a major reading skill,
Survey tests found on pages 172-176 measure abilities in
several areas, Although designated for high school use, the
material presented is on sixth grade level and is useful in
junlor high,

BASIC RZADIIIG SKILLS FOR JUNIOR HIGH USE. Chicago: Scott,
Foresman and Commany. 1957,

Selected pages in phonetic and structural analysis, in
word, plirase and sentence meaning, and in plot summarizing
and organizing make this workbook an effective supplementary
material,
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DISCRIPTION OF MATERIALS AUD SELUCTID SUGGESTIQNS FOR USE

READING

BZ A BETTER RIADZR., 3Books I & II. Smith, ila B,
Snglevood Cliffs, Jew Jersey: Prentice Hall, 1953,

Book I is used in seventh grade Book II 1s assigned to
eighth grade. Both books are divided into nine units, each
containing a central theme. In each unit there is a narra-

tive selection to develop skills needed in reading literature,

and a soclal studies, science, and mathematics selection.
Special skills pertinent to each of these subject areas are
emphasized, A few exerclses help pupnils to differentiate
between fact and opinion, This material is excellent for

leading voungsters to content area sliills in their textbooks.
O

Introductory explanations in the text may not be enough
for remedial groups. Lessons may have to be read to them,
and frequent discussions may be necessary before a skill is

understood. The teacher may wish to prepare additional tvork-

sheets for some of the skllls wori.

Accelerated students should be capable of grasping the
skills with only a few lessons., There is no time element
involved when teaching these skills. The students' needs
should dictate the pace of the reading program.

BETTER READING BOOK, 3Books I & II., Simpson, Zlizabeth.
Chicago: Science Research Associates., 1962,

In general, 3ookx I is used for seventh grade and Zook
II for eighth. Book I selections are at grade levels 5 and
6; Book II, grades 7 and 8. This division of material pro-
vides two levels of difficulty for each grade.

The BETTIR RIADITIG 300XS are designed to measure a
student's progress in reading vocabulary, comprehension
and rate, Rate of reading can be accurately determined,
and the objective comprehension and vocabulary checks are
easily scored. The selections are high in reader interest,
but the questions srlit hairs., The punil can time himself,
however, the teacher will want to check these exercises
occasionally, 3Selecting stories 5,10,15 and 20 for teaciher
corrected selections will give the teacher an opportunity to
"check test" the pupils' progress.

3 mzmoery
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SSCRIPTION OF MATZRIALS AND SILAZCTZED SUGGISTIONS FOR USSH
RZADING

CAVALCADES. lobinson, Helen and others, Chicago: 3Scott,
Foresman and Coumpany. 1965,

This basal text is used in the sixth grade for the
"average'" readers., It is quite challenging for them, so
the teacher must plan rell-~directed teaching activities and
not proceed too rapidly with individual lessons. .ccompany-
ing workbool eixercises for emphas¢z1ng skills shou“d be care-
fully presented Units title, "This ‘Jorld of liien" and "Dream
of Freedom" correlate well with.the s1xth grade social studies
class work. JIDZ HORIZOH:Z, a companion text, may be available
for some classes.

COMQU=ESTS Iii READING. Xottmeyer, illiam and Xay iare.
St. Louis: “Tebster Division, i.cGraw-~-Hill Book Company. 1963,

This book is for remedial use in grades six, seven and
eight. The workbooks concentrate on developing word attack
abilities. These workbooks are found in the .iebster Class-~
room Reading Clinic and are also avallable in classroom sets.,

COUTROLLSD READIR AMD GUIDES. Taylor, Stanford ., and
otners. hunulantoa, —ew York: Sducational Developmental
Laboratories. 1263,

The Controlled Reader is a machine which presents read-
ing material at predetermined rates, primarily to train di=~
rectional attack and to speed up the reading of stories,

Levels 32, ¥, Gd and ZG filmstrips and study guildes are
available in the seventh and eighth grades. Levels 5 and ¢
are used according to the dlrectlons in the manual or stu-~
dent's boolk, JeveWS Gh and 4G have pa:tielly programmned Work-
books which prenare the reader for what 1s read on film,

Because of the exwense involved in this equipment, teach-
ers should bve trained in its use and maintenance and are
urged to use caution when permitting pupils to work with 1it.
Use of the Controlled Readers will be scheduled for seventh
and eighth grade classes., The Controlled Reader is a valu-~
able asset to the program. It helps to solve wmotivational
problems.

a
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DESCRIPTION OF MATZRIALS AND SELECTZD SUGGESTIONS FOR USE

RSADIKG

DEEP SEA ADVENTURE SZRIES. Coleman, Jomes C. and others.
San Francisco: Harr Yagner Publishing Company. 1962,

3ight books are written for remedial students reading
below the fourth grade reading level, .iach of the books
contains either a suspense or adventure story written with
a limited basic vocabulary in adult-~like format. Q3uestions
on vocabulary and cownprehension for each chapter are included.
The series can be used as a basal reader or as supplementary
material in renedial classes.

GRAPH AID PICTURC STUDY SKILLS. Chicago: Science Research
Associlates., 1964,

This kit, used in sixzth grade, helpns students to read
and interpret illustrative materials such as photographs,
editorial cartoons, charts and diagrams. It may be used
effectively by both the social studies and reading teachers.

JUNIOR GRZAT BOOKS. Chicago: Great 3ooks Foundation.
LCILiVIE,

Two levels of boolks are available for supnerior readers.
Tevel four is used in grade seven and level five 1in grade
eight. Youngsters read specific selections from the Great
Books, then discuss the readings in small groups. Discus-
sions are led every other week for trelve sessions by lay-
leaders trained by the Great 2ooks Foundation. The reading
teacher or school librarian must be with the group to satisfy
a state requirement that certified personnel be present.

LISTZN AND R3IAD PROGRAM. Hunitington, ew York: ISducational
Developmental Laboratories. 1962,

Thirty tapes with accompanying workbooks cover the
understanding of words, sentences and paragraphs. Other
tapes give information and practice in study skills, criti-~
cal reading, and critical listening. This material is used
in the eighth grade laboratory.

Do
N
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LISTEN AWD THINK PROGRALL. Huntington, .ew York: JSducational
Developmental Laboratories. 1967.

Thirty tapes w7ith accompanying workbooks are available
at varying levels of difficulty. They emphasize: identifying
maln ideas and sequence, summarizing, comparing, recognizing
cause and effect, predicting outcomes, visualizing, and under-
standing character, setting, and author's purpvose. The nma-
terial is used extensively in the eighth grade lab and
occasionally at the seventh grade level.

LITZRATURE SAMPLER. Chicago: Incyclopedia 3ritannica rress,
Incorporated., 1962.

This individvalized reading progran assigned to eighth
grade is designed to encourage students to read widely and
to increase critical reading skills. The kit includes pre-~
views of 144 books at reading grade levels from 5.0 to 11.0.
The waterial is not adapted but is a sampling from bools.
rany of the books previewed are available in our sciaool 1li-
braries or the »ublic library.

1LcCALL-CRABBS STLTDARD TIS8T Li38S0uS Il RIMDIVG. 1icCall,
illiam and Lelah itlae Crabbs. iew York: Bureau of Putlica-
tions, Teachers College, Coluuwbia University. 1961,

The series coantains Books .1 through I; books C, D and I
are available in Jjunior high. Three-~minute timed reading
selections with multiple choice comprehension questions vary
fron high reader ianterest to levels which students find bor~
ing in Junior high. The reading teacher should be selective
when usiang this material and present it only after motivating
pupils as to its purpose. Iliminating time pressure for slow
readers makes the material useful for remedial pupilse.

MORGAN BAY IYSTHRIZS. Rambeau, John and Tancy Rambeau.
San Francisco: Iarr “Jagner Publishing Company. 1962,

This series of four books is written for youangsters
with second and third grade reading skills. Zach book con-
tains nystery stories with questiouns geared to develop basic
word attack and comprehension skills. he series can be
used as a vasgal reader or as supplementary readers for reme-~
dial classes.
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NEW PRACTICE READERS. Grover, Charles C, and Donald G.
Anderson, St. Louils, ‘Iissouri: Tlebster Publishing
Company, 1960,

ritten on elementary levels, workbooks A through =2
emphasize skill develonment in vocabulary, main idea, re-
call of detall, and inference. The short simple selections,
preceded by short prewnaratory vocabulary work, malke this
material effective for remedial readers,

OPLZl HIGHWAYS. Ilionroe, iarion and others: Chicago. 3cott,
Foresman and Company, 1965,

Open Highways, Book 6, is designed to help those chil-
dren in sixth grade classes vho do not meet the reading ex-
pectations of their grade. The reading level at the '
beginning of this booll is two grades below the basal reader
level for average sixth grade pupils., This book provides
for systematic reteaching of basic skills, ZIrocedures are
suggested for diagnosing causes of failure, for reorienting
attitudes toward reading and for reviewing and reinforcing
skills and understandings.

PHONICS WE USZ, Helmkamp, Ruth, Chicago. Iyouns and
Carnahan, Incorporated. 1959.

Tord recognition workbooks may be used in grades 6,
7, or 8 for those pupils tho need reinforcement of word
attack skills. B

PILOT LIBRARY. Chicago: Science Research Associlates. 1964,

Pilot Library IIc is used in seventh grade and Pilot
Library IIIb is used in eighth grade, Tais series bridges
the gap between reading training and the goal of that train-
ing~-independent reading. It encourages reluctant readers
to read more and serves as a sampler and guide for avid read-
ers.

Short booklets present excerpts from popular books.
fach library is comprised of 72 booklets spanning a wide
range of reading levels and interests. The pilot booklet
may lead the reader to the complete book., A short biblio-~
graphy at the end of each booklet suggests other books that
are comparable 1in content and reading level.
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REZADING ACCILZRATOR. Chicago: Science llesearch Associlates,
1963,

Accelerators are motivational devices designed to help
the reader improve his reading pace. 4 moving shutter trav-
els at a constant speed down a page of printed material; it
challenges the reader to keep ahead as hls eyes progress
across each line and down the printed page. The shutter can
be adjusted for a wide range of words~per~minute rates, de-
pending on the kind of material and the reader's ability.
The teacher should watch for frustration level, Accelera-~
tors should be used at the eightih grade level only.

BADING FOR UiDSRSTAUDING. Chicago: Science ZResearch
Associates. 19538-1962,

The junior kit is used in seventh grade and the general
kit is used in eighth grade. Superior readers in seventh
may be placed in the general kit. The senlor edition of the
Reading for Understanding Xit is a continuation of the gen-
eral kit and is for use galy with very able eighth graders.

dZach exercise consists of a card beariug ten short vro-
vocative statements or varagranhs in various areas, The
student reads the selection and chooses the best of four
suggested conclusions, implicit in Tthe selection but not
stated directly. Correct conclusions provided in the answer
ey are not presented as necessarily true, but as the usual
conclusion that follows from the information giveun. TFupills
who present a logical argument for a different answer should
be given credit; this strengthens critical thinkiag.

Bach of the kits in the series comprises 400 lessons
arranged on a countinuum of 100 different levels of difficulty.
A placement test adilinistered before the kit 1s wused indicates
the level at which each student should begin and he progress-
es independently to successive levels as he demounvtrates pro-
ficiency.
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READING LABORATORY. Chicago: Sclence Research Associates,
1964,

The 3lerentary Zdition is available for sixth grade.
Kit IITa is used at seventh grade level (range: 3.0~12,0)
and Kit IIIb is used in eighth grade (range: 5.0~12,0)

Jach labvoratvory includes reading material spanning a
wide range of reading levels to accommodate the various de~
grees of skill likely to occur at the grade for which the
laboratory is assigned. Levels of difficulty are differen-
tiated by color rather than by grade. Iach level includes
reading selections and activities for developling couprehen-
sion, vocabulary, and phonetic and structural skills., As
soon as a studeant demonstrates mastery at one level, he moves
to the next level,

Rate bullders are included in the laboratory to develon
speed and comprehension. Zach card includes a short reading
selection with compnrehension questions. ‘lorking time is
limited to three minutes for reading the selection and an-~
swering the questions.

Listening skill bullders are included to develop nore
efficient listeniig habits. ©The teacher reads selections
from the handbook. The »upll listens and then answvers com-
prehension questions.

RIADIVG SKILL BUILDSRS. Pleasantville, Ifew York: Reader's
Digest. 1963,

Reader's Digest articles and stories have been adapted
to various reading levels and self~directed exercise material
is included to develop word powWer, comprehension skills and
critical thinking. This material 1s suggested for sixth
grade use to supplement the use of the basal readers or to
use with remedial readers.

RIADING THINXING SXILLS. ilaney, Jthel S. Jlgin, Illinois:
Continental Press, Incorporated. 1963,

Ditto masters to be reproduced for developing critical
thinking skills are found in levels 4, 5 and 6. Level four
is to be used at sixth grade, five at seventh, and six at
eighth, The ilastructions for teachers are very good.
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STORIZS TO RELEMBER. 3ond, Guy L., Chicago: Lyons and
Carnahan. 1957.

Sixth grade readers use elther the easier classimate
edition or the regular edition. hccompaHV1ng workbooks are
used for sXkill development. Teacher's guides give detailed
instruction for presentation.

STUDY S3XILLS LIBRARY IITS. Huatington, ew York:
Jducational Developmental Iaboratories, 1962,

Social studies, science and reference skills kits range
from fourth grede reading level to uinth. Zach kit contains
ten self- dlreCUed readlng lessons and accomnpanying worksheets
to practice reading skills using coantent area readings.
TESli-AGS TALSS, Strang, uth. 2oston: D.C., Heath and
Company. 1959.

Books 4 and 3 (third grade level and 1 and 2 (sixth
grade level) are available to use with remedial youngsters
at both the seventh and eighth grade level., The books con-
tain easy to read stories about teenagers and the ways they
think and act. The accompanying manuals offer excellent
suggestions for teaching skills and enriching the stories.

VOCARUL..B, Chicago: Science Research Associates., 1968,

Students read selections in their interest areas (sports,
; science, history, etc.), answer comnrehension questions, and
: do extensive ""ordnsmlthlag or vocabulary work using pre-
fixes, suffixes and roots. -The material 1s self correcting
and 1s appropriate for able sixth, seventh and eighth graders.

JOBSTER CLASSRO0iI READIFG CLIIC., 3t. Louls, ifissouri:
‘lebster Divisilon, ileGraw-Hill B3Book Comnany. 1963,

Pupils who ineed remedial reading skxills work use the
Lord 'heels, Gonquests in Zeading workbooks and the multil-
; level cards which stress main 1dea, recognizing lnferences,
| and vocabularj develovment., Teachers unfamlliar with
Kottmeyer's boolk included in the kit will want to look up
this valuable resource,
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YORD ATTACIK., Roberts, Clyde. iew York: Harcourt 3race and
Jorld, Incorporated., 1956,

Although it is designed for high school use, the book
cain be used quite effectively in directed teachling of rene-
dial readers in eighth grade. ‘lord recognition and the use
of the dictionary are emphasized.

JORD CLUZS. Taylor, Stanford A, and others. Huntington,
ew York: ISducational Development Laboratories., 1962,

These programmed wWorkbooks are develoved around a center
of interest, with context clues used as a key to vocabulary
development., Junior high teachers have the use of levels
7-9 only. Starting levels can be determined by using the
Jord Clues Tests and students then work at thelr own pace
and level, Zach [fo.d Clues workbook consists of 30 lessons
of 10 words each, t(heck tests of progress are included.

JJ02DS. larkle, Susan. nicago: 3Science Research
Associates, 1963,

In this programmed material designed for grades seven
through nine, the answers appear on the same page as the
questions. The student is expected to keen the answers
covered with the answer mask provided. . sloir track and a
fast traclk are provided for differentiated reading instruc-
tion. This material is zood independent study of roots, nre-

‘fixes and suffixes., The reading teacher can prepare checl

tests if desired.
JORDS AR II2O0RILNMT, ardwick, H.C. 'ew York: C.5, Hammond
and Company. 1951

Yocadbulary lessons stress the use of the dictionary and
context clues., The boolxs should be used for teacher-directed
study as the class discussions are iavaluable. Canable read-
ers may proceed oxn their ovm or work with a partner on these
lessons. ieviewr tests are nrovided. Various levels are
available in each bullding. 3ee departuent chairman for suit-
able levels for seventh and eighth grade.
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3A8IC GOAL3 Il 3PSLLIUG Xottmeyer, 7illiam, St. Zouils:
Jebster Division, icGraw-Hill BooXk Company. 1569,

“Torkbooks and/or harc bound spellers for grades six,
seven and eight are the basic texts for teaching spelling
in junior high reading classes, Teachers' guides provide
diagnostic tesits, achiecvement tests and lesson plans for
varying levels of ability. Teachers are advised that not
all lessons, nor every word in every lesson need be taught.

: FLASE-Y. Huntington, vew York: Zducational Developmental
Laboratories. 1960,

The Flash-x is a hand-operated mechanical device that
is used individually to reinforce visual perception and inage
retention. Timed exposure of material ailds the reader in
i remembering nore of what he sees, This device may be used
- in the seventh and eighth grade reading classes for improve-
ment of spelling and vocabulary. Vocabulary levels G, E,
and I, as well as spelling materials, are available,

IZAGIC TTORLD OF DIl. SP=ELI0. Kottmeyer, ‘Tilliam, and Jay 'are,
; St. Louis: Tlebster Division, licGraw-Hill Book Compainy. 1963.

These irorkbooks supply a corrective reading and spelling
skills program for grades 4 through 9. They cover basic
phonetlic generalizations such as souanding consonants, vowels,
and blends; analyzing letter combinations and compound words,
syllabication and diacritical markings. .ord building skills

3 using prefixes and suffixesarealso covered. These workbooks
! may be used in grades six, seven and elght for remedial work.

: Re3.V.?.~-READING, SPIZLING, VOCAZULARY, PROJUICIATION.
j Lewis, Norman. Ilew York: Amsco 5chool Publications,
' Incorporated., 1967,

Three workbooks enphasize vocabulary development through
frequent and repeated contact with new words. IJach lesson
begins with a short reading selection and five "lesson words"
I which are reneated and reinforced in a variety of ways. The.
! vorkbooks can be used as a reuwediation tool for average and
remedial students.
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SPEILLILIG /0RD 20°TER LABORATORY,., Chicago: Scilence Research
Associates.

The laboratories consist of multi-level spelling lessons
which permit the pupil to begin at his own level. Diagnostic
tests are provided to determine beginning levels of iastruc-
tion, and achievemnent tests can be gilven to sho progress.
Vords are tested in isolation, a weakness of the kit, J

TACH~Z Euntington, ew York: Dducational Development
Laboratories, 1960,

The Tach~: 1s a mechanlcal device to help the reader
sharpen his powers of visual perception and retention.
Through timed exposures of pictures, nuabers, and letters,
students learan to pay careful attention to detail, to see
in a left~to~right fashion and to remember more of what they
see, Flashed words can serve as a basis for spelling activ-
ities, word analysis, and vocabulary building. ZIThe 'ord
Jatching Progran for improvement of spelling is avallable
with filmstrips for teaching spelling in grades seven and
eight. Use of the Tach~x is scheduled by the department
chairman.

a

VIORD TiZALTH, JR. and TJORD J3ALTH. Ifiller, iard S. Zew Yorl:
Holt Rinehart aand inston., 1950.

This boolk 1s constructed and organized forgcan inteunsive
review of spelling, as a brief course in word derivation, or
as a program in vocabulary development., Parts I, II, and III
range upward in difficulty from the advanced seventh grade
level., Special spelling units are inserted at intervals
instead of being grouped by themselves, Advanced students
in junior high find this book challenging.
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